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PREFACE

A few weeks ago, in Otawa, regional coordinators fromall the
RRAG groups net to discuss progress in developing effective
net wor ks of education researchers, adm nistrators and policy
makers. The Eastern and Southern Africa group, ERNESA, has
been concentrating on developing research associations at
nati onal |evel. The South-East Asian group, SEARRAG, has | ust
under gone an eval uati on, one of the outcones of which is that
they too are turning their attention to setting up national
support groups of RRAG affiliates. The Latin Anerican REDUC
network has now had its first Latin American RRAG neeting, and
t he NORRAG coordi nators had finally managed to get together in
Stockholm in September, to discuss how NORRAG has been
functioning in relation to its original mandate from the
Sout hern groups. The Caribbean and West African groups are
still trying to get going, and their coordinators reported on
some of the difficulties they had encountered.

NORRAG News was al so on the agenda of the Otawa nmeeting. Part
of this discussion was on why we have devoted so nuch of our
first three issues to providing up-to-date, inside information
on the devel opment assistance communities. The reason is that
when NORRAG was formed, the coordinators of other RRAG groups
were present, and wurged wus to concentrate our initial
attention on the aid agencies. Policy shifts in those
organi sations are very slow to beconme known in devel oping
countries, although they are very inportant to the research
and policy community in such countries. The fact that NORRAG
News has provided so nmuch material on the agencies in these
first i ssues does not mean, however, that we are unaware of
the wide ranging criticismthat has surrounded agency policies
and activities, both bilateral and nmultilateral. W expect to
be able to give some attention to sone of the current critica

literature on the agencies in our next issue.

NORRAG News is in many ways a reflection of where the NORRAG
net wor kers have concentrated their attentions over the | ast
year. It was agreed at the Ottawa neeting that the Northern
net wor k does have a dual role -- serving the South and also
devel opi ng cooperation between researchers in the Northern and
Sout hern regions. It was decided that once NORRAG has
fulfilled its original mandate to concentrate on donor agency
education policy, then nore should be done to develop its
research-community profile. The contents of NORRAG News will
therefore change over time to becone nore research-news
oriented, but given the nature of our nenbership, we wll
still be maintaining our interest in the donor community.

In the current issue we nmake a start at looking in nore detai
at donor agency involvenent in research and evaluation. W
take the case of a single country, Botswana, and indicate just
how many agencies are involved in the funding of educati onal
research and evaluation projects (see "Country Report:
Bot swana"). We continue reporting on the progress of the World
Bank Sector Paper on Education in sub-Saharan Africa, and give
some informati on on other networks and on sone donor agency
publications. We also include reports froma couple of major
education nmeetings that were held in the sumer (the World
Congress of Comparative Education in Ri o de Janeiro, and the
Educati onal Resesearch Synposium in Lesotho) and give details
of where to wite to get copies of
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t he conference papers. The special section in this edition of
Norrag News is on sonme of the donor agencies in the
Net herl ands and t he Federal Republic of Germany.

Chri sti ne McNab Kennet h
Ki ng
St ockhol m

Edi nbur
gh
CORRECTI ON

We should like to make an alteration to the information given
on an informal group dedicated to the study of Britain's
i nternational education relations. It was stated, in NORRAG
News, May 1987, that nenbership would include individuals from
the ODA and British Council who would participate in their

personal capacities (p.37). It would have been nobre accurate
to state that individuals in ODA and BC will be kept in touch
with devel opnents by the group, in particular regarding its

first task which is mapping British capacity in the field of
education and training.

Norrag News apol ogi ses for any problem which may have arisen
from the earlier formulation. No offence was of course
i nt ended.

Kennet h King Joi nt-Editor.

November 1987

A Footnote on SIDAs Education Division Guidelines

Swedi sh I nternational Devel opnent Authority:
Gui del i nes-for the Education Di vi sion

In the first issue of NORRAG News (Novermber 1986), we
publi shed an extract from the draft guidelines for SIDAs
Education Division. The guidelines have now been finalised and
the conmplete version is available in English. Copies can be
obtained by witing to:

SI DA Education Division, Att: Ingemar Gustaffson, S 105 25,
St ockhol m Sweden.



Nov. 1927 NCRRAG News Page 3

SPECI AL SECTI ON ON THE NETHERLANDS AND
THE FEDERAL REPUBLI C OF GERMANY

In this issue we are giving special attention to sone of the
most current developnents in two European countries -- the
Federal Republic of Germany and the Netherlands Both have a
wi de range of institutions and agencies concerned with aid to
education in developing countries. Qur intention is not to
of fer a conprehensive overview of all this activity but rather
to illustrate sonething of the style of Dutch and German aid
to education by featuring articles from several of the Kkey
actors. In the case of the Netherlands, our correspondents are
Leo Dubbel dam the new director of the Centre for the Study of
Educati on Overseas, whose institution celebrates its 25th
anni versary in 1988, and Frans Lenglet, the deputy director of
the Netherlands University Foundation for I nt er nati onal
Cooperation (NUFFIC).

Wth the case of West Germany, we feature two very different
contributions from the key agencies. Wl fgang Kuper, who is
the Head of the division concerned wth basic education,
uni versities, science and sports, in the German Agency for
Techni cal Cooperation (GTZ) offers us an anal ytical comrentary
on the work of GTZ in education and vocational training. At
the sane time we include two pieces that have been witten for
NORRAG News by col | eagues who work in the German Foundation
for International Cooperation (DSE). Two of DSE' s principle
concerns are with training and with docunentation, and it is
therefore highly appropriate that they offer us one article by
Di eter Danckwortt that |ooks at the future of post-graduate
training courses in Europe, and at how the information on such
courses could be coordinated and exchanged. The other article
(by Josef Muller) reviews the experience of supporting a whole
series of workshops within Africa that have tried to encourage
new approaches to the evaluation of developnment projects.
Readers of NORRAG News may also |like to know that DSE produces
a quarterly bookl et (100 pages) giving information on
forthcom ng semi nars, courses and conferences in the field of
devel opnment policy. Though only a few of the items in any
issue will be on education, it is a very valuable resource,
illustrating the extraordinary range of developnent-related
activities both within Germany and out si de.

The Net herl ands

1. Dutch Devel opnent Assi stance

Official Dutch devel opment assistance is concentrated in about
50 devel oping countries, which are categorized as "programme
countries”, "programrme regions" and "sector countries".

Programme Countries are countries with which the Netherlands

Government has concluded bilateral assistance programes in
many different areas. They are: Bangladesh, Egypt, India,
I ndonesi a, Kenya, Yenen Arab Republic, Pakistan, Sudan, Sri
Lanka and Tanzania. The 1988 budget for these countries is f
952 m

Countries in so-called progranme regions receive only
assi stance
in areas t hat have regi onal significance. The regi ons are:
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Sout hern Africa Region: Angol a, Bot swana, Lesotho, Mal awi ,
Mozanbi que, Nami bi a, Swazil and, Zanbia, Zi nbabwe

(1988 budget: f 103 m);

Sahel Regi on: Burkina Faso, The Ganbi a, Guinea Bissau, Cape
Verde, Mali, Mauritania, Niger, Senegal, Tchad

(1988 budget: f 99m);

Central America Region: Costa Rica, El Sal vador, Guatemal a,
Hondur as, Nicaragua (1988 budget: f 40 m);

Andes Region: Bolivia, Colonbia, Ecuador, Peru

(1988 budget: f 35 m).

Sector countries receive assistance out of one or nmore of the
three sectoral programmes: Rural Devel opnment (1988 budget: f
361 m), Industrial Developnment (1988 Budget: f 338m ) and
Trai ni ng, Education and Research (1988 budget: f 157 m).
These sectoral programmes are of course also available for the
programme countries and regions. The sector countries are:
Beni n, Burma, Burundi, Canmeroon, China, Cbte d'lvoire, Ghana,
Madagascar, Nepal , Ni geri a, Philippines (starting 1988),
Rwanda, Thail and, Tuni si a.

2. Human Resources Devel opnent

The sector programme for Training, Education and Research
(TER) was established in 1986 and now fornms the programmtic
framework for a number of sub-programmes or instrunents that
exi sted before. This programme has the same status as the

Sector Programmes for Rural and Industrial Developnment. It
fulfills two functions in the bilateral policy: firstly, a
supportive, instrunental function in respect of the two

principle conmponents; and secondly. an independent sectoral
function. The supportive. instrunmental function is manifested
in the harmoni sation of the two principal conmponents, nanely
rural devel opment and industrial developnment, taking into
account the often indirect, conditioncreating nature of nmany
training. education and research activities. The independent
sectoral function may sometimes mean that in addition to the
sel ected industrial sectors and rural regions, a country

policy docunent will also include a sector (for exanple, human
settlements) for which the Education and Research Sector
Programme is enployed. This is especially likely in cases

where it is sought to generate new know edge and skills, to
use facilities offered only by the Netherlands, or to devel op
new fields of interest within the framework of bilateral
devel opnment cooperati on.

In the context of developnment cooperation, the Training,
Education and Research Sector Programme is designed to
contribute to the elimnation of poverty and to the fostering
of devel oping countries' self-reliance. The main objective of
the Sector Progranmme is to increase the capacity and | nprove
the quality of human resources in devel oping countries and to
generate innovative knowl edge and technol ogy in, and on behal f
of, those countries.

This Sector Programme is aimed above all at pronoting
cooperation between organizations active in education and
research (independent international education and research
institutions, industry =etc.) in the Netherlands and in
devel oping countries, and cooperation with internationa
organi zations in a way which best serves +the needs of
devel opi ng countries. This of course



Nov. 1987 NCRRAG News Page 5

takes no account of the possibility that education and
research activities in the Netherlands my be funded from
ot her budget categories.

3. Objectives

The TER programe has three objectives derived fromthe main
obj ectives:

i Institution-building in devel opi ng countries:

This entails broad-based, |ong-term support for education and
research institutes and pr of essi onal or gani zati ons in
devel oping countries with the aimof hel ping those countries
to build up a solid institutional capacity of their own,
whet her education, training and research establishments or
prof essi onal organi zations.

ii. Manpower devel opnment via education and training, both in
the Net herlands and in devel oping countries:

This concerns the education, to upgrading"” and retraining of
students and persons already in enploynment with the aim of
endi ng the quantitative shortage of professional cadre in the
short term

iii. The generation of innovative knowl edge and technol ogy via
research and devel opnent:

As far as research and devel opnent are concerned, the enphasis
in the Sector Programme will lie on strategic policy research
and technol ogy devel opment in the medium and | ong term

4. Characteristics

The following are the principle characteristics of the new
Sect or Programe:

a. | nvesti gati ons to determ ne precisely what usef ul
contributions the Netherlands can make towards nmeeting the
requi rements which have been identified for devel opi ng

countries in terms of specific fornms of training, education
and research.

b. Inplenmentation of the Sector Programme is, as a rule,
contracted out, and the role of the governnment, apart fromthe
gener al coordination and stinulation, is restricted to

assessing the rel evance of the Programme to devel opment, and
deci sions on comm tments and eval uati on.

C. The activities of the Sector Programme in the progranne
countries and regions are consistent wth the Programme
Countries and Regions Policy. Education, training an d
research have

a supportive function in rural and industrial devel opnment,
while at the same time retaining their own sectoral role, as
described in the countries and regions policy (both in and
beyond the target regions and sectors).

d. Special attention will be devoted to the position of wonen
and aspects of ecol ogy and energy. Evaluation of education and
research activities will take account of their consequences

for the position of wonen, the environment and the production
and consunption of energy.
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Strengthening the institutional infrastructure (pl anni ng
bur eaux, depart ments, uni versities, training institutes,
research establishments, wonen's organizations, nutrition

i nformati on services and agricultural extension services) in
these three fields through training and research could do much
to help inprove the disadvantaged position of women, repair
t he damage done to the natural environment, and alleviate the
acute energy problem

5. Policy Devel opnent

In the course of 1986-1987, the Government started a process
of study and consultation within its own apparatus (M nistry
of Foreign Affairs/Directorate Ceneral of I nt ernati onal
Cooperation, Mnistry of Education, Mnistry of Agriculture
and Fisheries) and in the "field", for identifying the needs
and demands for TER/ Human Resources Devel opment in devel oping
countries, for assessing Dutch capacity and interest for
catering to this demand, and for det erm ni ng policy
priorities. The wmjor actors in this "field" are the
uni versities and research institutes, and in a | esser degree
pol yt echni cs and post-secondary professional colleges as well

as i ndustry. NUFFI C ( Net her | ands Organi zati on for
I nt ernati onal Cooperation for Uni versities, Pr of essi onal
Col | eges and I nstitutes of I nt ernati onal Educati on)
coordinated the consultation process, paying particular

attention to the education and training component of the TER
sector. In this, NUFFIC was assisted by CESO (Centre for the
Study of Education in Devel oping Countries). RAWOO (Advisory

Council for Scientific Research in Developing Countries)
contributed to this process, by elaborating the needs of and
instruments for strengthening the research capacity in

devel opi ng countries and conducting strategic research.

The first round of consultation has unfortunately ended rather
i nconcl usively. Miuch more study and anal ytical work has to be
undertaken in order to fornulate a conprehensive hunman
resources policy, which does justice to the necessity to
devel op and strengthen the entire education and research
sectors in developing countries, and to avoid considering
educati on, training and research as mer e supporting
instruments for other devel opnent policies and goals.

6. Instruments

The sector programme is divided into four sub-progranmmes,
whi ch are described in brief:

a) Cooperative Linkages

Through | onger term partnership arrangenents between one or
more Dutch institutions (nostly in the higher education and
research sphere and simlar institutions overseas) t he
overseas partner wll be strengthened. Wthin each 1|inkage
agreenent a |arge nunber of different projects, in different
di sci plines, can be undertaken. Activities include short and
l ong-term teaching and research assi st ance, curricul um
devel opnment, staff devel opnent, library and workshop support,
managenent assi stance, conmon research projects.

b) Study in the Netherl ands

This is mainly concerned with the recruitnment and pl acenment
of
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gqualified (post MA/MSc) Third World nationals for relatively
short (2 month - 2 vyear) highly specialized postgraduate
courses (about 150) in the Netherlands. There are about 20
institutes which specialize in these courses. |In addition,
pol ytechnics, industries and other post-secondary institutions
and increasingly universities, offer such courses, which are
nostly given in English, sometinmes in French or Spani sh.

c) Direct Assistance to Institutions in Devel oping
Countries

This assistance, in funds, goes directly overseas wi thout the
medi ati on of a Dutch organization. At present, nmpst of the
available funds are needed for supportive fellowship
programmes at participating institutes. There is strong
pressure to transform this sub-programme into an instrunent
for facilitating Sout h- Sout h cooperation, and for
strengt heni ng research environnents.

d) Research and Technol ogy

The main focus of this sub-progranme is at present the
functioning of so-called strategic research, conducted at
either international research centres (e.g. CG AR) or Dutch
institutes. The programme should be changed and enlarged to
enconpass al so the other nmain objective of the sector
programe: strengthening research capacity.

7. Research on Educati on and Devel opment

one of the spin-offs of the sector programme is a renewed
interest in and need for research on the relationship between
education and development. This is rather scattered anong
persons and institutions, and it is also often not enbedded
into a longerterm programe of research. The major exception
to this rule is CESO which is described in detail below
NUFFI C does not undertake such work although it has a major
advisory function in the area of education and devel opnent
based on its intensive involvenent in developing highly
speci alized post-graduate courses for Third World Nationals
and in creating |linkages or partnershi ps between Dutch higher
education institutions and their partners overseas.

Arguing that HRD policy should be infornmed policy, RAWO
recently produced an advisory letter (to the Mnister of
Devel opnment Cooperation) on the issue of research on education
and/in developnment. This advice follows in some aspects an
earlier recommendation (1986) of the National Advisory Counci

on Devel opment Cooperation (NAR) concerning the Dutch capacity
to provide training and education for developing countries. In
its letter, RAWOO describes the relatively restricted ways in
whi ch Dutch researchers pay attention to issues of education

and devel opment. RAWOO recomrends t hat | onger-term
probl em ori ented education research should be stinmulated. It
identifies three priority research themes: (1) education for
all, (2) education, |abour market and enploynent, and (3)

education and culture. RAWOO enphasizes the significance of
strengthening the capacity and infrastructures for education
research in devel oping countries. It proposes to concentrate
the Dutch effort in this respect on three programm countries
or regions, chosen from anong |ndonesia, Pakistan, Southern
Africa and Central Anerica.

RAWOO ur ges the conbination of Dutch expertise and capacity in
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this area in a country-wide research progranme. And it
suggests that such a programme could be coordinated or
supported by both CESO and the WGOO (Association for Research
on Education in Devel oping Countries). RAWOO s advisory letter
was drafted by a commttee of 3 RAWOO nenmbers and 2 advi sors:
dr. Paul de Waare (RAWOO- president), dr. Gerard van de Hor st
(Director ICCO; ICCOis the Protestant Devel opnent Assi stance
Organi zati on which operates with government funds, especially
in the areas of rural devel opment and NGOs); dr. Leo Dubbel dam
(Director CESO) , drs. Rob van den Berg (Mnistry of
Devel opnent Cooperation) and dr. Frans Lengl et (Deputy
Director NUFFIC). Secretary to the commttee was drs. Paul
Smits (RAWOO Secretariat).

8. Internationalizing Dutch Hi gher Education

Despite its long international tradition, which is wtnessed
by the special institutes of international education (see also
6b) and the cooperative partnerships wth institutions
overseas (see also 6a), the sum total of Dutch Higher
Education is too parochial. In the last few years this
concl usi on has spurred educational institutes, advisory bodies
and the Mnistry of Education and Science, all helped by
NUFFI C, to design schemes and programmes to internationalize
the system especially through nobility and exchange of
students and staff. In the European sphere this has led to
progranms such as COMETT and ERASMUS. In the Netherlands very
recent initiatives in this respect have been announced by the
M nistry of Education. These vary frominternships and study
abroad for students to long-term collaborative arrangenents
bet ween research centres. The Mnistry intends to allocate
special and new funds for stinulating these initiatives: f
15,5 m in 1988, growing to f 36 m in 1992.

9. NUFFIC

The Netherlands Universities Foundation for International
Cooperation is celebrating its 35th anniversary this year. It
was founded to utilise the considerable international
expertise in education and research inherited from the
colonial period. In the first 25 years, NUFFIC s focus was

nmostly on the developing world. Two major strategies were
fol | owed:

a) developing a system of international education in the

Net her | ands (see al so 6b);

b) est abl i shing partnershi ps between Dutch and overseas

uni versities.

In the last 10 years, and especially the last 3 years, and
based on NUFFIC s uni que expertise in t he area of
di pl oma- equi val ency (it has t he Dut ch nmonopol y),
"international cooperation" has been expanded to include also
exchange, col l aboration and nobility between educationa
institutions in the North. As a result NUFFIC, which has a
conpl ement of about 110 highly qualified and specialized
personnel, operates now as the major Dutch brokerage and
i nformati on centre for hi gher education and research
cooperation with the South as well as the North.

until recently, NUFFIC was the "property" of the 13
uni versities (although entirely funded by Governnment).
NUFFIC' s "base" is now being expanded: universities do not

have any exclusive rights to NUFFIC, but share it together
with the Dutch polytechnics and professional colleges as well
as with the institutes of international education. NUFFIC no
| onger pretends to defend the
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interests of the entire higher education sector. Instead, it has becone
a service centre or specialized agency for assisting the Dutch higher
education sector to operate internationally. At the sane tinme, NUFFIC is
the entry-point for foreign countries and institutions that wsh to
establish educational and research contacts and links with counterparts
in the Netherlands. In this respect NUFIC is starting to resenble nore
and nmore the British Council or the Gernan DAAD

10. CESO

The Centre for the Study of Education in Developing Countries was
founded in 1963. It started off with research into devel opnment of basic
education in developing countries. Later, the problens of higher
educati on were brought in, which was stinulated by its close relation
with NUFFI C. Gradually nmore attention was given to adult education and
training, irrespective of |evel.

Since the late 1970's, consultancy has beconme a major item on the
Centre's agenda. CESO has an easily accessi ble docunentation connected
to international networks. Since 1973 it organizes an annual |ecture
series for undergraduate students of the Netherland' s wuniversities.
Apart fromthis, its teaching task is linmted to supervising thesis work
of students of the international education system and universities.

Wthin the speciality Education in Developing Countries, CESO has a
medi ating function. It maintains close relations wth academc
institutions and private organizations wrking in the field of
devel opment cooperation at home and abroad and with the Government. Its
activities are determ ned by the devel opnments in education in devel opi ng
countries in general and in specific countries w th which CESO nmaintains
relations. Oher influences are the policy and nopdalities in Dutch
devel opnent cooperation

For CESO, education covers all the different educational situations and
| earning processes from which the individual gains new know edge and
attitudes. Thus, it can deal wth formal, nonformal and inform
education, inside or outside the systens of general education. In its
studies it has fromthe begi nning shown a strong ant hropol ogi cal bi as.
According to its mediumterm pl an

1987-1989, CESO will focus its research on the follow ng four fields:
1) Description and anal ysis of educational devel opments and systens;
2) Education and productive life;

3) Education and cultural identity;

4) Eval uation of educational activities.

In 1985, CESO organized two international neetings in the field of
education and productive life, together with, respectively, F.E P. and
the WG OO (the Dutch Association of Researchers in Education in
Devel oping Countries). The latter nmeeting led in 1986 to CESO s
participation in the SIDA-sponsored research network E. P.T. A (Education
and Production in Theory and Action). In this programre, researchers in
four African countries (Zanbia, Tanzania, Kenya and Ethiopia) have been
carrying out state of the art reviews, to be followed by nationa
sem nars. Dr. W m Hoppers

has, fromthe begining of 1987, been seconded for two years to
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the SIDA-sponsored project SHAPE (Self-Help Action in
Educati on) in Zanbi a.

In the area Education and Cul tural I dentity, CESO s
participation in the SEAMEQ I NNOTECH project "Delsilife" is
still continued. This project ains at inmproving the lives of

the rural poor by providing educational facilities. Ad Boeren
is working on this. In the context of CESO s attention to the
medi a, Kees Epskamp is in the final stages of a study of
theatre for development as a small-scal e education medium in
devel oping countries. In the course of the study of indigenous
| earning, a workshop will. be organized in February 1988 on
t he nethodol ogy and applicability of research in indigenous
| earning, in cooperation with Chul al ongkora University Soci al
Research Institute. It will be held in Thailand and it wll
focus on the S.E. Asian region (contact Dr. Adri Kater). 1In
June/July a workshop on Popular Education in Latin Anmerica
will be organized together with the Dutch NGO s (contact Anke
van Dam .

Towards the end of 1988, CESO intends to organize an
i nternati onal synposium on Culture, Education and Productive
Life in developing countries to mark its 25th anniversary.
Further information will be published in due course (contact:
Kees Epskanmp or Dr. Leo Dubbl edam .

At the end of July, Gerben van der Ml en left the Centre after
twel ve years of service. In August, CESO was shocked by the

unexpected death of Prof. Koos Kraak. To fill the ranks, two
new staff-menmbers will join CESO in November: Gerard Peter,
who will work in the area of agriculture-related education,
and Suhirman Patnmo, who will be engaged in the field of

Educati on and Producti on.

Finally, it my be nmentioned that CE SO maintains close
relations with the Association of Dutch Researchers (WGOO) in
| ecturing, in organizing short sem nars, and publications.

CESO

Badhui sweg 251,

P. 0. Box 90734,

2509 LS The Hague

The Net herl ands

Tel.: (0)70-510 510, Secretariat 510 591, Library 510 602
Tel ex: 33565 nufic n.l.

NUFFI C (sanme address, tel ephone and tel ex as CESO)

Dr. Leo Dubbeldam & Dr. Franz Lenglet, The Hague, 30t h
Oct ober, 1987.
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Federal Republic of Gernmany

Deut sche Gesellschaft fur Techni sche Zusammenarbeit (GIZ) GrbH
(German Agency for Technical Cooperation)

Obj ectives of German Assistance and Educati on Assi stance

The Devel opnent Cooperation of the Federal Republic of Germany

has the followi ng main objectives:

- assistance to social systenms which promote the creative
forces of the masses in the devel oping countries and foster
private initiative,

- satisfaction of basi c needs t aki ng into speci al
consideration security of food; rural developnment; the
protection of the environnment; energy; and education
training,

- inproving the efficiency of German Devel opment Cooperation
t hrough policy dialogue, coordination of aid and project
eval uati on,

- pronotion of regional cooperation and integration of
devel oping countries into the world econony,

- increasing the effects of devel opnment projects on enpl oynent
in Germany in all cases where this is not contrary to the
goal s of devel opnment cooperation. (1)

Education, science and training play an inmportant part in
German Devel opment Cooperation activities. The education
sector is broadly divided into three parts: general education
(primary and secondary education); vocational training;, and
hi gher education. Wth ca. 1,4 billion DM it gets roughly one
gquarter of all the sectorially allotted bilateral official
devel opnment assi stance. Thereby Germany stands second after
France in the rank of Western Donors in the sector.

The German contribution to education in developing countries
comes fromthe budget of the Mnistry of Econom c Cooperation
(BMZ), ca. 600m DM from the budget of the Foreign O fice
350 m DM and from the different states of the Republic
(including costs for student fees), 374 m DM (2)

In 1985 just over 62% of the contribution of the BMZ went to
vocational training including non-formal and adult education
(roughly one third of this proportion); 11.5% to higher
education; and only 6.6% to primary and secondary education
including teacher training. The rest went to semnars,
educat i onal research and other not clearly attributable
purposes. African countries got 31.2% Latin America 18.8%
the rest is either not attached to any region or goes to
Europe (2.69%.

There are many institutions (governnental as well as
nongovernnental) which carry out the education assistance
projects and programmes of the Federal Republic of Germany,
sonmetinmes with their own funds, but nore often comm ssi oned by
the federal (or state) governnents. Besides the Deutsche
Gesell schaft f r Technische Zusammenarbeit (GTZ) GnbH, i.e.
the official German agency for the bilateral cooperation; the
Deutsche Stiftung f r International Zusamenarbeit (German
Foundation for International Cooperation. DSE), the Carl
Dui sberg-Society (CDG), the German Academ ¢ Exchange Service
(DAAD), the Alexander von Hunbolt Foundation (AvH), the
Ot t o- Beni cke Foundation, the Gernman Adult
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Educati on Associ ation (DWV) , t he Kredi tanstalt fur
W eder auf bau, the Christian Churches and political foundations
bel ong to these institutions.

Main Principals of Educational Assistance of the Federal
Republ 1 ¢ of Gernmany

Wthin our education cooperation, all the fields -- general
education, vocational training and higher education -- are in
general accorded equal inportance. Obstacles to devel opnment
cannot be elimnated by education measures alone. Education
will only develop further if it is integrated in the existing
economi ¢ and social devel opnent processes and adapted to the
living conditions and needs of those to be educated.

Wth regard to the rapid expansion of the normal general
education systenms in nost devel oping countries, activities
with a

mul tiplier effect should be pronoted. These include: teacher
training and further training; developnment of curricula;
production of teaching aids; pedagogi cal research and advisory
services to education adm nistrations.

The promotion of vocational training is designed to create a
m ddl e | evel cadre of skilled manpower which is a precondition
to bal anced econonic goals. German support is in demand as the
German vocational training system has a good international
reputation and has a strong practical base.

Devel opnent cooperation in the field of higher education has
three maj or aims:

- to raise education standards by nmeans of better teaching
met hods, adapted curricul a, and training of qualified
i ndi genous university teachers,

- to increase research capacities by inmproving research
met hods, equi pnment and research cooperation between German
and | ocal scientists,

- to provide consulting services in inportant devel opnent
sectors of industry, agriculture and adni nistration.

The consolidation and inprovenment of existing facilities is
given priority over the further expansion of capacity in
hi gher educati on.

In Decenmber 1971 the Federal Governnment issued a policy paper:
"The Educati onal and Scientific Aid Programme of the Federal
Republic of Germany". In March 1979 "Principals of Devel opment
Policy of the Federal Republic of Germany as Applied to
Cooperation with Universities in Developing Countries" and in
1981 a policy paper on basic education in devel oping countries
were issued. Quite recently a policy paper on vocational
trai ni ng was published. (3)

The GIZ Policies and Directives

The 11-JTZ is responsible for roughly one third of the Gernman
official bilateral educational assistance. GIZ is organized
according to private law, but it is 100% government owned. As
a commercial organization GTZ strives to provide high quality

per f or mance
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at conpetitive costs. It neasures the quality of its
work on the criteria of:

- maxi nrum pronotion of self-reliance of the project partner

and utilisation of his own resources; mobilization of
potential existing in the partner country, particularly by
utilization of local expert manpower and products;

- optimal adaptation of GTZ-contributions to the général
conditions in the project country, stressing

envi ronment -ori ented project planning, appropriate
technol ogi es, locally renewabl e sources of energy and viable
utilization of ecosystens geared to | ong-term sustainability;

- maxi mum contribution to nmeeting the basic needs of the
masses of the population in the developing countries for
goods and servi ces;

- problem solutions requiring the | owest possible inputs for
both sides cooperating in the project.

GTZ (4) is dealing mainly with nore conprehensive projects on
the basis of bilateral government agreenents. W cooperate
with 100 countries in about 2,000 projects with an overall
turn-over of nore than 1 billion DM annually. W have 1,600
experts out in these 100 countries, 760 experts in projects
with special consultants and about 400 experts fromthe Centre
of International Mgration. Together with local staff and
about 920 in our central office, there are about 4,000 people
working in this organization.

Projects conmmissioned by the Federal Mnistry of Econonic
Cooperation which make up more than 90% of our total operating

performance. We also work through special job orders wthin
| arger projects which are placed from one departnment to
another, to the relevant pr of essi onal s; t hrough speci al
projects for foreign clients, and through GTZ-financed

nmeasures out of a special fund.

The inmpl ementation of the education projects is spread over a
number of departnments and divisions. Roughly one third of the
GTZ-contributions in this sector are adm ni stered by Division
23 (Vocational Training) and rather less than one third is
going to Division 22 (Ceneral Education, Universities and
Sci ence and Sports). The rest is adm nistered through other
divisions, i.e. the Medical Faculties of Universities and
Heal th Education through Division 1; Agricultural Schools
t hrough Division 17, Media and Educational Printing Facilities
t hrough Division 32. A recent survey of 672 projects in our
two main departnments (Agriculture and Infrastructure) reveal ed
that 217 projects (32.3% had noticeable educational or
trai ni ng conponents. (5)

The Work of GTZ in Education

On the basis of the general policy and the policy papers of
the Federal Government, GIZ has defined key-services which
indicate to potential partners in cooperation those areas
where the GTZ has npst experience and potential. The nmain
key-services in the

area of education are:

- integrated education for rural and urban masses (with the
programme el ements curriculum devel opnent, education nmedi a,
teacher training, and educational research),
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- institution building in universities, engi neering and
applied sciences (with the programme el ements of engi neering
facul ties, post-graduate education in resource-oriented

science and devel opnent of service workshops and central
| aboratory facilities),

- promotion of industrial vocational training (with programme
el ements of educational training and upgrading systens,
training aids, training of technical instructors, training
of t echni cal nm ddl e nmanagenent, skilled manpower and
pronoti on of inplant vocational training).

Wthin sone other key-services there are programme elenments
with a certain relevance to education, such as "extension
services and training of extension officers" (pronmotion of

rural institutions) "training and ext ensi on wor k in
agricul tural engi neering"; | eadvi sory services on t he
selection and dissemnation of technol ogies”; a special
key-service on school sports, sports for all, and organized

sports; nmedia services; and training in institution -building
in metrol ogy, standardi zation, testing and quality assurance.
As most of these key-services were devel oped some years ago.
some are already in the process of revision. Quite recently,
the Division of Health, Nutrition and Population Devel oprment
revised its services and designed a new service on management
and education in health. (6)

Wthin Division 22, there has not yet been a revision.
Nevertheless we have tried to develop our i deas and
instruments and this has been done nmainly on the follow ng
i nes:

- within the area of general education (basic education) we
have gi ven prom nence to 3 aspects (7):

the integration of basic education measures into projects and
programes of regional rural devel opnent

increased use of the mother tongue in basic education the
devel opnment of appropriate teaching and | earning aids,

- in higher education we have tried to define a GIZ concept
for engineering training in Third World countries based on
our experiences in this field (8) and finally

- in physical education we described our concepts and
experiences in a publication on the pronotion of sports in
Third World countries (9).

Departnment 23 has been working quite a l|lot on evaluation,
tracer studies and controlling and reporting of ongoing
pr oj ects.

Wth regard to the newly identified prom nent areas in general
education, the integration of basic education nmeasures into
programmes and projects of regional rural development was
promoted through a sem nar in Tanga/ Tanzani a, October 1985. At
this semnar the first version of a state of the art report
"Pronotion of Regional Rural Developnment through Formal and
Non- For mal Education" was discussed and |ater on revised. It
is now available in German and the final English version wll
come out soon (10). We are just about to start a pilot project
on finding out what alternatives there are to strengthen and
utilize education in rural developnent programes. W plan
another sem nar in 1989 on agriculture in primary schools in
Africa. Finally, we plan to
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make all the GIZ projects with educational conmponents nore
rel evant through special advisory services for pedagogical and
met hodol ogi cal i nputs.

In the area of nother tongue or bilingual/bicultural education
we recently had a sem nar to discuss our experiences in Latin
America with representatives of different Latin Anmerican
countries and donor agencies in Quito/Ecuador. Again, a state
of the art report was prepared for this semnar (Latin
Anerican Approaches to Bilingual/Bicultural Education - Theory
and Praxis) and discussed. The report of that seminar is in
the press (11). We published a manual for the design and the
production of initial reading materials in vernaculars with
little tradition of witing. W wll try to hold a second
international sem nar for this target group in Berlin, perhaps
i ncluding African countri es.

Wth regard to the devel opnent of appropriate teaching and
| earning aids, we recently had a sem nar on basic science and
t echnol ogy, together with the Department of Pedagogics: Third
World at the University of Frankfurt, in Bonmbay/lndia. A basic
di scussi on was prepared and we tried to wite a policy paper
on basic science education (12). This, however, has to be
t horoughly revised. W are also working on a teachers'
handbook for basic science which will give suggestions on how
to prepare and work with sinple experinents.

W are trying to inprove our instrunents and evaluate our
experiences nmore systematically. Two activities are worth
mentioning in this respect. Through consultants we tried to
document all activities and experiences in our projects wth
regard to selected aspects such as training of counterparts;
curricul um devel opment ; research; t eacher training;
moni toring;, developnent of teaching aids etc. The whole
exerci se has been conputerized and quite a |lot of material is
avail able, wunfortunately only in German. Another consultant
has just conpleted some work on suggestions and exanmples of
how to analyse the situation in the educational sector
especially at the beginning of projects (this manual is also
only available in German).

We have done some work on nonitoring and a short paper
reflecting the experiences in two projects has been prepared
(13). However, due to lack of capacity, we cannot really go on
working at this inportant aspect. Recently we started a
di scussi on on the inpact of exam nation systems on content and
reform endeavors in many educational systens and given nore
enmphasis to content in areas such as environnmental and
popul ati on education. We hope to take up this discussion at
our next neeting with all our staff in My next year in
Geneva.

In higher education we are mainly working on three |Iines.
First of all, as a continuation of our work on policy for
engineering training, we are trying to strengthen the
devel opment orientation of higher education. Miuch of this has
been done through our regi onal conferences, at which we try to
bring t oget her Ger man uni versity | ecturers and their
coll eagues from the region in order to exchange experiences
and di scuss fundanental problenms of conmon interest (14). W
have made a small survey of our projects, experiences and
proposals in this area (15) and plan to issue a manual on how
to start and carry out consultancy work at universities.
Secondly, we are trying to inprove certain aspects
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of curriculum developnment at universities in developing
countries. For two years we have been working on a curriculum
for ecology and protection of environment in order to provide
scientific and technological institutions in Third World
countries with concepts for a proper training in this area
(16). We have just started a simlar exercise in the area of
i nformation technology and are about to start with the area of
alternative energies. Finally, we are trying to inprove the
technical infrastructure for the service and maintenance of
t echnol ogi cal equi pnent at the universities. W are minly
tackling two aspects: the general improvenment of service and
mai nt enance and the devel opment of certain nodules such as
equi pnment in the area of electronics in University workshops
(17). As in the area of general education, we are discussing
the enforced inclusion of pedagogical and didactical aspects
into the work of our experts. The use of tracer-studies as a
met hod of evaluating the general inpact of our training
activities is also under discussion.

In the area of higher education we have strong cooperation
with other German agencies and institutions: the BMZ, the
DAAD, and the DSE. |In our deliberations on what is still to be
done in that area, we defined the following: nore public
relations work; promotion of didactics of higher education;
i ncreased endeavours to get qualified personnel; and the
promotion of the idea of wuniversities as centers for the
transfer of know-how.

Regar di ng physi cal education, we are concentrating on getting
our experiences collected and conputerized. We also expect to
publish some results in the area of the production of sinple
sport materials. As in the sector of higher education, we are
holding a series of conferences with our experts, the next
being held in October this year in Marrakech/ Marocco (18).
Anong t he

areas we have identified for our future work are the
i ntegration of sport conponents into nultisectoral devel opnent
projects, particularly in rural areas, and nore enphasis on
identifying and understanding the traditional role of sport in
the cultures of devel oping countries.

We are striving for national and international coordination
and cooperation within our fields of activities. So we tried
to establish an advisory body of researchers in the field of
education. W try to do sonme coordination work in general
education in devel oping countries through our cooperation in
t he educati onal comm ssion of the German Unesco Conmm ssion. W
al so actively work together with the conm ttee on "Educati ona
Research in Cooperation with Third World Countries" within the
German Educati onal Research Association and with the African
St udi es Associ ation in Germany.

on the international field we are represented since 1979 in
the International W rking G oup on Education (the former
Bel |l agi o Group). We have taken the lead in the task areas of
intersectoral strategies and nother tongue teaching. At the
recently established European Aid Donors Conference on
Educati on we have been represented at the meetings in London
and Dublin. We had a special group nmeeting on cooperation with
the University of Dar es Salaam Tanzania and are working in
cl ose cooperation with other agencies in the area of service
and mai ntenance at universities.



Nov. 1987 NORRAG News Page 17

Wth regard to research and eval uati on we have to stress that
GTZ support is minly in direct <contact wth project
i mpl ementation. In Germany, we use the term “research” very
restrictively. Therefore, we have not | abelled nuch of what we
have done in this field as research. Wth regard to
evaluation, it is part and parcel of every project - mainly
carried out by ourselves, but also through the inspection and
eval uation unit of the BMZ. Kenneth King has recently revi ewed
"The Rol e of Educational Research and Evaluation in the Wrk
of the Devel opnment Assistance Agencies of Wst Germany" and
has judged us so nicely, even better than we would judge
ourselves, so we refer you to his paper.

The problenms of the Third World in Education are nmore or | ess
known and need not to be devel oped further here, particularly
as the World Bank has described them so clearly in the case of
Sub- Saharan Africa. We can do only very little to inmprove the
situation in education in the Third Wrld. But there is
potential to respond to the problems, not only in our agency
but in many other institutions in the Federal Republic of
Germany and particularly in the institutions of hi gher
| earning. Both sides have cone together: the needs and the
requests of our partners, and the potential to respond to them
in our institutions. In order to make this cooperation nore
relevant, we think that two things are necessary:

- In our institutions there must be a growi ng consciousness
that there are inportant tasks in education, science and
technol ogy for the devel opnent of the devel oping countries,
and there nust be a growing interest to work on sol utions.

- Our partners in developing countries must get nmore concrete
i deas about our potential for cooperation. There is still
much to be done, especially in the situation of the Federal
Republic, where so many institutions are active in the area
of devel opment cooperation.

Since the beginning of this year, a serious reorganization of

GIZ is wunder discussion. |If BMZ agrees, responsibility for
pl anni ng and i nplenmentation of projects and programmes will be
organi sed on the basis of regional desks instead of present
sectorial desks. However, a strong sector division will assist

t he planning and inplementation of our projects. We may then
have nore time to work on solutions to ongoing problems. W
hope that a new nomentumin our work will be the result of
this reorgani zation.

Foot not es

1 DAC report on devel opnent cooperation, DECD (German Ed., pl06)

2 These and the +allow ng statements according to "BM,

Foderung van Bil dung und W ssenschaft in der Entwi cklungs-
zusanmenarbeit”, Dec. 1996. There is an English translation of the
1985 report "Pronotion a+ Education in the Devel opnent Cooperation
a+ the Federal Republic c)+ Germany" June 1986.

3 These basic policy papers are available in English, except the policy
paper on "Basic Education" and the policy paper on "Vocational
Tr ai ni ng".

4 Current information about GIZ is given in the Annual Report, since
1996 restricted to the annual accounts. However. a lot of other
information is available through our public relations series, both
speci al publication on project docunentation and nmore general aspects
of GIZ's work. These are avail able through GIZ's Division of Press &
Public Rel ations.
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5 Most of the projects are very well docurmented with special publications. These
publication, however, are nainly available in German and report all the projects of
Dept. 1. Agriculture (including forestry, health, nutrition), Dv. 22 & Dv 23 and all
medi a projects Div. 32. There is another volume on R & D projects.

6 Al the key-service D+ GIZ are available in English and French. There is a general
publ i cati on whi ch describes very briefly all the services on the background of GIZ
obj ectives, tasks and services (GIZ Key-Service, Eschborn 1982 pp. 123).

7 Wl fgang Kuper, conpiler: "Basic Education in the Wrrk of GIZ general conditions,
mai n i ssues, problens, experiences and perspectives in the work c+ the GIZ in basic
educat i on" Eschborn, June 1985 pp. 26

8 Wl gang Kuper & WIfried Vol kmann, ass. by Hel nut Wnkl er:

"Engi neering Training in Third Wrld Countries - experiences and
concepts of GTZ, Eschborn, February 1986, pp. 42.

9 R. Dchrmann, M. John, W. Kuper: "Sportfbrderung in Lclindern der Dritten Welt"
(Promotion of Sports in countries c+ the Third World) EschbDrn, GTZ, 1995 pp. 103.
An English translation c)+ the main part of this booklet is available.

10 For the tine being, only the Gernman version is available - J.
Buchhol z, R Girgen, G Mades: "Leitfaden. Forderun der |andlichen

Regi onal enwi ckl ung durch formal e und non-formal Bildung" July 1997. The
fornmer English version (State of the Know edge Report: Pronotion of
regi onal rural devel opnment through fornal and non-fornmal education) has
been distributed to all menbers of the International Wrking Goup on
Educati on.

11 Semi naric internacional sobre educacion bilingue/bicultural, Qito,
25-29 del mayo de 1987, Eschborn, 1987.

12 "Science, Society and Sci ence Education: A docunentation of the
Swedi sh Di scussion". Volune | "Basic Science and Elenmentary Education

| evel" es. Patrick v. Dia, Padagogik: Dritte Welt, Frankfurt, 1997. See
al so International Colloquium 1994 "Redi scovery of Education as
"Alternative Education' in the 'Third Wrld- ed. Patrick V. D as,
Phdagogi k: Dritte Welt, Franfurt 1987.

13 Herber Bergmann "Monitoring as an Integral Aspect of Project
Managenent" GIZ, EschbDrn 19B6 pp. 11 & app.

14 These conferences have taken place since 1975 in 3 rounds in Latin
America, Africa & Asia. Al except one are docunented: |'Pronotion of
Research-Ori ented Education & Training at African Universities" Vol | &
I, eds Ruth Schlette & Wl fgang Schnelings GIz, DSE, LAAD, 1996 &
"Regi onal Conference on Research, Consulting & Extension Services at
Asi an Universities", AT Bangkok, Cct 12-19, 1996, Voll & Il, Eschborn,
Aug 1997.

15 Marlies Kees: "Problens and possibilities of |nproving Cooperation
bet ween universities and Industry - A Report on Experience gathered in
projects +or pronpting Universities" GIZ, April 1986, pp. 19.

16 See: AApel, H., Loidl, A, Stocker, B... "Environnental Education at
Technical & Scientific Institutions in the Third Wrld. Curriculum

Envi ronnental Protection & Technol ogy" Study conmi ssioned by GIZ,
Frankfurtt March 1986, pp. 37.

17. Cerhard Kohn: "Service and Training +or Mintenance c+ Scientific
and Techni cal Equi prrent at Universities and Scientific Institutions in
Devel opi ng Countries, Prelimnary Study" August 1987, pp. 39.

18 There have been conferences of this kind 1976 in Mnbasa, Kenya, 1991
in Cascais, Portugal, 19B4 in N aney, N ger, 19S5 in Antananarivo,

Ant si ranana, Madagaskar. They are all docunented in Gernan.
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Dr. W Kuper, GTZ, Postfach 5180, D-6236 Eschborn 1, Federal
Republic of Germany.

Tel: 061 96 79-0 Tel efax: 061 96 79-11 15
Tel ex 407501-0 gtz d

D. S. E
The German Foundation for |nternational Devel opnment

Eval uati ng Devel opment Trai ni ng Programmes

Experiences with a Series of Wohrkshops in Eastern and Sout hern
Africa on Internal Evaluation of Devel opnent Tral ning

Progranmes

The necessity of evaluation of devel opnment training programes
has been underlined since the |late 1960s, whilst at the sanme
time, the lack of evaluation techniques of those responsible
for these programmes has been deplored. outside specialists

t herefore, have been asked -- especially by donor agencies --
to produce the necessary evaluation results. Despite all good
i ntentions from both si des, out si de eval uati on quite

frequently helped the donor justify or termnate a project,
but contributed little to project inprovenent. The eval uation
reports ei t her pr ovoked counter-statenments by pr oj ect
personnel, or gained dust on the shelves, even if they were of
excellent quality froma technical point of view

Who is responsible for a programme, is responsible for its
eval uati on

Obvi ously, a fresh look fromoutside fromtime to time is of
great use, but outside evaluation experts cannot create (or
only in exceptional cases) the necessary data thenselves. They
depend on data collected and information provided by those who
have responsibility for the programe. outside eval uators may
be the better technicians, but they mght not know enough
about the hidden politics behind a programme, about attitudes
of the target groups. about patterns and self-understandi ng of
field workers etc.

Internal and on-going evaluation of developnment training
programmes is therefore necessary. Those who are responsible
for programme planning and inplementation are responsible for

eval uation as well, if we understand by eval uation: to exam ne
past experiences obj ectively, systematically and with
exactitude for decision-making purposes. Internal, on-going

(formative)
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eval uation provides continuous information on a programme. it
makes administrators and devel opment trainers more famliar
with their own programme and it provides the necessary
information for Jlater summative eval uation. Despite sone
di sadvant ages -devel opnment trainers mght not be famliar with
sophi sticated eval uati on t echni ques or m ght become
sel f-defensive -- outside evaluation depends on internal
eval uati on.

The Action Trai ning NModel

Training in sinple evaluation techniques 1is necessary to
enabl e those who are responsi ble for devel opment training at
various levels to evaluate their own programes. The Gernman

Foundation for Internation Developrment (Non-Formal Basi c
Educati on Section), together with the now Coll ege of Adult and
Di stance Education of the University of Nairobi, therefore

devel oped a nmodel of short-termin-service training courses to
enabl e Kenyan devel oprment wor kers/trainers to evaluate
programmes they are responsible for. The training node
devel oped was called the "Action Training Mddel", because it
demands action from trainees in the application of skills
| earned during training work-shops in their own work on return
to their institutions. Evaluation techniques can only be
| earned effectively be doing. The approach, therefore, had to
combi ne theory, guidance and application.

In a first introductory workshop of two weeks' duration,
participants state their needs and interests. On the basis of
this needs anal ysis, a progranme is devel oped participatively.
It deals with the concept of evaluation and different
eval uati on

model s, devel ops operational proposals for the conduct of an
eval uati on study and designs instruments for data collection.
Theory and practice of evaluation presented step by step. At
the end of each step, each participant has to apply the
knowl edge gained to his/her own situation by devel oping and
designing a proposal to evaluate a programme, or crucial
aspects of a programme, he/she is responsible for. At the end
of the first workshop (stage one), each participant should
have a complete evaluation proposal with all necessary
i nstruments.

After the first workshop, participants go back to their work
pl aces to collect data or information i.e. in situations they
are famliar with (stage two). Five nonths |ater, participants
are supposed to return for a "Md-Term Panel" (stage three)
with their data collection, to develop skills in data
organi zation, analysis and evaluation report witing. After
the M d-Term Panel, participants finalize their reports (stage
four). They come back after three to four nmonths for a third
wor kshop (stage five) to present their reports and to get
f eedback. Good quality reports are published.

The Action Training nmodel enables participants to apply
eval uation theory and practice systematically to an evaluation
task in their area of work. It is flexible and convenient for
participants who cannot | eave their jobs and hones for a | ong
peri od. The Model, however, demands |ong-term comm tnment over
a period of one year from both participants (who have to wite
a thorough report in addition to the daily work | oad) and the
faculty nmenbers who guide and assist participants not only
during the workshops but also during the nonths of fieldwork
and report witing. Last, but not |least, there is a comm tnent
fromthe participant's
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institutions. Wthout this institutional report, support, the
long-term commitnment to actually inplement an evaluation
proposal and write a solid report is too demandi ng.

As a consequence, there were not only difficulties with the
gquality of some of the evaluation reports, but also with the
of rate of return” of participants. There are no major
i medi ate incentives for finalizing an evaluation, other than
the intrinsic satisfaction of doing a good job. The rate of
compl etion of evaluation reports, as denonstrated by witten
reports in Kenya, is about 50% There are al ways excepti onal
reasons for sone people failing to conplete (such as change of
job, or pregnancy), but in nost cases the additional task is
just too demanding, or there is a basic lack of fornmal
academ ¢ training which the workshops cannot conpensate for.
Sometimes institutional support is lacking, or results becone
too critical to be reported. From 1979 to 1987, 146
devel opment trainers participated in the annual. Kenyan
wor kshop series, but only 70 studi es have been finalized, and
10 studies published so far.

In 1989, the German Foundation will wi t hdraw financi al
support: professional responsibility was handed over to Kenyan
faculty nmenbers already in 1982. Negotiations with the
University of Nairobi are underway to have the three annual
wor kshops recogni sed as a Post-Graduate Certificate Course in
Eval uati on, and to make the Action Training Model in
Evaluation a regular part of the University's training
programe.

A simlar progranme is under preparation in Zinbabwe, to be
conducted in cooperation wth the Departnent of Adul t
Educati on, Uni versity  of Zi mbabwe, if possi bl e as a
Certificate Course.

Anot her series of workshops was conducted in Botswana from
1982 to 1983, to assi st the Depart nment of Non- For mal

Education, M nistry of Education, in evaluating the Nationa

Literacy Programme and to develop a nmonitoring system for this
progr anme.

In the nmeantime, the Action Training Mdel has been adapted
for Witers' Wrkshops to produce reading materials for new
readers who come fromliteracy progranmmes (Botswana, Ml aw ,
Zi mbabwe) or to el aborate distance education materials (Kenya
wi t h nei ghbouring countries).

The Success of the Workshop Series

How good is "good enough"? It 1is debatable whether the
evaluation series in Kenya or Botswana can be called a
success. In Kenya, the rate of return of participants who cane
back with an acceptable report was not nore than 50 per cent.
The quality of evaluations conducted in Botswana by "barefoot
eval uators” was questioned by professionals in Botswana and
abroad. Wthin the practical realities of "Third World
Countries" with mnimal infrastructure and scarcity of
manpower, methodol ogical control in the classical sense is
i mpossi ble. Instruments such as questionnaires, interview and
observation schedul es cannot serve as yardsti cks of
measurement but as frames for meanings only. Data collected in
Bot swana were fragnmentary, but they were wusable and wupon
anal ysis provided a picture of the Botswana Literacy Progranme
that was both coherent and plausible. The results obtained
were not nmore than "good enough" to be used at various
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| evel s of decision-making. But they could be used, and have
been used even before a formal report was released. This is
nost inmportant. |If those who are responsible for planning and
i npl ementation of a programme do the evaluation thenselves,
they can take appropriate action for inmprovement, even if
| ater on nobody is capable of sunmarizing the bulk of data in
a report which neets professional standards and gets the
bl essings of political decision-mkers at higher |evel.

After some years of experience, we have serious doubts
regarding the validity and reliability of classical approaches
and instrunents in informal or non-formal settings in Third
World Countries. Naturalistic nethods seemto be nore suitable
and even pr of essi onal s redi scover protocol s such as
descriptive case studi es based on observation or participative
eval uation which involves actively even the "recipients" of a
programe.

Despite all deficiencies, internal evaluation even by ad hoc
trai ned non-professionals have definite advantages: those who
have programe responsibility wunderstand their programmes
better, they becone nmotivated and capable of inproving their
programmes as they go on, they learn to argue and to defend
t he programmes with good reasons and wi thout being defensive
and, last but not Ileast, by wevaluating their programes#
eval uators change thenselves. Evaluation, as one of the
participants in the Kenya workship series stated, "cultivates
in the individual a new sense of objectivity, self-criticism
pati ence and tol erance for other people's ideas".

Josef M I 1| er DSE.

The Future of Postgraduate-Training Courses for the
Third World 1 n Europe

Most of the African, Asian and Latin-Anmerican countries are
now able to offer undergraduate and graduate training in their
uni versities. However, there is still a great need for
speci alised postgraduate training courses for those young
scientists or leaders in admnistration or industry who have
to solve new problens in the social and econom c devel opnment
in their countries, be it in agriculture, technol ogy, nedicine
or econom c and social planning.

The European countries offer about 2,000 of such regular,
devel opment -oriented training courses of different duration:
some last for a few weeks, sone for 1-2 vyears (degree
courses), some are for doctoral degrees. \What has been m ssing
is know edge of who is doing what and when, how and why. There
was also the feeling that the curricula of mpst of these
courses were not satisfactorily adopted to the practical needs
of the participants and their countries.

The Gernman Foundati on for International Developnent with its
Centre for Education, Science and Docunentation decided to
help with the coordination and the exchange of experiences
together with the Training Group of the European Association
of Devel opment Training and Research Institutes (EADI), under
the chairmanship  of Pr of essor Edwar ds (University of
Br adf ord) .
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The first task was to analyze the situation in the 20 European
menmber countries of EADI. In a preparatory conference in
August 1986 at Villa Borsig in Berlin (West), guidelines for
"national papers" and a standard questionnaire for a register
of courses were established. The register should be published
in the framework of the European Community, parts are already
di stributed by a consulting firmfor the ASEAN countries. Most
of the state-of art reports were discussed at an international
conference in Berlin (Wst) in Septenber 1987 and wll be
published in the English conference report by Nonos Publi shing
house, Baden-Baden, in 1988.

Wor ki ng groups in the Berlin Conference studied the experience
of course directors and devel opnent aid adm nistrations in:

t he assessnment of training needs

t he sel ection of candi dates

curriculum planni ng and teachi ng nmet hods

course eval uation

foll ow-up neasures and institutional |inks with partner
institutions in devel oping countries.

The next steps will be the conpletion of the final country
reports - unfortunately France is still mssing -, the
publication and exchange of national registers of courses and
| ater on, an integrated European register and preparation of
"trai ner handbooks" to inprove the quality of the training

programes. The "national correspondents” and coordi nators
WIll neet again at Villa Borsig in October 1988. In the
meantime, a "Training Circular"will be published to spread current infc

For nore information, please contact:

Dr. D. Danckwortt, DSE, Hans-Bocl 6er-Str. 5, D-5300 Bonn
3,

Federal Republic of Germany.

Di et er Danckwortt

THE NEXT ISSUE OF NORRAG NEWSWILL BE MAY 1988
AND
THE SPECIAL SECTION WILL BE ON THE USA AND GREAT BRITAIN,
INCLUDING UP TO DATE INFORMATION ON USAID, WORLD BANK,
SEVERAL OF THE USFOUNDATIONS, AND ON
ODA AND THE BRITISH COUNCIL.



Page 24 NORRAG News Nov. 1987

WORLD BANK

Education Policies for Sub Saharan Africa:
Adjustnment, Revitalilzation, and Expansion.
Worl d Bank Executive Summary, July 20, 1987

The Summary points out that despite heavy investnment in
education by African nations, the enroll nment | evel has
stagnated and the quality of education declined. G ven the
di versity of countries, conditions, problens and policies in
sub- Saharan Africa, the Summary proposes itself as offering a
framework of policies and priorities capable of responding to
African educati onal probl ens, which can be tailored to
i ndi vi dual country needs.

Despite a very faulty educational base inherited from the
colonial era, African countries quintupled total enrollnments
(and increased enrollments at tertiary level by 21 tines)
bet ween 1960 and 1983 ; during the 1970's, enroll ment rose by
an average 9% annually; nmedian literacy rates rose form9%to
42%

In the 1980's, the Sunmary notes that population in the region
grew at 2.9% per vyear, while economc decline took place,
severely af fecting educati on budget s, and t hr eat eni ng
education coverage and quality. The popul ation is now grow ng
faster than the enrollment growth rate. The performance of
African students on standard cross-continental tests has been
poor, and there are excessively low levels of inputs in the
form of educational materials. The Summary concludes that
African countries' education policies will have to be changed,
and that new resources (deriving fromthe changes) will have
to be found for education.

Adjustnent, revitalization, and selective expansion

The Summary, recognizing the need for varying policy packages
according to the individual country circunstances, nonethel ess
argues that all packages will need to be built up along the
t hree policy di mensi ons i nplied by "adj ust ment ,
revitalization, and selective expansion."”

Adj ustnment: will have to be nmade in terns of current

popul ati onal and econoni ¢ probl ems, by:

- diversifying financing: through increased cost-sharing and
i ncreased non-governnmental provision of education (i.e.
consunerize and privatize);

- more inportantly, reducing unit costs: principally by
actions in the areas of teacher salaries, use of staff,
bui l di ng standards, and internal efficiency.

Revitalization: is needed to restore quality, through:

- inproving acadeni ¢ standards: mainly by strengtheni ng exam
syst ens;

- increasing the availability of instructional materials;

- inproving the mai ntenance and utilization of buildings and
equi pment .

Sel ective expansion: (which can only take place after policies
in the two other dinmensions are taking effect) will address
the needs for nmore education, in the following fields and
forms:
- Renewed efforts towards UPE: as primary education is an

i nvestment which gives the highest rates of return;
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- Distance education: to neet new demands at secondary and
tertiary |evel;

- Job-related training and upgradi ng: so individuals can
acquire jobs, or renew their skills when the | abour market
changes;

- Research and post - graduat e educati on: so African
intellectual talent will be produced to fill the highest
posts in the state and the private sector.

Forrmul ati ng a bal anced package

The Sunmmary recommends the formation of a national conm ssion,
supported by technical staff, from Mnistries of Education,
Fi nance, and Planning, and from the university. This should
work to build new policies and national consensus on them and
should learn from other African countries' experience.

Si mul t aneousl y, education planning and nmanagenent would need
to be inproved. In particular, authority should be given to
schools and communities to acquire and use educationa

resources. Exam systens, statistical coverage, and the quality
and quantity of analytical staff need to be inproved. New
incentives to enable Mnistries to retain able staff need to
be found.

Policies for each education | evel.

The policy nmix will vary between countries and between | evels.

Primary education: needs to be inproved and expanded. |If
quality falls too far, there is no sense in further expansion.
Quality nmust be addressed first.

Good investnents are: in the first place, enough books and
mat eri al s; t hen, school health and feeding progranmmes

i ntensi ve use of radio; teacher in-service upgrading in their
subj ects; and inspection and supervision.

Bad i nvestments are: reducing class size; educating teachers
beyond secondary level; giving teachers more than a m ninmal
exposure to pedagogi cal t heory; putting up high-quality
bui l di ngs; introducing TV or conputers.

It is already hard to save any noney on primary |level, so new
resources need to be found for it.

Secondary level: offers more chance of reducing unit costs.
Economes <can be effected by inproving regular schoo

operation; by reducing boarding; and by distance education
met hods.

Inequalities (as regards girls) can be renedied by increasing
t he nunbers of small community schools and of wonen teachers.

Curriculum rel evance can be addressed by giving a broad-based
general education at school (increasing future trainability),

followed by (non-diplom) job-specific training at t he
wor kpl ace. More needs to be invested in on-the-job training.
At school, enphasis should be placed on general maths and

science skills, rather than specific vocational training.

Tertiary education: is characterized by excess graduates in
irrelevant areas, low quality of skills, excessive costs, and



Page 26 NORRAG News Nov. 1987

i nequi tabl e and inefficient financing. This should be changed
by changing the output m x, inproving quality and efficiency,
and increasing costs to the consumer. |nprovenment of quality
will require investnents, so this is dependent on freeing
noney by maki ng the other policy changes.

The role of aid agencies

At once (within a year) donors should support policy reform
-by covering costs of policy and nmanagenent devel opnment;

- by financing experience-sharing anong African countries;

- by establishing an independent hi gh-quality technical
consul tancy body which wll help countries formnulate,
moni tor, evaluate and correct new policies.

Donors should then give countries which show wllingness to
make policy changes access to increased, longer-term flexible
aid, for inplenmentation purposes. Mre long-term guarantees
are needed - sonething which has been nissing before - and aid
should reflect in quantitative ternms the relative priorities
i ndi cated: previously, primary education has only received 7%
of all aid, and recurrent costs only 11% of all aid.

Expect ed benefits from education investment in a tinme of
scarclity

Greater investment in education and training can be expected,
says the Sunmary, to increase inconmes and reduce wonen's

fertility. Returns to education have been shown to be
consistently high. A nother's education |evel correlates with
the nunber of her children, as well as their survival and

devel opnent.

African education must nurture |eaders capable of coping with
t he growi ng conplexities of nation-building. Africa' s stock of
human capital will determne its ability to keep up with the
expl osi on of technol ogy. And, above all, education is a basic
human ri ght.

Ant on Johnst on, Institute of | nt er nati onal Educati on,
Uni versity of Stockholm
COUNTRY REPORT: BOTSWANA

The I nternational Financing of National Research in Devel opi ng
Countries. the Case of Botswana

NORRAG News has felt for some tinme that as part of its task of
sharing the nost up-to-date information on the donor agencies,
it should illustrate how dom nant a role is played by them
when it comes to mapping the research and eval uati on out put of
particular countries. The range and diversity of donor agency
activity in some countries is so great that it often appears
that there is virtually no educational reformor innovation
that is not donor aided, and as a consequence the bul k of the
project evaluation literature is dependent on external funds.
In the case of Botswana (which is not a poor country), the
agency-rel ated sector studies, evaluations, situation analyses
etc. are the bulk of the nobst up-to-date research information
in the country, and any researcher who was not aware of the
extraordi nary ampunt of data
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gener ated through donor activity would start at a consi derable
di sadvantage. Not all the materials nmentioned bel ow are

conpl eted, but we offer a list of contact points so that
researchers in Southern Africa (and further afield) can foll ow
up where appropriate. We put the funding source first in this
listing, though it is usually not part of the title of the
research.

1. IDRC National Institute of Devel opment Research and Docurentation (N R
Educati onal Research in Botswana 1977-86: an annotated bibliography 9 by U
Kann, F.Lenglet, C Mannathoko et al (Univ. of Botswana) This inportant
docunent admts that some 30%of the collected research is explicitly
associated with external funding; sone 40%is apparently linked to a |ocal
institution, but is very likely drawing on external funds given to these
institutions.

2. I DRC The BOLESWA Journal | the Botswana Education Research Associ ation
(BER AT, _and the Botswana conponent of Education Research Network of
Eastern and Southern Africa (ERNESA) all draw significant funding from
IDRC . As does the BOLESWA Educati on Research Awards Schere.

3. USAID |EES: Education and Human Resources Sector Assessnent (June 1984,

Washi ngt on)
| EES. Sector Assessnent Update (approx title)- 1986, Washi ngton
Acadeny for Educational Devel opment (AED): Preparing for Jobs in Botswana:
training opportunities (late 1987), by Sue Benedetti
| EESs Local participation in education at junior secondary |evel (current
research project by Patrick Ml otsi)
JSEI Pt An assessnent of readi ng conprehension id Botswana( current research
project by Rosemary Davis
JSEMJ assroom observation in junior secondary schools (current research by
Bob Profit and R Rowell)
AED: Access to correspondence education and training in Botswana
(proposed research by D ck Betz)
JSEIP. QurriculumEval uation research, including 'National CQurriculum
research conference in
1988-see neetings listing
JSEl Ps13 nasters degree students working on aspects of junior secondary research for the
AED: Consul tanci es on worren' s access into the econony, and on the eval uation
of training institutions the latter with training semnars on how to do it.
see contact people JSEIPs for several other snaller studies,

4. 1LO Managenent Devt. Branch & Turin Centre, Strengthening the Labour
Depart nent and Enhancenent of Training for Localisation (July 19879 by
V.G Powell and T.F. Cehrlein
Bot swana Enpl oynent M ssion Report 1987 naj or mssion with conponents such
ant -Rural and Wban Informal Sectors - by S V. Sethuraman
- Enpl oynent gnder enpl oynent and Unenpl oynent in Bot swana- by Go Ahmed and B.
Chilisa

5. SIDA SAREC
ducation in Botswana 1981-86 with Swedi sh support: evaluation and ideas
for future support (Educ. Dv; Doc. No 35) by J Lauglo M MNarope, Feb 1987
School s and the transformati on of work: a conparative study of four
productive work programres in Southern Africa (Institute of International
Educati on, Stockholm Sept 1987, doctoral dissertat ion) by |ngenar
Cust af eson
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An_evaluation of the Botswana National Literacy Progranme (in
cooper. with German GIZ, March 1987) 9 by F. Youngman, S.
Gaborone and J Mutanyatta

Towards an in-country training progranme for wonen of the

i nformal sector( draft final report, for Women"s Affairs Unit
and SI DA, August 1986) by Laketch Dirasse

Girle and colence education In secondary sohools (current
doctoral research; see also NIR wkg paper NO 49 ' Schooling for
girls in Botswana', 'June 1985), by Wendy Duncan

The brigade novenent in Botswana: an annotation, bibliography(
NIR, 1981. by D. Kgathi and Q N. Parsons)

Al so: Report of the Brigades 1966-1984 (approx title)

School s broadcasting survey ( forthcom ng 1987), by P N eya and
U. Kann

Teenage pregnancy Prolect (late 1987?) by Kate Phake

Study Service Research- Tirelo Setshaba (1987 onwards), by U
Kann et al

6. Cl DA UBLS Eval uati on

7. NORAD/ _The -research sector in Botswana: a survey conducted on behalf
MDC of the RQval Norwegian Mnistry of Devel opnent Cooperation
(March 1987) by Q N Parsons Also country profile of Botswana
conmi ssi oned by NORAD) MDC to Ch. Mchelsen Institute Action
research programme on Wonen in Devel opnent( with CUSO, at the
Institute of Adult Education. U B.) by R Danbe and A Nkwe

8. UNI CEF Radi o ListeninE Survey (E. Jones-Dube and S Gaborone, at
Instit. of Adult Education)

Situation Analysis - Botswana (thru' N R)

Disabilities in primary school children (current

9. GIZ/DSE An eval uation of the Botswana National Literacy Programe no.
5 above)

How can ...we succeed? Summary report fromthe eval uation of
the Natinal literacy progranmme. This and several other reports
supported by DSE. UNESCO DSE/I I EP involved jointly in the

eval uation training activities.

Strengthening the industrial training and trade testing system
of Botswana (final report submitted to Mn. of Home Affairs,
sept. 1984) by V. CGottel eben and G Rosch.

10. UNESCO Vill age conmunity secondary schools and rural devel opnent
(via Botswana National Conm ssion for UNESCO) by L. Tshireletso.

11. ODA/ Study of degree and accreditation options for Botswana
Pol ytech Brit. nic (1987), by R Oxtoby

Council Study of new patterns of inservice teacher training (approx.
title, autumm 1987) by Chris Cunmi ng
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12. World Botswana M nistry of Educati on Research Studies
14 Investnent Bank/ options in post secondary education (| eader-C.
Col cl ough) Brit. 2. Cost effectiveness of vocational skill training in

Bot Coun. swana( K. Hincholiffe) 3. Education and enploynment (U. Kann)

13. NUFFI C Eval uation of Dutch Cooperation at U B. (approx title)
Sel ection process in pre-university science (approx title)

14. Multi- Eastern and Southern African Universities Research Project

donor (ESAURP) a) University capacity study b) technical training and
the | abour market (contact G Sekgoms)

Comments and references to other nmjor sources

The above listing is the result of a consultation anongst Ash
Hartwell and U |l a Kann, who are |linked in with BERA and ERNESA
activities, and Kenneth King. This listing is illustrative of
the kind of sources that are available to researchers and
policy people through the agencies. There is another source of
consi derable value in follow ng up external projects and their
possi bl e eval uation connections, and that is to be found in:

15. UNDP Report on Devel opnment cooperation Botswan (Dec.

1986). This lists no | ess than 9 pages of Education
assi stance projects fundedfromoutsdeBotswanagmany of which (like
those above) w Il have generated research and evaluation data

en route. This provides a valuable gatingpoint also for
eval uation reports.

16. The European Education Aid Donors have al so been trying to
gat her data on their assistance to a whole series of African

countries. i ncluding Botswana. Atthe moment thisdataisata dr aft stage and is
f or exchange amongsttheagenciesconcer ned.

Cont act points

For researchers and policy makers, the key question about

docunmentation is how to get accesstoit.Inthe case of the majority
of the docunments, research projects, evaluation reports listed

above, we now offer a list of, principaly, | ocal agency contact
poi nts, all Gaborone unless stated otherw se:

1. I DRC: John NkinyangiyBox 62084, Nairobi

2. USAI Ds Ann Dom di on, Box90
AED: Davi d Benedetti, Box 00l 17
JSEIPS Ash Hartwell, Ministry of Educati on, Box 005
3. ILO: S.V. Sethuraman,, |LOY CH 1211, Geneva

4. SIDA/SAREC: Ingrid Lof strom Berg (Sl Da), Box 128; AndersJohnson (SAREC)
box 128

5. NORAD14,4DCa Ashorn Eidhammer, NORAD, Box 879

6. UNICEF: Scolastica Kimaryog Box 20678

7. GTZ: Joachim Heiland, Min of Lab. and Home Affairs. box 369 (+ new director)

8. British Council/ODA: Stan Modoss, Box 439

9. UNDP: Hans von Sponi k, Box 54
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For further information on the above, contact Ul a Kann, Box
1883 (phone: wk: 356 364; hm 356 442), or Ash Hartwell (ph:
355 363), or Kenneth King (phone: wk: 031 667 1011; hm 0875
340 418)

Kennet h Ki ng, Edi nburgh
U | a Kann, Gaborone
Ash Hartwel |, Gaborone

NORRAG News plans to do several nore of these country studies,
since they provide a useful reference point for researchers.
W m Hoppers will be doing one which focuses on Zanbia. Kenneth
King has already done a longer paper on the sane topic for
Zi nbabwe: "The role and potential of donor-aided research and
eval uation on the education and training systemin devel opi ng
countries: a case study of Zi nbabwe".

CONFERENCE REPORTS

1. The VI Wrld Congress of Conparative Education, R o de
Janeiro, 6-10 July, 1987

The thene of the Wrld Congress was Education, Cisis and
Change. The Congress was organised on the basis of
Conmi ssi ons:

| International |ssues in Conparative Education, with Regard
to the Consequences of World Cisis and Change in
I nternati onal Rel ati ons

Comm ssion | thenes included: Financing of Education; Role of
the Private Sector; Quality of Education; Social Denmand for
Educati on; Low Cost Education; Vocational Education; Infornal
Sector; and Adult and Non- Fornmal Educati on.

Il  Conparison of National Education Policies, with particul ar
reference to the Inpact of the Wrld Cisis and Soci et al

Change

Conmission Il thenmes included: |s there an Educational or a
Social Crisis?;, The State, Wnen and Education in the Wrld
Crisis; and Education and Social Change in Transition
Societies. There were also workshops on the themes of: the
managenent of educational change in the crisis; educational
reform and the national project; educational quantity and
quality in the crisis; the privatization of education

education and equality (ethnicity, |anguage, class); and
educati on and producti on.

11l  Conparisons i n Pedagogy: Recent Trends.

|V New Educati onal Technol ogies in the Perspective of
Conpar ati ve Educati on
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Vv Theories and Methods in Conparative Education: Recent Tendencies
and Questions Related to Crisis and Change

\i| The Education of Young Adults (16-25) in the Context of
Technol ogi cal and Occupati onal Change: A Conparative Research Project of
t he Worl d Counci

Conmissions | and 1l considered education and developnent in nore
general terms than the other Commi ssions. There findings were sumed up
at the final plenary session as foll ows:

Commi ssion | Di scussi ons and Concl usi ons

(i) An attenpt was nmde to characterise the nature of the

educational crisis, and it is seen as being characterised by:

- inter-dependency

- the overwhel mi ng domi nance of capita

- mlitary spending

- repaynent of international debts by neans of donestic

financial restraint policies

(ii) Concerning increasing privatization of education, it was noted that
- there is a conservative policy trend in many North and South countries
- theinmpact of privatization cannot be studied without reference to the
country context

- there is concern that the short-termpolicies on privatization may
have bad consequences in the long-term

(iii) There was a discussion of methodol ogi cal problens in policy

-inpl ementation oriented sectors.

(iv) There was a discussion of cost-saving nethods. Suggestions included
nmul ti-grade classroons; alternate-day schools; peer group tuition;
conput er - assi sted | earni ng; grass-roots novenents.

Commi ssion |l Di scussi ons_and Concl usi ons

(i) There is a unity of educational and social crisis:

- the crisis is rea

- the crisis has accentuated inequality

(ii) On the rel ationship between the educational problematic

and the social problematic, it was found that:

t he | anguage of technol ogi cal donmi nance alienates and marginalises

curriculumand teaching in schools dissem nates a nessage of

subordi nati on to such groups as wonen

- language is a major elenent in this process

- self images are subordi nated.

Broad efficiency measures woul d | eave a hi gh percentage of

children in nbst countries marginalised as regards their

econom ¢ and personal devel opnent. The poor and wonen will suffer nost.

(iii) On the privatisation of schooling:

- privatization argunents are significantly effected by ideol ogical
assunpti ons

- there is no evidence that private schools are nore cost effective or
efficient than public schools

- the meaning of privatization is society-bound.

(iv) On the quantity-quality debate:

- the debate is heavily influenced by the social problematic, even in
the selection of indicators for the anal ysis of education systens

- how quality is defined has inportant equity inplications
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(v) On educational reformin theory and practice:

- the inplementation of reformhas to be carried out in the
context of conplex bureaucratic structures. Mst educationa
bureaucracies are not |legal-rational in nature, and this
i nposes constraints on t he i mpl ement ati on of
techni cal -rati onal attenpts at i proving educat i onal
efficiency.

(vi) On educational change in "socialistic" countries:

- it
by equality of access.

al ternative approach in which | abour,

the |l ocus and focus. There is

such societies.

Partici pation in the Congress

The pattern of attendance at

t he necessity for devel oping
research and devel opnent
working in devel oping
partici pants at
with the exception of China.
providing a forum for debate,

i nformation,
countries:

the Congress from Africa or
Net wor ki ng the information,
is one of the ways in which the

has been characterised by rapid increase in |literacy and
Thi s has been achi eved by an

not capital, has been
a great deal to be learnt from

this World Congress highlighted

ways of networking education
particularly to people
there were very few
Sout h East Asi a,

and

Research Revi ew Advi sory Groups can contribute to nore equal

access to information.
of interest to you,

So,
wite

if any of the conference topics are
to

the comm ssion chairnmen for

copi es of papers presented in their

panel s, or for summaries of
Their addresses are:

Conmi ssion |:

Prof. Seth Spaul ding,
School of Educati on,

Uni versity of Pittsburgh,
Pi ttsburgh, PA 15260

U S A

Conmi ssion |11:

Dr. Wl fgang Mtter,

German Inst. for Inter-
national Education,

Schl oss-strasse 29,

6000 Frankfurt am Min,
Federal Republic of Germany.

Commi ssion V: or

Jurgen Schri ewer

J.W GCoethe University

Fel dbergstrasse 42 D,

6000 Frankfurt am Main,
Federal Republic of Gernmany.

Conmi ssion VI:
Prof. Edmund Ki ng,
40 Al exander Road,
Epsom

Surrey KT17 4TB,
U. K.

their

comm ssi on proceedi ng.

Commi ssion I1:

Prof essor Mar in Carnoy,

SI DEC, School of Educati on,
Stanford University,

St anford,

Cal i fornia 94305,

U S A

Conmi ssion |V:

Dr. Joao Batista de olievera
Ar auj o,

The Worl d Bank,

1818 H Street, NW

Washi ngt on DC 20433,

U S A

Dr. Brian Hol nes,
Institute of Education,
20 Bedford \Way,

WCI H OAL,

London, U. K.

Christine McNab

Institute of

I nternational Education

St ockhol m
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2. Educati onal Research Synposiumin Lesotho, 13-17 July, 1987

Backgr ound

In 1985 and 1986 the Chio University, Athens, Chio organized synposia on
Nort h- Sout h Col | aboration in Educational Research. Participants in these
synposi a have been staff and African students at the University of Chio,
hi gh-ranking officers from the Mnistries of Education in Botswana,
Lesotho and Swaziland as well as Vice-Chancellors from the national
universities of these countries. During the 1986 synposium it was
decided that the next symposium should take place in 1987 in either
Bot swana, Lesotho or Swaziland in order to allow a wi der participation
of educational researchers fromthe BOLESWA countries. At a neeting in
Swazil and in Septenber 1986 the Permanent Secretary of the Mnistry of
Educati on, Lesotho, M. Ken Tsekoa agreed that Lesotho woul d undertake
to host the synposium

The Ains of the Synposi um were:

- To encourage the three national research associations by strengthening
their capacity to undertake research

- To strengthen the present regi onal cooperation between the educationa
research associ ati ons.

- To strengthen cooperation in educational research between the
Universities and the Mnistries of Education

- To strengthen North-South Collaboration in Educational Research for
the benefit of the cooperating parties.

Thene

The synposium thene was Planing and Coordination of Educationa
Research. The activities included presentations of papers on various
aspects of research and research nethodol ogy, neetings of interest
groups, considerations of research agenda, and discussion of issues of
continued collaboration in educational research at regi onal and
i nternational |evels.

O gani zation and Participation

The Bot swana Educational Research Association coordinated the Botswana
participation in the synposium though participants were not necessarily
menbers of BERA. Funds were received from USAI D, NUFFIC and SAREC. In
addition, the Mnistry of Education provided a bus for transport. A
total of 45 people from Botswana attended including the Pernanent
Secretary and deputy Permanent Secretary fromthe Mnistry of Education,
and the Vice Chancellor of the University of Botswana.

Qut cone
A nunber of recomrendati ons were put forward during the symposium and
they will be published in the Proceedings. Botswana agreed to take

responsibility for arranging the next synposium which is to take pl ace
in 1989.

Papers Presented

Anmbrose, David P. Docunentary Resources for Research on Education in Lesotho: An
Introductory Survey. National University of Lesotho.

Altink, MM Weby. Educational Selection in Southern Africa. the achievement - ability
debate. Free University, Ansterdam

Dl ami ni, Barnabas M The Swaziland Agriculture Teacher Education Progranmme an Percei ved

by Professionals in Agricultural Education. University of Swazil and.
Luyenco Canpus Swazil and.
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Fitter, R Investiqgation of English Reading Skills of Five Year A d Children of
Dfferent Qultures in English MediumPrinary Schools in Lesotho. National
Uni versity of Lesot ho.

Herriot, Andrew. The Lesotho Mddel For National D ssem nation of Curricul um
Information. Mnistry of Education, Lesotho.

Kann, U Qccupational and Educational Aspirations of Tirel o Setshaba Participants
1983 - 1986 University of 'Botswana.

Kapaale, R'S. Pupil Perceptions of Good and Bi Ad Teachers in Botswana Seni or Secondary
School s. University of Botswana.

Khati, Thekiso. Language variability, code-sw tching and communi cative conpetence: sone
prelimnary Department of Language and Social Education. National
Uni versity of Lesot ho.

Lefoka, J.P. and ChAbane, C M Teaching/Learning Strategies in Lesotho Prinary School
A assroons. - A Peep into the classroom Institute of Education, National
Uni versity of Lesot ho.

Mannat hol co, Chanagu and Qdharn, Johnson. A Case Study of Board of Covenors in Sel ected
Community Junior Schools in Botswana. College O Education. Ml epol ol e.

Mat sel a, Z. A Research on Sesotho Traditional Ganes.

Mat sununyane, Nyathe A Supervision in teacher training in Lesotho. Mnistry of
Educati on, Lesot ho.

Merkus, R Supply and Demand of Science and Mathenatics Teachers in the Secondary
School s in Lesotho. National University of Lesotho.

Mnistry of Education. Swaziland. Wen and Wiy Do Children Drop Qut C School ?
Research Pl anning Section, Mnistry of Education, Swazil and.

Mokgwathi , 6. M 6. Student Loans as an Alternative Systemof Financing University
Education: The Case of Botswana. Mnistry of Education, Botswana.

Mol utsi, P.P. Problens and Prospects in Secondary Education Research Co-ordination in
Bot swana. University O Potswana.

Mpot okwane Baareng Ewetse. The rel ati onshi p between secondary teacher preparation for
reading instructions and ESL students' readi ng achi evenent: Sel ected
gover nment secondary schools in South East Botswana. University of
Bot swana.

Minger, F. and Pitsc,, T. Action/Research Survey on Basi ¢ Education and Practi cal
Studies in Lesotho: InterimReport on Findings and Actions. Mnistry of
Educat i on, Lesot ho.

Nt hoyi wa, N D. Pre-School Education in the dd Naledi Slum- Gaborone, Botswana.
(Prelimnary Report). University of Botswana.

Ping, CharleE J. Educational Research end Fl anning. Chio University.

Fl oghoft, MIton, E Research Activity of African Students in the United States. Chio
Uni versity.

Rath.edi, M Continuous Assessment Versus Final Exam nation in Teacher Training
Col | eges. Teacher Training Col |l ege, Francistown.
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Rol I nick, M and Rotherford, M A M xed Language Strategy for Eradicating
M sconceptions on Air Pressure.

Rubadiri , David Attitudes Towards Foetry arid its Teaching in Sel ected Bot swana
Secondary School s and Teacher Traininc Col |l eaes. University of Potswena.

Sargent, R A and Yaba, B. Student Profiling & Continuous
in Swazil and

Stuart, Janet S. Col | aborative Action Research as Means to Professional and Qurricul um
Devel opnent .

Sel oi Iwe, Esther. Nursing Education in the SADDC Region. University of Botswana.

Swartland, J.R and D.C Taylor. Comrunity Support for Schooling in Botswana, - Past
and Present. Mnistry of Education, Botswana.

Tal ukdar, Sumitra. The *Increase-Decrease' Approach to Experinental Data and its
I nfluence an Chservation and | nference as seen in Laboratory Reports.
National University c+ Lesot ho.

Taylor , DD C Swmaneng H 11 School . 1963-83. The Anatony of Innovation. Mnistry of
Educat i on, Bot swana.

Tlali, Sophia 'Mal ehl ohonol o. The Wse cif. Radio in Education. Mnistry of Education,
Lesot ho.

Tlou, Josiah. Social Studies in Five Primary School s in Botswana. University of
Bot swana.

Turner, -John. Dissertations in Britain. University of Manchester, England.

Turner, John. The Planning and Coordination of Educational Research. |s It Possible?
Uni versity of Mancheuter, Engl and.

Weldon, EA and Sr. A C Smth. The Access of Grls to Education, with Particul ar
Ref erence to Science Education, in Swaziland. University of Swazil and.

Yoder, J. Perf or mance of Three Cohorts of Students Enrolled in a Degree Programre in
the Departnent c+ Primary Education at the University of Botswana.
Uni versity of Botswana.
The papers |isted above are available at the National Institute O
Devel opnent Research and Docunentation, University of Botswana. Copies
can be obtai ned upon request from Botswana

Educati onal Research Association at a cost of 15 the be per pag e. plus
postage. Wite: Co Ula Kann, c/o NIR University of Botswana, PnB
0022, Gaborone, Botswana.)

Ul a Kann, University of Botswana.

3. Sem nar on Basic Sci ence Know edge, Bonbay/lndia, March '87

GTZ sponsored an international sem nar on "Maning and Pl ace
of Basic Science Know edge with the Aimof Universalizing and
Restructuring El enentary Education” from9-13 March, 1987 in
Bonbay/India. The seminar was jointly organized by the
Depart ment
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of Education: Third Wrld, University of Frankfurt and
Foundation for Alternatives in Devel opnent Pune/lndi a.

After some key-note speeches and a general introduction to
science, scientific know edge and science education, several

case-studies were reported from experiences in Latin Anmerica,
Asia and Africa. The semnar covered a broad range of
guestions, aimng nore at identifying ways and nethods to
change basic attitudes towards science rather than providing
ready- made exanpl es and hand-outs. This led to sonme nore or
| ess open basic controversies between scientists and sone
representatives of nongovernnental agencies on the one side
and practitioners from educational projects in the technica

cooperation area on the other.

Pl ease send inquiries or requests for further information to:

Grz,

Post fach 5180,

D- 6236 Eschborn 1

Federal Republic of GCernmany, or to:

Pddagogik Dritte Welt,

Uni versitdt Frankfurt,
Bockenhei ner Landstrasse 140,
D- 6000 Frankfurt 1,

Federal Republic of GCernmany.

4., International Sem nar on Bilingual/Bicultural Education

GTZ sponsored an international sem nar on bilingual/bicultura
education, March 25-30, 1987 in Quito/Ecuador. The seni nar was
jointly organi zed by the Conveni o Andres-Bell o and GTZ. It was
part of GTZ-contribution to the programme being introduced by

t he I nt er nati onal Wor ki ng Group on Educatiom (former
Bel | agi o- Group). Sone representatives of agencies working
together in the IWGE participated as did representatives of
governements and institutions in Ecuador, Peru, Bolivia,

Col onmbi a, Guatemala and Paraguay. The director general of
Endres Bell o, Dr. Hernando Ochoa, was ampng the nost active
partici pants. Several papers were read and working groups were
dealing with several aspects of bucultural education in Latin
Anmerica. The discussion at the seninar was prepared by some
speci al studies, conm ssioned or financed by GTZ, sone of them
will be issued in a revised version. The report of the sem nar
is in the press and will be available in Spanish with a very
brief summary in German and English. GIZ hopes to edit soon
t he Spani sh and German revised version of the state of the art
report which was prepared for the sem nar. Furthermre we hope
to continue discussions on this inportant issue by w dening
the scope to Africa with the assistance of the German
Foundation for International Devel opnment (DSE) at the occasion
of an international sem nar next year in Berlin.

Pl ease send further inquiries to: M. Dehnel, GTZ (address as
initem 3)
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5. RRAG / CI DA Consultancy Meeting

Human Resource Devel opnment, HRD, was the thenme of an informal
exchange of views between RRAG nenmbers and some nmenbers of
CIDA and IDRC staff, taking place in Otawa (Hull), 7-9
Oct ober 1987. The meeting had been called by Pierre Biemans,
Director General, Soci al and Human Resources Devel opnent
Division at the Canadian International Devel opnent Agency,
CI DA, as part of his efforts to work out a strategy for ClDA
in the field of Human Resource Devel opnent.

The neeting covered a broad range of issues related to HRD
-what it is, how the success of HRD is related to different
contextual factors in developing countries and in Canada, and
the nature of the partnership between the different actors. It
al so touched wupon the role of research and evaluation in
bui l ding conmpetence for HRD

From the point of view of RRAG it showed that the accunul ated
RRAG experience can be of interest and val ue on occasions |ike
this. That is, the RRAG groups (who in Otawa were represented
by the Regi onal Coordinators of all the Southern regions, plus
several menbers of NORRAG) can have an advisory role to play
on the international level as well as on the regional and
nati onal | evels.

| ngemar Gust afsson, SIDA, Stockholm

MEETI NGS
A Guideline to the Meetings |ist

This list of nmeetings has been put together by Nadia Ebel from
I LG, Geneva, and Pravina King. There are one or t wo
suggestions on the use you m ght make of them

1. The principal purpose of listing all these meetings is to
give you an idea of what is going on in the field of education
in different parts of the world, but especially meetings which
relate to education in developing countries. Sonme of these

meetings are likely to be in the area that your research
institution or your agency are concerned with; so the thought
is that you should write to the organiser - not in order to

attend that neeting (unless it is an open neeting), but in
order to get access to sone of the papers or the summaries.

2. This time, also, we have pulled out from our listings a
particular set of meetings which relate to the infornmal
sector, in order to demobnstrate how a particular thene can

guite suddenly becone very inportant, and be on the agenda of
many di fferent agencies and research institutions.

3. Where different contacts have the sanme address it wll
appear in full once. Thereafter when you see "address as
above", please refer back to the full address given earlier in
the listing.
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Date Title of HeetinE

18=-25% l=zt Internaticonal

June Conf. on

1 Q8T Experiential
Learning

£5=30 Technological

June  restructuring

1387 & urban-reg.
development

1-3 A natlonal

July policy on

Y947 international
aducakion

Te=1T 1lat Ink. Conf.

July for the
history of
education

Aug. Indian

1987  peasant ed.

1 142

Weeks

17T=21 Seminar on
production

31.8- Int. seminar

4 Zep for teacher

educators
responsible
for the trg
in zeience af
primary =sch.
teachers

Piace

NORRAG News

ﬂrganisatinn

Nov.

Contact Btatus

Regent's
College,
London 14

Regent's
Callege

Dubrownik Research

Yugo- Cte for Urban

slavla & Reg. Dav.
134

UECOSA

Cxlord SCUTREA

Quito CAAP/IDRC

Jamaica  ZIMFEPR/FEP
Inn Cntre,

Harare

Barbados TIIEP/ICSU

E. Hosen,
Conf .
Coord. ,
Conf .

Cpen

Admin.
Office,
Friends Warld
Callege,
Inner Circle,
Regent's Park,
London HW1 4NS

Prof. Z. Mlinar,
Fac. of Socio-
logy,
Kardel jera
Plescad,
1000 Llubyana
Tugoslavia

Open

Conf. Sec.,

UECOSA,

E0 Westhourne
Grove,

London W2 55H

Dpen

G, Hevine,
Centre for
Continuing Ed.,
The Dpen U.
Waltaon Hell,
Milton Eeynes
HET GAR,

Open

UH.

L. Marales Gomes
IDRC,

Box 8500,

Ottawa

Invit

ZIMFEFP
Harare

Invit

5. Haggis, Invit
LIEF,

EDrSTE,

T/9 rue E.Delacroix,

F-751156 Papis
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Zep

T=11
Sep

14=18
Sep

1T=18
Sep

17=20
Sep

1 wk
Zep

21-23
Zep

2h=26

ZB.9=
1 0ck

Qct

O Cct

Teaching English
in Creole=zp.
comounities

Int. Sy=p.

on cocrd. af
plog of the dew,
of formal &
nosnformal ed.

Int. Symp.

on the right of
wamen to ed. with
a view to their
access Lo empl.

fnnual Hordic
Meeting

Techn. coop.
for self-help

Ed. Sector
Policy Seminar

Int. discussion

of voc, trg in
Kordic countries

Inter-agency Mtg
on tech.& voc.ed.
& LrE

Int, Mtg an
Trg capacity of

Int. Symp. on
methods for the
integration of
women's lasues
in dev. plng

Consul tative

Group Mtg on Early

Childhood Ed.

NORRAG News

&k. Augus- Fac, of Ed.

tine
Trinidad

Paris

Faris

Oslo

Ezd Boll

Lagos=
{Rigeria)

U aof W.
Indies

UNESCO
Rdult Ed.
Section

URESCD
fdult Ed.
Section

Aid
Agency

Techn. U of
Berlin

World Bank
EDI

Horrkoping Hordic

FParis

Arusha
Tanzania

Paris

K. York

Council

Warld Bank/
QECD

Cerman
Foundation
for Int.

Development
(DSE)

UNESCO

UNICEF

Dr.l.Robertson,
Fac. of Ed.

U aof W. Indles
Et. Augustine,
Trinidad

UHESCO
7 place Fontenoy,
Faris

URESCO
hddress as
ahowe

Slz=al Volan

5. Heynemann

EDI,

World Bank,

1818 H SE.HN.W.
Washington 20433

Sissal Volan

J.Middletorn,
Ed. % Employment
Division,

World Bank
[Address same
s ghave)

german Founda=
tion for Int.
Development,
Hans-Bockler-Str.
D=5300 Bonn

M.L. Hitti,
DEV/EPD,
UNESCO

(Address as above)

R.G.Myers,
UIRICEF,

BOO UNW Flaza,
Kew York

Page 39

Open

Invit

Inwvit

Invit

Invit

Invit

Invit

Invit

Iavit

5

Invit

Invit
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13-17
Oct

23.10

28-30

28-30

2=t
Row

2-6

9=12

12-14

13=15

Treg-cum-production
& the link between

NORRAG News

La Havana ILOJCINTERFCE J. Alexim,

ed, & work [Spanish)

African Min., of Ed. Paris

revies of W. Bank

Educ, Sector Paper

Women & small-scale

enterprises

Ed. Flng

Emplayment
Policies & Res.

HMultinat. work-
shop an the
improvement of
ed. plng &
facilities
preject
(Zpanish)

Zeminar on
rezearch in ed,
plng

Edu=A1d ASIA 'BT
Vocational skills

Pacific Rim
I=zgues

Literacy in the
industrialized
countries. A
focus on practice

Ottewa

Torafto

Faris

World Bank

DAC/CIDA

IEEF

OECT Devw.,
Centre

Besseterre, QLS
Et. Kitts &

Hevis

Brasilia CINTERPLAN

Singepore Interfama

Torcnto

Exhibitions
Fte. Litd.

Western Reg.
CIES

ICAE

Nov. 1987

Invit
Director,

CIKRTERFOR,

Casilla 1761,
Montevideo

Uruguay

Wadi Haddad,
World Bank
(Address as
abeve

Invit

Joy Weolfreg, Invit

0 af Dttawa

E.H. Humphreys, Open

bept. of Educ'l
Admin,

OISE,

252 Bloom St., W,

Toronte MRS 1VE

L. Emmerii, Invit

94 rue Chardon

Lagache,
Parizs

Eergio Hile
Dept. of Ed.
Affairs,

CAS,

1889 F 2t., NW,
Washington DC 20006

Open

aergic Rilo
[Address as above)

Interfena
ExhiMitions

1 Marine Parade
Central,
Singapore 1544

DpETy

lnterngt*l/ Cfan,
Kationgl

Literzcy

Seminar,

OISE Cenf. OFfice,
252 Bloor St W
Taronto, Cnt. M2V 1VS
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g0=21
Hew
1987

22=27

23-28

30.11=-
2 Dec

B=13:

g-11

16=18

18=-20

Botowens Ed.
Assnc, Rnonual
Mtg

Ed. of parents
& other care=-
Elvers

Int, seminar
& workshop on
microplanning
of ed,

Future dev, of
technological

& educ'l infra-
structure in
fifrica

Kew approaches
in univ.staffl
dev. trg for
efficiency in
teaching res.
& management

The soclal
interaction
bet. teachers &
& student= in
the sc/maths
classroom

Learning diffi-
cultles &
teaching strate-

gies in secondary
school s5c. & maths

Restructuring
higher ed.

Int. currents
1n educstl ideas
& practices

NORRAG News

Dasis BERA

Motel

" Gakgrone

Cuito
Ecuador

URICEF

CRS

Abidian
Iv.Coast

Imst. of
Electrical
E BElectro-
nics Engl-
naars

W.Berlin D3ESGTZ/ADLAD

San Jose Int. Consor-
C. Rica
in =sc. &

maths ed.

Gabarane
Batswana

Vriji U
Fac. af Se.

Birming- SHHE
ham Poly-

technic

Hull History of
Ed.Society/

BCIES

tium for Res.
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Mlz Kann
HiR, Box 0422,
Cabarone

Martha Llanos
UHICEF,
Bogota
Colombia

Invit

Sergio Hilao Invit
lhddress as

above )

Dr, Richardt
Siezens AG
Balanstr. T3
D=-B000 MUNICH B0

Invit

Dr. D.Dankworth, Invic
DEE
[Address as

abovel

Famela Frazer-
Aloden,

Fac. of Ed.

Ualf W. Indies

3t. Augustine,

Trinidad

Cpen

Dr.G.DeThijs,
Vrije U

Vakgroes A.V.,
Fac. W & N,
Pastbus 7161,
1007 MC Amaterdam
The Hetherlands

Or, Eastcott

Ed, Dev. Unit,
Birmingham Paoly,
Birmingham B42 25H

Dpen

Rev.Dr. J.Sadler
Little Queenswood,
Stone Drive,
Colwall Malvern
Worcestershire WE1S &0L

Cpen
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Mid=
Jan.
1986

15=17
Jan.

18-22

25-2T

Jan=
Feb?

Jan=-
Feb?

Feb?

Feb.

Feh.

Mar

T4=18

17-20

Human Res. Dev.
consultation
mig

Basic ed. &
dev. EKnowledge

Early childhood
ed. k women's ed,

World Bank Secteor
Folicy Paper

"Ed. in Sub-
Zaharan Africa®

Cpen U distance
ed, network

Ed. zid donors
on Sub-Zaharan
W.Bank paper

Baslc ed.

Methodology &
applicabllity
of res. in
indigenous
learning

Reg. strategy for
HRD in W. & Centreal
Alrica

Int. workshop on

participatory
evaluation

Transition from
initiel ed. to
primary school

comparative ed.
confl.

NORRAG News

Yeounde U IDRC

Landon Fockefeller
Abidiam  URESCOS
UNICEF coop.
Paris W. Bank/
multilaterel/
bilateral ed.
dopors
Islamabad IDRC

Waahington W. Bank

Wew York UNICEF

Thailand CESO/

Chilalongkora
D Soclal Res.
Inst.

Yaounde TDRC

New Delhi FRIASASFBAES
K4k

Bogota DRESCOS
OSELLC

htlanta CIES

sa

Nov. 1987

'G. N'Diaye Invit
FaO,

Dakar, Senegal

David Court, Invit
F.F.

Box 4Ta43,

Nairobl, Eenya

Dieter Berstecher Invit
UHESCO

{hddress as above)
Wadi Haddad, Invit
World Bank

[Address as above)
Sheldon Shaeffer, Invit
IDERC

[Address as above)
Peter Moock Invit
Warld Bank

[Address as shove)
Hyl Hyi Imvit
UNICEF
. [Address as above)
Leo Dubbeldam Invit
CESD,

Badhuisweg 251,
P.0.Box 90734,

2509 LS The Hague
IDRC Invit
[Addreas as shbove)
Budd Hall, Invit,
QISE,

(Address as abovel
Don Lemke Trvit
OREALLC,

Casilla 3187,
Santiage, Chile

B. Lindsay, Cpen

College of Ed.
U of Georglia,
Athens, GA 30602
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N. B. By invitation only

You will notice that some of the listings are inconplete. If you
want further information please wite to

Kennet h Ki ng Educati on Departnment Edi nburgh University Edi nburgh,
Scotl and U. K.

Apr Econ. choices in Washington World Bank 5. Heynemann Invit
1988  in technelegy for Econ. Dev. EDI
2 wks efficient delivery Inst. (Address as abovel
of ed. & trg
11=15 Topics to incl.: 5t. Lucia CARIERA/ Ed Brandon, Open
culture, language & U of W. CARIERA,
thinking, admin. Indies Dept. of Ed. Studies,
cheange in Caribbean with U af U of W. Indies,
Bristol Eingsten 7
Jamgica
Hid=- Reg. Languzge Singapore RELC Director, Open
Lpr Centre Annual RELC,
Seminar Singapore
eT=30 HMat. curriculum Molepolole USALD Ash Hartnell, Invit
conf . Botswana Ministry of Ed.

Gaborene, Botewana

29=30 Francophone Ceford Maiszon Attn: Eirk Green Invit
Africa zince francaise, St. Antony's
Independence 2t., Antony's  College,
College, Dxford OXZ 6JF

Oxford
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meetings on the | nfornmal
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Sect or;

Smal |

Nov. 1987

Ent erpri se Sector

In September
entitled

and the Shadow Econony

1987 we

"Yet anot her

cane

Mart ha Rol dan from Buenos Aires.

and t hought it

m ght

be usef ul

across a
meeting on the infornmal
We had a simlar

to readers to know j ust

many neetings have been held on some aspect of

conf erence

paper

sector?", by

feeling,
now

t he i nforml

sector in 1986,87, and planned for 1988. The neeting at
which the terminformal sector was first broadly accepted
was in Septeneber 1971, at the Institute of Devel opnent
St udi es, Sussex University; so is intriguing that 16
years |l ater the concept should be back on the agenda of the
donor agencies, as well as of some research institutions.
One difference with the early 1970s is that there is much
more work going on now in the OECD countries, as well as on

Eastern Europe,

ont he shadow econonmy. We have focused here

primarily on the nmeetings that relate to developing
countries. The mjority of the nmeetings are internal
sem nars or invitation only.
Date Title of Metting Flace Organisation Contact Status
2=5 Comparative study Harper's BE.Fortes 7
et of the informal Ferry, Johns Hopkina
1986 sector W, Virginia University
Ush
Oct Urban informal Inter-American IAF invit#
1084 sector and small 1515 Wilson
zcale enterprisze Bvd
ireport of a Rasslyn
zeminar] Virginia
2= Vocational trg Costa DEE Balf Arnold
How gnd =mall Fica DEE,
1085 enterprize in the Mannheim
informal sector
T=11 Trg in the urban Turin ILD F. Fluitman invit
April  informal sector Italy Geneva Vocational
1987 in developing Trg. Branch
countries Tre. Dept.
ILD
CH 1211 Gensva 272
May- Small enterprize LSS H. Thomas ipvit
June development Helland
1937
Zept State of the art Ceneva Lo S.¥. 5ethuraman
1987  meeting on the WEF, ILD

informal sectors
finternal)

CH 1211 Geneva 22
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28-30 Informal sector Copenhagen FRLS L.Lauridzen invit
Sept  as an integral DARADA Foskilde O
1567  part of the Box 260
net. economy DE 4000
Razskilde
0ot Production and Bujumbura FSER M.Carton
1987 trg. in the Burundi IUED
popular economy 24 rue
Rethschild
Geneva

Switzerland

17-200 Techmical coop. Bad Boll Technical U invit
Ot for ==lf-help W.Germany of Berlin
14887
26=27 Conf. on informal Washington  USAID J.Zullivan invit
Oct sector CIFE
1987 1615H 5t HW
Washington 200582
s
Z28=30 Technology policy  EKaduna IDAC T.hdeboye  invit
Oct and the informal or
1987  sector B.Coulibaly
IDRC
D=ty Evaluaticn of Paris QECD Devt., B.Salome invit
Haw research and Centre OECD Dewt.
1987 policies on urban Centre
employment in 94 rue Chardon
developing countries Lagache

Paris, France

& & & & #F B F & ¢ B R S R R EE R RE RN ROE R T R R oE * F B & & B R B F F R

Afri can Futures

The Centre of African Studies, University of Edinburgh, is
celebrating its 25th Anniversary and has a commenorative
conference on 9,10, & 11 Decenber. The theme is "African
Futures" and scholars from the nain disciplines concerned
with African Studies have been asked to present papers
relating to their disciplines. Anyone interested in
obtaining the proceedings or copies of papers from the
conference should wite to:

Christopher Fyfe, Conference O ganiser, University of
Edi nbur gh, Adam Fer guson Bui |l di ng, George Square, Edi nburgh
EH8 9LL, U K
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OTHER NETWORKS

Announci ng CARI ERA
the Cari bbean Educati on Research Associ ati on

This association was born after a meeting in St. Lucia in
Apri |
1986 which focused on classroom research and professional

practice. Since then it has issued bulletins, and fornmed a
Net wor k of Menbers which currently conprises sonme forty
peopl e,

nost of themin the Cari bbean but some also in the United

Ki ngdom One of the principle reasons for nmoving ahead with
CARI ERA was the pervasive feeling that there was a | ack of
communi cati on and i nformati on about each other's work, and

t hat

somet hi ng coul d be done about this by having cross-canpus
faculty conferences and sem nars. The next major conferences
will take place in St. Lucia on 11-15 April 1988 (see nmeetings
list), and those interested in the conference or the
associ ati on should contact:

Ed Brandon

Dept. of Education Studies,
Uni versity of the West Indies,
Mona, Ki ngston,

Janmmi ca.

Net wor k on Urban Enpl oyment Research and Policies
Devel opl ng Countri es.

This network is starting in Novenber 1987, arising out of the
OECD Devel opment Centre neeting on the same topic. The
organising spirit behind the network is Bernard Salonme in the
Devel opnent

Centre. People who are interested (fromeither a research or
policy perspective) should contact him at:

OECD Devel opnment Centre,
94 rue Chardon-Lagache,
75016 Pari s,

France.
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we have al so received from OECD a short brochure, summari sing
t he Devel opment Centre's activities, and advertising their

Directory of Devel opnent Research and Training Institutes in
Africa.

New Language Pl anni ng Newsl etter

"Language Pl anning Newsletter" used to be sent out from the

East West Center in Honolulu. The New Language Pl anning
Newsl etter is being published by the Central Institute of
I ndi an Languagest Mysore. Its format in simlar to the old
one, with a short article and then notices of publications

conferences etc.. if your name did not get put on to their

mailing list, or if you did not know of its existence before
reading this notice, wite to:

The Editor, NLPN, Central Institute of |Indian Languages,
Manasagangotri, Mysore 570 006, I ndia.

Research and Pl anni ng Newsl etter

This newsletter aims to build up an information network for
Irish researchers and policy makers in the areas of
Wor k/ Enpl oyment / Educat i on/ Tr ai ni ng/ New Technol ogy & |Industry.
People interested in sending information into the network
should wite to:

Tom Casey,

AnCo

27-33 Upper Baggot St.,
Dublin 4

Ireland Tel: (01)-68577.

PUBLI CATI ONS

S| DA Educati on Di vi si on Docunents

SI DA Educati on Division publishes a series of reports On
education and devel opnment. The | atest two are:

Kweka N. Aikael "Adult Education in a Village in Tanzania"
S| DA Education Division Docunments No. 36, May 1987.

Departnent of Education, University of Tanzania "Primary
School Textbooks in Tanzania: An Evaluation of their
Qual ity" SIDA Education Division Documents No. 37, Apri

1987.
Previ ous Publications by the Division are l|listed below The
Scandi navi an Institute of African St udi es (SI AS) is

responsi ble for distributing the reports. Details of how to
order these reports, are given below. SIAS publishes and / or
di stributes a wide range of books and reports on devel opnment
i ssues, so its well worth sending for their catal ogue.
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* EDUCATION DIVISION DOCUMENTS (ISSN 0283-0566)

Published by the Swedish International Development Authority (SIDA). This series
is not available through the Institute's exchange agreements. Denna serie ingar
ej i institutets bytesavtal.

*1, EDUCATION AND TRAINING IN SAI
LAM KA

Engguist, O, Jivén, L. & Nysirdm, K.
1981 10Epp

*2. EDUCATION AMD TRAIMING 1N
BOTESWAMNA 1374-80

Agrall, J.0, Fagerlind, I & Gustafsson, L

1882 121pp SEKZED,-

5. EDUCATION IM GLINEA-BISSAL 1978-81
Cam-Hill, R. & Rasangand, G.
1082 152pp

SEKID,-

SEK30,-

7. MOBILE VOCATIONAL TRAINING LUMNITS
Larsson, K.
1983 67pp SEKa0,-
G, ADULT ECUCATION 1IN TANLARA
dohnssan, A, Mystrdm, K& Sundén, R,
1583 117pp SEK30,-

11, EDUCATION IN ETHIOFIA 1874-82
Gumbel, P. Mystrdm, K. & Samuelsson, A
1983 148pp SEK20,-

"12. EDLCATION N ZAKBLA,

Fast Achigvaments and Future Trends
Fegarlind, | & Valdelin, J.
1983 108pp SEK30-

13, NOM-FORMAL TRAINIMNG PROGAAMMES
FOR RURAL SKRLL-DEVELOPMENT
Gorham, Alax

1963 118pp SEKI0,-
*14. THE INDIAN MON-FORMAL EDUCATION
PROGRAMME

Mellbring, G., Ostering, O. & Persson, J.

1983 52pp SEK20.-

*15. EDUCATION 1N MOCAMBICLUE 1975-84.
A feview
Johnaston, &nfon
1884 129pp SEK30.-
“16. PRIMARY EDUCATION IN TAMZANIA,

A review of the research

Can-Hill, AL

1984 10%pp SEK30.-

*17. REPDAT ON TEACHING OF TECHMICAL
AMD SCIEHNCE SUBJECTS 1M BRI LAKNKA
Disek, A, & Salomonson, 5.
1984 25pp

*1B, SWEDISH FOLK DEVELOFMENT
EQUCATION AMD DEVELOPING COLUNTRIE!
Morbeck, J., Albinzon, E., Halgersson, T, &
Sundan, H,
1985 67pp

SEKaa,-

SEK30,-

*1a, THE INDIAN NOM-FORMAL EDIMCATION
PROGRAMME.

& Follow-upEvaluation and Feasibiity Sfudy
Osteding, 0., Melibdng, G. & Winblad, L,

1965 49pp SEKI0,-

*20, PRACTICAL SUBJECTS IN KENYAN
ACADENMIC SECONDARY SCHOOLS:
General ragon
Leuglo, Jon
1985 183gp SEK3D,-
21. PRACTICAL SUBJECTS IN KENYAN
ACADEMIC SECONDARY SCHOOLS:
Tracer Sludy
HErman, Anders
1965 F5pp SEK30,-
*22 PRACTICAL SUBJECTS IN KENYAN
ACADEMIC SECONDARY SCHOOLS:
Background Papers

Lillis, ¥, Cumming, B., Davies, M. &
Myagah, B. :

1985 107pp SEK3D,-
*#3, PUBLIC SERVICE TRAINING NEEDS
AMD RESDURCES IN ZIMBABWE

Maphosa, M., Manuime, E., Andersson, G, &
Cdén, B,
1365 Bdpp

*24, HUMAN ARESCURCES DEVELOPMENT
IN SRl LANEA, An Analyeis of Education and
Training

LAfstedt, J.L, Jayaweers, 3. & Litlla, A

1485 122pp EEK30.-

SEK30,-
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Institutions, libraries, etc., interested in exchange of publications with the
institute are kindly asked to contact the Librarian of the institute.

25 SKILL DEVELOPMENT FOR SELF
HEEL‘IAMC.E. Fepional Project in Eastern Alrica.
ILOVSIDA, Evatation Repon
Hufin, Mals

1985 67pp

=26, TECHMICAL EECONDARY SCHOOLS IN
KEMYA. An Ascessmibn
Lauglo, Jon
1985 45pp

27 () DESAFIO DA ALFABETIZAGAD.
Avafiaca Global das 2:a, 3, 8 438 Campanhas
de Aliabelizacao em Mogambigque (1880«
1962)

Lind, Agneta
1885 159pp

SEKID.-

SEFID,-

SEK30,-

HOW TO ORDER S1AS BODKS

1

. Use the order toem in the back of the

calalogue

. Please spacity: Mo, of copies,

Author, Tifle, Edition®fe . .me - where
applicable, and [ISBN)

. Inckvidyal purchasers are regueesied
, Io enclose payment with order

. All prices include postage (Airmalt) and

packaging

. Paymeni may be made by check or money-

orderin SEK, Cheques in other exchange-
able currencies are actapled al peevaiking
axchange rates plus the egquivalant of
£1.50 or US52.00 for bank charges

Bank lransfer 1o:
Sccownl Mo, 1801-31-844-42 Mordbankan,
F O Box 276, 5731 05 UPPSALA, Swedsn

wap, STUDY ON FISHERY TRAINING N
AHGOLA

Lubbich, Anina & Larsson, Statlan
1885

*29, ZBABABWE FOUNDATION FOR
EDUCATION WITH PRODUCTION. ZIMFEF
Gustalsson, Ingemar

1885 102pp SEK3D,-

EEK3ID.-

*30, EDUCAGAD EM MOCAMBIQLIE 1875
1584
Johnston, A.

1986 181pp SEK30.

T. Past Office Girg 1o:
Account No. & B5 80-0, The Bcandinavien
Inslitde of &frican Studies, P O Box
1703, 5-T51 47 UPPSALA, Sweden

&, All orders should be eddressed 1o
Publicatons Department,
The Scandnavign Instiute of African
Sudiss, PO Box 1703, 5-751 47
UPPSALA, Sweden

9. To ensura a prompt response pleane write
your full neme and address in block
capials

10. Persons erdering books inside Swaden
please add moms (23, 465%)

11. Trade tarms available on regueasl
12, Mate thal seme books are 5aid at a

graathy rececad pace (o Buyars in the
Ehird waasld
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1. STANDING ORDER

Ifyou wish, please, write and request that we
enter you in our Standing Order system. You
may request that we send you ALL
PUBLICATIONS IN ENGLISHIALL

PUBLICATIONSIRESEARCH REPORTS ONLY

as soon as they appear. Airmail post is paid by
the SIAS.

2. INSPECTION COPIES

Inspection copies can be supplied when the
book may be adopted as a text book or placed

on a list of books that students should purchase.

3. TERMS OF INSPECTIONS

Inspection copies must be returned to us in
good condition within 30 days or paid for in

full. In the interests of the book trade no
discount is given. An Inspection copy may be
retained as a gratis desk copy if recommended

to 5 or more students and the name of the book
seller through whom students are likely to

order is submitted to us or the order is placed
directly with us.

NORRAG News Nov. 1987

4. REVIEW COPIES

Requests for all titles intended for reviewing in
a journal, newspaper, periodical, etc., should

be directed to the Publications Department.

5. MAILING LISTS

To receive brochures, the Newsletter, the
catalogue or other promotional material, direct
your request to the Publications Dept. Please
include your field of interest so we can keep
you informed of additional material as it
becomes available.

6. TRADE COUNTER

All titles currently available are on display and
for sale at our Institute: Nordiska afrikainstitute
Dragarbrunnsgatan 47, UPPSALA, Sweden

or in London at: AFRICA BOOK CENTRE

38 King Street, Covent Garden

LONDON WC2E 8JT, England

7. OUT-OF-PRINT TITLES

Photocopies of out of print titles can be
obtained from the Institute at a cost of SEK1.00
per page including packing and postage.

Please send your requests to the Publications
Department.

UNESCO Educati on Sect or

Cat al ogue of Docunents and Publications

The 1987-88 Catal ogue is now available. It contains 120 pages
of references, mainly UNESCO titles but some others such as
some S| DA Education Division Docunents. Some of the docunents
and publications produced by Regional Offices/Centres and
UNESCO affiliated bureaux/institutes are not included,
particularly those produced by IBE and Il EP. If you have not
yet received a copy of the catal ogue, wite to:

Docunment ati on and Conput er- Assi sted Managenent Servi ce,

Educati on Sector, UNESCO, 7,
FRANCE.

Pl ace de Fontenoy, 75700 Paris,
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CHANGES OF ADDRESS and/or MEMBERSHI P

1. CERRAG
An additional name for the Carri bean RRAG |list is:

M. E. P. Brandon, Dept. of Education Studies, University of
t he West Indies, Mna, Kingston, Jamaica.

2. NORRAG:
Aklilu Habte at the World Bank has changed title to:

Advi sor on Human Resource Devel opnment, World Bank, 1818 H
Street NW Washi ngton DC 20433, U.S. A

Manzoor Ahmed has nmoved from UNI CEF HQ in New York to:

UNI CEF,

Bei jing,

Chi na.

W m Hoppers address in Zanmbia is:

c/ o Swedi sh Embassy DCO

Box 30788,

Lusaka,

Zanbi a.

and Tové Nagel's new address is:

Institute of Educational Research,

Uni versity of Oslo,

P. O. Box 1092 Bl i ndern,

0317 GCslo 3,

Norway. Tel: (off.) 02 - 454253
(honme) 02 - 705079

3. Latin Anerica - RRAG

Some menbers of the Latin Anmerican REDUC network net together
in Septenber to found a Latin Anmerican RRAG group. We have not
received the nmenbership list intim to include it in this
edition of NORRAG News, but it will be included in NN4.

4. SEARRAG

The joint coordinator of the South East Asian RRAG, Dr. Arfah
A. Aziz, has changed her address to:

Language Institute,
Jal an Pantei Barh,
59990 Kual a Lunpur,
Mal aysia. Tel: office (03) 7579633Hone (03) 7567867
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Dr Mnda C. Sutaria title and address are slightly changed,
t o:

Under secretary, Departnent of Education, Culture and Sports,
Pal aci o del Gobernador, I|ntranuros, Manila, Philippines.

To the |list of SEARRAG nenbers shoul d be added:

Dat o Abdul Razek Muhammed, Pernmanent Secretary and Director of
Educati on, Mnistry of Education, Bandor Sri Begawan, Brunei
Dar ussal am

and

Dr. Dol ores Hernandez, Director, | NNOTECH, Don Mari ano Marcos
Ave., Quezon City, Phili ppines.

5. West Africa RRAG

The pl anned RRAG group for Francophone West Africa did not get
off the ground, so now new plans are afoot for form ng a West
Afrcian group which spans both Francophone and Angl ophone West
Africa. Anyone interested in this enterprise should contact:

Dr. Cream Wight, Director, CREST Research Centre, MMIC, P.M
Bag, Freetown, Sierra Leone.

THE RRAG GROUP COORDI NATORS

For anyone who has m ssed the previous editions of NORRAG
News, and would |like to know nore about the networks, we print
a list of the Regional Coordinators whom you can contact. The
contents pages of the previous two editions of NORRAG News are
reprinted as the final itemin this edition.

CERRAG. Errol Ml er,
Uni versity of the West Indies,
Mona, Kingston,
Jami ca.

ERNESA: Don Konba,
Uni versity of Dar es Sal aam
P. O. Box 35048,
Tanzani a
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Latin America RRAG Patricio Cariola, CIDE, Casilla 13, 608,
Santiago, Chile.

NORRAG. Kennet h King Chri stine MNab,
Dept. of Education (same as editorial address
Uni versity of Edi nburgh, for NORRAG News)

10 Buccl euch Pl ace,
Edi nburgh EH8 M.

SEARRAG:
Arfah A. Aziz (address as above under"change of

addr ess")

West Africa RRAG
Cream Wi ght

THE NEXT | SSUE OF NORRAG NEWS W LL BE MAY 1988
AND
THE SPECI AL SECTI ON W LL BE ON THE USA AND GREAT BRI TAI N,
I NCLUDI NG UP TO DATE | NFORMATI ON ON USAI D, WORLD BANK,
SEVERAL OF THE US FOUNDATI ONS, AND ON
ODA AND THE BRI TI SH COUNCI L.



