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PREFACE

The first Xorrag News was printed six months ago and sent out in
four ~ hundred copi es, mainly through the regional RRAG
coordinators but also directly to country facilitators in
Southern and Eastern Africa. I ndividuals and institutions who
had contributed articles and information were also sent copies.

Finding out what people thought of Norrag News has been rather
more difficult than distributing it. W have received coments
from a few individuals but the nost conprehensive set of coments
so far has come from ERNESA, the Eastern and Southern Africa
network, which held its first annual review neeting in Mrch this
year. W took the opportunity to ask for coments on content and
distribution of the first issue, and to ask for suggestions on
how to develop the newsletter.

Many positive suggestions were made as to content of future
issues of MNorrag News. These suggestions, considered as a whole,
give enphasis to the information service function of Norrag News,
which is in line wth our original intentions. Rut the variety of
information requested is far greater than we had expected,

i ncl udi ng:
contact addresses for data and docurmentation centres
progress reports from on-going, | arge donor or university
proj ects

summaries of research reports
titles of recently published research, bibliographies and
articles
information on journals, information centres and publishers in
specific regions
excerpts or summaries from regional RRAG reports and rmeetings
letters to the editor
articles featuring individual countries
The extent to which we can supply such information depends
entirely on the extent to which RRAG menbers in both North and
South are prepared to send in such naterial for publication.

The session on NORRAG News also raised the interesting question

of our (UourU presumably rmeaning the Northern network)  objectives
in producing it. Wo is responsible for providing information?

Wat are we trying to do with the information we conpile and who
is it ainmed at? Wat do we expect people to do wth the inforna-

tion they get? It was pointed out that the tone of Norrag News
is confused by the donor agency involvenent - are we a donor

agency publication? O is Norrag News the voice of researchers
in the north concerned wth education issues in the south? O is
it a conbination of these and also an open forum for all the RRAG
networks, in which case the nane is misleading.

These questions are not easy to answer, especially as the
Northern RRAG has not had an opportunity to get together to
discuss them Norrag News is financed by SIDA, but SIDA does not
have any editorial responsibility. There are active nenbers of
t he l\brtKern group who work for donor agencies, but who are also
involved in education issues in the south as researchers or
research  planners/facilitators. For  exanpl e, donor  agency  person-
nel take post-graduate courses in education and devel opnent, and
menmber s of staff of both MNorthern and Southern wuniversities work
as consultants for the donor agencies. As the donor agencies are
involved in supporting education projects in developing countries
it seens natural that they should also be interested in education



Page 2 Norrag News May 1987

research being carried out in the South and, even if to a very
limted extent, supporting |ocal education research conmunities.
Hence their involvenent in the Northern network,

Qur objectives can be stated very broadly as providing an infor-
mation service for education researchers in both North and South
who are interested in education issues in developing countries.

Mich of this information is nore easily accessible to researchers
working in the North and therefore they have nost responsiblity

for making contributions to Norrag News. But we are equally
interested in what is happening in the other regions and we want
to act as an information exchange service. W can only do this
if the other regions are interested in sending wus information
about the activities in their regions. If the volume of inforna-
tion comng in from the South does increase, then we should
seriously think about <changing the name from Norrag News to
something nmore general. Another possibility is that we act on
trr]\e S%H\I%SA suggestion that we work together wth co-editors in
the ut n.

The nore practical concern of how to distribute Norrag News was
al so di scussed. How extensively should Norrag News be
distributed and by whon? Should multiple copies be sent out from
St ockhol m Edi nburgh or should they be duplicated regionally or

| ocal ly? The ERNESA neeting was strongly in favour *

distribution via the national faciltators rather than via the
regi onal coor di nat or. They were also in favour of an extensive

distribution of MNorrag News wthin the research comunit and to
policy makers/adm nistrators. But there are some problens wth
this as many of the facilitators work at institutions which do
not have the equipment and/or finance for mnaking many copies of a

fifty page docunent. VW& wll print nmore copies centrally this
time but probably not enough to provide multiple copies to all
nati onal facilitators as our finance is also limted. Are the

limtations on photocopying specific to ERNESA or is it a general
probl enf?

In this edition of Norrag News we are keeping nore or less to the

formula we tried out last tinme. There 1s a special section on
Canada whi ch | ooks at both donor agencies and research
institutions. This section-has been witten by Sheldon Shaeffer
(IDRO), Ron Hughes (CQDA and Joe Farrell (Ontario Institute for
Studies in Education). W again put in a list of neetings, not
to frustrate people who cannot get to them but in the hope that
the contact addresses given wll be wused. There are sone short

items of news from North and South, and there are sone changes of
address and some changes of nenbership which update the menber-

ship lists attached to the first (Nov 1986) issue. Finally, there
is a revised version of the questionnaire used at the ERNESA
meeting which we would be grateful to get back from everyone

reading the newsletter. You can even make extra copies of it in
the event of nmultiple readership! [f enough people send back the
questionnaire, it wll give us a good base for re-designing

Norrag News next year.

Christine MNab Kenneth King
St ockhol m Edi nbur gh
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=N venu I nternational Devel opment Research Centre
I Otawa, Canada

| | nt roducti on

The I nternational Devel opnment Research Centre (IDRO of Canada
is a corporation created by the Parlianment of Canada in 1970 to
stinulate and support scientific and technical research by devel oping
countries. Al though IDRC is funded entirely by the Canadian Parlianent,
to which it reports annually, its operations are guided by an
international Board of Governors.

~ The Centre's prograns help developing countries to enhance the
capacity of their research communities so that these countries can work

to solve their own problens. Building a strong local base for future
research is therefore an inportant objective of nost |DRC supported
wor k. Research projects funded by IDRC are identified, designed,

conducted, and managed by developing-country researchers in their own
countries, to neet their own priorities.

The Education Program is one of several subdivisions of the
Centre's  Soci al Sciences D vision. Gven the Centre's mninum
bureaucratic constraints and its relatively broad mandate, the Program
is able to act with considerable flexibility in determning funding
priorities and strategies. During the past few years, it has had a
budget of approximately $2 mllion (Canadi an) annually with about 40%
spent in support of research in Latin America and the Caribbean, 30% in
Atrica, and 25% in Asia.

A nunber of tensions and dilemas have characterized the
devel opment of the education research funding program at |IDRC over the
| ast several years. One such dilemma concerns the relative inportance
given to the support of research projects which rmay have sonme imediate
effect on producing know edge about, and inproving the quality of,
educational policy and practice, and the support of activities |eading
to the long-term strengthening of |ocal research capacity. Another is
the tension between responding flexibly to demands to support research
on a broad range of educational problens--many of which do not "fit" the
priorities of other agencies--and concentrating the Centre's Ilimted
resources instead on a few problens particularly critical to a large
nunber of devel oping nations.

A third tension arises from the increasingly inportant need to
demonstrate the "inpact" of research on the devel opment process. This
is particularly difficult in an area such as education where political
and institutional factors play an inportant role in the dynamcs between
research and policy, where educational outcomes, especially those which
go beyond the narrow and somewhat questionable indices of cognitive
achievenment, are difficult to assess; and where so many different actors
and variables in the educational process affect and are affected by
soci o-econom c and political change.

. Because of such factors, the relationship between research and
the inprovement of education is clearly not a direct or |inear one:
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research seldom leads inevitably or inmmediately to sound education, nor
nmore research to better education. Nor are the nost inportant results
of research necessarily the anticipated ones. A curriculum experinent,
for exanple, may fail as an experinment, but succeed in training a
generation  of researchers, in enlightening a cadre of bureaucrats, or in

establishing a specialized research institution. A $5,000 individual
anard may produce little of wuse to a policy-maker but may be enough to
keep an isol ated researcher active until nore substantial support for
broader research activities becomes available. "Success" and "iImpact"”

are therefore very relative and context-specific terms, and funding
objectives too narrowy focused on immediate inpact may be1l inappropriate
to conditions in nmost of the developing world.

The following sections describe the basic goals and assunptions
of the Program present the Program s priorities and strategies of
funding in different regions of the developing world, and discuss
briefly the results of some recent educational research projects funded
by IDRC, in terms both of the production of new know edge and the
devel opment  of individual and institutional research capacity.

I, Basic (Goals and Assunptions

The mandate of |IDRC as approved by its Board of Governors, s
to support research of direct relevance to, and denonstrable potential
for, Third World development, wth particular enphasis on the problens
of poverty: and, in pursuit of that end, to assist developing countries
to build and mmintain indigenous research and research-supporting

capacity, minly at the national, but also at the regional level, and
mainly in terms of human resources. The general objective of the
Education Program based on this mandate, s to support research and
research training which enable developing world researchers: (1) to

identify, describe, and analyze educational problens; (2) to experinent
with and evaluate possible solutions to these problens which nmay lead to
the satisfaction of basic educational needs and to better educational
policy and practice; and (3) to exam ne the role of education in the
devel opnent process.

To Program staff, education represents a field of considerable
scope and conplexity. As an object of study, it includes fornal
schooling, from early childhood to post-graduate education; non-fornal
education in the home, comunity, and workplace; and, across these, the
areas of pedagogy and curriculum admnistration and finance, conmunity
involvenent and policy reform As a process, it can also be analyzed as
it relates to class and gender, politics and cul ture, t echnol ogy and
cognitive developnent, gainful enploynent and basic survival.

"Research" is a simlarly broad concept, characterized by many
definitions of its functions and nany nethodologies and techniques. The
strength of research in the social sciences, the Program believes, lies

precisely in this diversity and in the ability of researchers to examne
a problem from a variety of theoretical perspectives and wth a variety
of nethods. Thus, the research supported by the Education Program
while focused primarily on applied research linked to changes in policy
and practice, also includes both basic research, when not too far
renoved frominsiahts into practical know edge, and action research,
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intended to address imediately and concretely the educational problens

which affect people's lives. The nethodologies supported by the Program
range from highl quantitative surveys and statistical analyses to nore
qualitative st udyi es of individual classroons and of the conplex

interactions between schools and their surrounding conmunities.

From these basic objectives and definitions, as well as from the
Program staff's experience in educational devel opment, flow certain
assunptions which now govern the operation of the Program The first is
that there are no general solutions to educational problens across the
developing world, no single package of inputs which is equally effective

in every national or local context. The Program therefore encourages
researchers to examne problens and experinment wth solutions in terns
of their own particular settings, both national and regional, while at

the same tinme being aware of what has or has not worked in others.

Secondly, the Program assunmes that nmulti-disciplinary research

and analysis are wuseful in understanding the conplex process of
educati on. It therefore funds research that applies a variety of
perspectives and nethods to educational problenms and encourages the
anal ysis of social, economc, political, and cultural i ssues which

influence the educational process.

Thirdly, the Program assunes that no one type of institution
should have a nonopoly on the research process. Each type of research
centre-- in nmnistries, universities, and N3Js-- has particular strengths
and weaknesses in the translation of research into better policy and

practice. Governnment research centres are often in a position to
translate research into public policy, but because of political,

financi al and bureaucratic constraints, reconmendat i ons from their
research are frequently never put into practice. Universities bring
anal yti cal and theoretical depth to the research effort and often
produce «critical insights into contenporary problens. But because of
their academ c focus and relative autonony, their results are often
i gnored by policy-mkers. Finally, private centres and N3s often
carry out research which is pragmatic and can be inmediately translated
into action. Since such inpact 1is generally local, however, it is often

limted in its ability to address national policy issues.

From these assunptions the Program has derived certain funding

strategies. (1) In supporting research, the Education Program
encourages nulti-disciplinary teanms to examne problens from a variety
of  perspectives. Simlarly, through networks and neetings, it
encourages the exchange of experience and expertise across institutions,
nations and regions. (2) In ternms of recipients, the Program funds
a variety of institutions--Mnistries of  Educati on, universities,

private and public research centres, and N3 s--that have: (a) a

coomtnent  to sustained, conprehensive research on education and to the
active dissemnation of its findings: (b) a proven record or clear
potenti al for  significant research; and (c¢) research interests that seem

likely to produce practical results. It also funds both established and
younger, nmore fragile institutions--the former, typically, in order to
produce usef ul know edge, the latter more often as a neans of
encouraging and enhanci ng research capacity. (3) For all types of

recipients, the Program tries to ensure that researchers have as
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holistic a perspective on the research question as possible; that
selected nethodologies are rigorously applied and relevant to the
question at hand; and that the project draws as nuch as possible on
avai |l abl e expertise from within its own country or region.

[11.  Priorities and Strateqies of Funding

Over the last several vyears, certain themes or areas of research
have been identified which cut across the Education Programs activities
in the various regions. These areas have been chosen because of their
apparent inportance to the developnment of better education, because of
w despread denmand across regions for support to exam ne these particular
i ssues, and because of the relative lack of support for such areas from
other donor agencies. They include the follow ng:

1. Educati onal quality--the description and anal ysis of how
"good" education really is, what actually happens in classroons and
schools, how effectively it does what it says it wants to do, and how
wel | educational nethods, innovations, and systens work.

2. Teacher training--the experinentation and eval uation of
teacher training prograns, particularly those which are innovative:
e.g., Wwhich begin with the active participation of teachers in the
analysis of their needs and the design of their training.

3.  Education and work--the analysis of the relationship between
what schools teachand what jobs require, and the assessment of the best
ways to train enployees to do nore productive |abour.

4. The education of mar gi nal opul ati ons and their
participation in developnent--the analysis of at kind of education is
nost needed by the nost disadvantaged population groups (peasants,
ethnic mnorities, Wonen) and experinentation with their active
participation in the analysis and delivery of such education.

Wi le these general issues are the nmajor focus of the Education
Program we believe that they arise from and should be resolved
through, quite different perspectives in different parts of the world.
The Program therefore attenpts to develop funding strategies appropriate
to the particular needs and contexts of different regions of the
(f]le\llle oping world. Current themes and strategies in these regions are as
ol | ows:

West  Afri ca. The paucity of stabl e, effective research centres
in this region and the lack of trained researchers have led to: (1) an
attenpt to strengthen the research capacity of a small nunber of

selected institutions which seem likely to play an inportant national

and/or regional role in inproving educational practice; and (2) an
effort to pronote a nore active and effective research commnity in the

region through the exchange of researchers, neet i ngs, and the
dissenmination of research results. Gants given to inportant national
centres (e.g., the Institut Pedagogique National in Mili, the Curriculum

Research and Developnent Division of the Ghanaian Education Service)
permt teans of researchers to examine and gain experience in a
relatively broad program of research: they also include funding for
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training activities, technical assistance, and limted infrastructural
support (library materials, -equipnent, wetc.). Simlarly broad support
has been provided to a graduate program for francophone West African
researchers in Togo.?

Though the Program believes that the long-term buil ding of
research capacity in Wst Africa is, at the nonent, nore critical than

the analysis of any one particular educational issue, two problens are
recei ving special  attention because of their gener al regi onal
| npor t ance. One is the evaluation of the various [large-scale

educational reforms which were inplemented in the region in the 1970's
and 1980's; the other is the issue of the language of instruction both
in formal schooling and in [literacy prograns.

Eastern and Southern Africa. Educat i onal problens and research
environments are perhaps nowhere nore diverse than in Eastern and
Southern Africa. This has been reflected in a nunmber of individual

projects supported by the Program in several countries of the
region; e.g., in literacy, early chil dhood educati on, t eachi ng
strategies, population education, and technical education. For the

monent, however, the Program is nore concerned in this region, as in
West  Africa, with research capacity-building. Here, three conplenmentary
elements are inportant. The first 1is support to research projects which
have an inportant capacity-building conponent in them Smal |l grants
programs, run by local institutions as conpetitions focussed |argely
(though not exclusively) on junior researchers, are especially inportant
in this regard, their purpose being to strengthen and broaden the base
of the national research communities and Jlocal institutions so that nore
systematic and significant research may eventually be undertaken.  Such
prograns now exist in Botswana, Lesotho, Swaziland, and Kenya, Ujanda,
and  Tanzani a.

Related to this is the recent funding of the Educational
Resear ch Net wor k  of Eastern and Sout hern Africa (ERNESA), an
experinmental attenpt to overcome the isolation of researchers and
institutions in the region and to encourage collaboration wthin and
anong  national research  communities. The third elenent of the Programs
strategy in the region is training. A review of current research
training prograns and needs in the region has been carried out and nay
lead in the near future to the developnent of training naterials and the
strengthening  of r egi onal training centres, activities conplenentary to
the small grants projects and the research network described above.

Asi a. In South, Southeast, and East Asia, three broad issues form the
basis of program support: social equity, educational quality and
popul ar participation. In a region where school systens are already
| arge but where good education is available primarily to nenbers of
elite groups, particular attention has been paid to research on the
relationship between education and social equity. Three informal
networks of projects are planned or underway. The oldest exanines the
effectiveness of open universities and distance education in nmeeting the
massive and growing demand for higher education among | ower-and
m ddl e-cl ass students and workers. The second concerns the transition
of children from hone to school, a transition especially difficult for
children from disadvantaged and marginal groups. The third concerns the
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burgeoni ng use of expensive private tutoring systens and their effect on
the equity of national examnations and the quality of regular classroom
i nstruction.

The concern for educational quality wll involve further
investigation into problens of teacher training and the relationship
between the skills acquired in school and the demands of the world of
wor K. The third Program focus, popular participation, is conceived in
two ways, in terms both of greater local participation in educational
deci sion-making and of community participation in the research process.
The latter involves support to two action research networks, each wth
an inportant training conponent, in Indonesia and the Philippines.

A significant enphasis in Southeast Asia includes support to the
Sout heast Asian Research Review and Advisory G oup (SEARRAG, a small
group of wuniversity and mnistry researchers which has coordinated the
anal yses of local research environnents and a nunber of state-of-the-art
reviews of educational problens and practices. It is currently al so
developing a research abstractin net wor K. Wrk in South Asia wll
concentrate on the kinds of non-fornmal educational experiences that can
be made available to young children not presently receiving them and to
i nnovative approaches in adult, rural, and technical education.

Latin Anerica. The Programis work in Latin Anerica has been perhaps the
most balanced in terns of the relative enphasis put on capacity-building
and on the production of scientific and technical know edge. Recent
constraints on funding, however, have led to difficult decisions about
whet her and how best to nmaintain this balance. An effort has been nade
to identify a nore specific set of criteria for evaluating proposals and
to develop a funding strategy which is responsive to the needs and
priorities of the region as a whole and of particular sub-regions. One
result is that fewer issues are now bei ng explored and those projects
that are supported are nmore directly linked to education and devel oprment
I ssues than was the case in the past.

Custers of projects are being funded in various areas, such as
in the devel opnment of nechanisns for strengthening the interaction anong
st udent s, teachers and the famly; in the experinentation with
educational nmaterials and nethods, both formal and non-formal, which
could be used to respond to the needs of I|ndian and marginal urban
comunities; in the examnation of cultural policies and education; and
in the developnent of a network of researchers doing qualitative
research on problens of primry education. A regional neeting recentl
held in order to identify research experience and gaps in the area oty
education and work will likely lead to a regional network of research
centres and groups working in this area.

Realizing, however, that many Latin Anmerican research centres
and environments are underdevel oped--often through either economc
constraints or political oppr essi on--the Program also  supports
capacity-building efforts. To the extent possible, this is being done
in collaboration with stronger research centres which play an effective
regional role in networking, dissemnation, and training. Many of these
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centres continue to receive general support to broad progranms of
research relevant to both national and regional problens.

V. Results of Program Support

A. Research activities.

Many of the outcomes of research projects supported by the
Educati on Program have exam ned probl ens and recommended
solutions particular to a specific country or region. Two studies in
ypt, for exanple, graphically described the poor quality of isolated
one-room schools and the inadequacy of training for primry school
teachers and led to the design and inplenmentation of a national
I n-service t eacher training program A series of qualitative,
et hnographic studies in Latin America analyzed in detail the “"reality"
of primary school classroom particularly in regard to the effects of
autocratic teaching styles on children of poor and often mnority
status. O her research, such as that in the Dom nican Republic on
problens of mathenmatics achievenent, has led to the developnent of new
teaching nmaterials and training courses.

Sonme research projects have focussed on experinents with, and
the evaluation of, educational innovations. The experience of training
teachers through self-directed workshops (in Sierra Leone, Kenya, and
several countries of South America) has made it clear that while new
teacher training nethods and naterials nmay inprove educational quality
to sonme degree (though rarely as nuch as planners anticipate), nore
lasting and significant change mght possibly be achieved through the
active involvenent of teachers in the design and inplenentation of this
training. An eval uation of the various | MPACT-style experinments in
Mal aysi a, I ndonesia, the Philippines, Jamaica, Liberia and Bangladesh,
perhaps the nost visible of the Programis work in the past, showed that
these projects led to the devel opnment of several useful educati onal
technol ogi es--not of a "packaged" delivery system able to operate in
every setting but of a series of nmethods (peer teaching, programed
instruction, cross-aged tutoring) which seem to work well (e.g., in
terns of student participation rates and retention) in different
contexts. These projects also had considerable unanticipated inpact on
t he devel opnent of local -research skills and institutions. Simlar
results can be seen in the development and evaluation of new curricular
materials and teacher training nethods in Nepal.

Research on women in devel opnent, which has focused on
non-formal  and informal education, especially in Latin Anmerica, has
hel ped to clarify the special requirenents of wonmen in marginal urban
and rural areas as to both the content and nature of further education
and the support they require to perform effectively new economc roles
in their famlies and communities. Related research in early childhood
devel opnent and pre-school education--in  Chile, Turkey, I ndi a, et
al--has shown that any narrowly defined or uni-dinensional approach to
inmproving these areas of education (e.g., the developnent of new texts
or manuals, the re-training of teachers) wll likely be less effective
than an approach which treats students, fam lies, teachers, and
comunities Iin a nore integrated fashion.
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Research on the relationship anong education, society, and the
state, nost of which has been done in the Southern Cone of Latin
Anerica, has not only helped to keep alive a tradition of education
research in that region but has also led to insights useful throughout
the continent. In the new denocracies of Uuguay and Argentina, for
exanpl e, such research is having some inpact on educational practice in
areas such as teacher training. Simlarly, research on the conplex
interactions anong education, culture, and nedia of the "popul ar”
sectors of Latin Anerica--peasants, slumdwellers, workers--has led to
new insights in regard to the interplay among cultural policy, ideology,
and conmunications and is now resulting In public and governnental
di scussions about how to guarantee the continued support of popular
sectors in the re-denocratization process occurring in the region. Such
research recently influenced the drafting of a new law on cultural
policies in Argentina.

The small strand of the Programis support of research on the
research process itself, through the international Research Review and

Advisory Goup (RRAG, its related regional networks, and other
projects, has helped to clarify concepts such as research environnment
and participatory research. The | atter includes research on popul ar

theatre in Caneroon and on NGO devel opnent activities in Indonesia and
the Philippines. The research networks funded by the Program have also
conpiled and critiqued existing research, synthesized generalizable
findings and trends, identified gaps in know edge, and analyzed various
obstacles to the utilization of research.

B. Individual and institutional capacity
"Impact” is not only hard facts and new policies. It is also,
and perhaps nore inportantly, the slow and increnmental process of

training individuals, strengthening institutions, and enhancing national
environments for research so that research can have greater influence on
education policy and practice in the long-term Such inpact, where it
exists, is nore directly the result of Program activities in the areas
of training, institutional development, publications, dissemnation, and
net wor ki ng. It is in these areas that the Centre's support to
educational research may ultimately have its greatest val ue.

1. Training

In terns of training strategies, alone and with the cooperation
of IDRCs Fellowships and Awards Division (FAD), the Program has
supported formal training for individual researchers from a nunber of
Centre-supported projects or networks, especially in Latin America and
Sout heast  Asi a. Mre informal training through supervised individual
research has also been funded, largely through prograns of small
research grants in Wst Africa, Kenya, and the countries of Botswana,
Lesotho, and Swaziland. The provision of group semnars, workshops, and
short courses in research nethods has also been a part of the Programs
work, especially in threatened or fragile research environnments. G her
regi onal courses have been devel oped around particular issues: e.gor the
analysis of qualitative data in Latin America, educational planning in
the Caribbean, and participatory/action research in Asia.
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2. Development of institutional research capacity

Though the Centre's mandate and limted budget neke it difficult
to fund projects leading explicitly to the large-scale infrastructural
devel opnent of institutions, in practice it recognizes that the
long-term stability and strength of research in a given country are
dependent upon the stability and strength of its research institutions.
Where possible, therefore, the Education Program tries to make Its
various types Of activities (project and program support, training,
networking, etc.) conpl errentar%/ to each other and focussed on particular
institutions. The | ongest effort of this kind has been the Prograns
support to major research centres in the Southern Cone of Latin Amrerica
where a series of project and program grants, supplenented by group and
individual training awards, has both helped to establish a community of
educational researchers and given a few institutions greater continuity
in their work and nore effective outreach to other institutions in the
region. More recent work has included the support of research and
devel opnment centres in conventional wuniversities in Nepal and Indonesia
and in four open universities elsewhere in South and Southeast Asia.

Nowhere, however, is such institutional development nore needed
than in Africa where the continued high demand for education, the rapid
expansi on of education syst ems, and growing concern for the
deteriorating quality of education make the enhancing of |ocal research
capacity a very inportant objective. There, a labour-intensive series
of national semnars, group training prograns, and small grants schenes
has led slowy to an increase in contacts across isolated research
communi ties, the establishnent of national research associ ati ons,
affiliations with outside experts willing to assist in training and
research, and, in the last two years, significant grants in a nunber of
réqatio)nal research centres (e.g., Mli, Sierra Leone, Lesotho, and

ana) .

3. Publications, dissemnation, and networking

One inportant function of the funding that |DRC provides for
research is the encouragenent of nmore effective dissem nation and
utilization of research reslilts and nore systematic and frequent contact
anong researchers within and across the developing world. This has
resulted in a lengthy list of education nonographs funded both by IDRC
itself and by local research centres with IDRC funds and, perhaps nore
importantly, a series of meetings and reviews sponsored for the purpose
of aggregating and synthesizing results of research for dissemnation to
a wider audience of researchers and policy-makers.

Particularly inportant in this regard are the various networks
whi ch | DRC has supported. These have tended in recent years to be
formed after the fact, when teams working on simlar issues express an
interest in collaboration and coordination and when it seems clear that
such South-South cooperation will enhance rather than dilute the
useful ness of insights and experiences. Recent projects in this regard
have included the Qualitative Research Network in Latin Anerica, the
Sout heast Asian Research Review and Advisory Goup, and the Educational
Research Network of Eastern and Southern Africa.
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V. Future Plans and D rections

A Areas of Wirk

As in any funding agency, certain past areas of Program support
are now being closed out and | essons |earned fromresearch in these

areas 1s being synthesized and di ssem nat ed. QG her areas, however,
persist in their significance while still others are becom ng
Increasingly inportant in the further developnent of education. Some

exanples of those likely to continue to draw support include the
eval uation of innovative teacher training projects: the description and
assessnent of educational quality: the analysis of the relationship
anong education, work and youth unenploynent; the assessnent of issues
in a child s transition from home to school: and the encouragenent and
assessnent of the participation of narginal groups in education. Likely
Important In the future is the exploration of private tutoring
"industries" and of alternative technologies in education, both "high"
technologies (e.g., mcro-conputer wuse in planning, school managenent,
and cl assroomteaching) and "l ow' (educational methods appropriate to
margi nal, isolated conmmunities). The latter is leading to the support
of projects which will both exam ne the intended and the unintended
consequences of new technologies and describe their financial and social
inmplications to policy-makers.

B. Relations with other IDRC activities.

During 1987-88, the Soci al Sci ences Division of IDRC is
undertaking a major review of its past, present, and future activities.
As an intended point of departure and for the purpose of supporting
greater collaboration anong Progranms and disciplines throughout the
Centre, the Division is experinmenting.wth new ways of conceptualizing
and operationalizing the relationships among (i) traditional program
ar eas _ge. g. FEducation, Population, Science and Technology Policy); (ii)
scienti and  met hodol ogi cal approaches (e econom ¢ anal ysi s,
soci o-econom ¢ surveys, policy analysis); and ||| errer ing devel oprrent
i ssues and problem foci (e.g. wonen-in-devel opnent, g?ter drought).
The design of an appropriate orgam zational structure to I pl ‘ement t hese
cross-cutting activities is presently being considered.

_ O particular interest are new experimental activities in wonen
in development (WD) and public policy. The WD unit will have two
functions: an advisory and information-sharing function, and a project
support and devel opment function. Wiile a nunber of WD-initiated
projects my eventually be developed, the intention is first to use WD
resources to strengthen selected J)I‘Oj ects being funded elsewhere in the

Centre in the area of wonen in developnment. The WD unit wll provide
assistance with the development of appropriate nethodol ogies and
research designs, and will suggest researchers who could provide WD

expertise in new or ongoing projects.

The public policy aspects of research are already of concern to
the various Division's prograns including Education. However, a case is
being nmade for a nore integrated approach to the analysis of national
and regional planning and policy-making as they affect different
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devel opment  sectors. To date, the Centre has concentrated its efforts
on the support of research activities that are potentially useful to
enrich the content of EUbI ic policies. Little has been done to support
research activities analyze the processes of public policy
formulation and inplenentation in developing countries. Wthin this
overall framework, project developnment will be supported in this area,

particularly in the support of research activities that lead to the
devel opment and consolidation of representative institutions and
participatory processes.

These two new initiatives, and perhaps others now being
discussed, wll affect the work of the Education Program by helping it
to strengthen both its own projects through the addition of insights
from other fields and disciplines and projects elsewhere in the Centre
t hrough the inclusion of educational perspectives in their design and
I mpl ement at i on.

_ For further information on the activities, projects, and
publications of |IDRC in educational research, contact the Education

Program  IDRC, Box 8500, CQtawa, Canada K G 3H9, or the Social
Sci ences/ Education officers in the regional offices listed below

Latin Anerican Regional Ofice East Africa Regional Ofice
Centro International de | DRC
I nvestigaci ones para el P-0. Box 62084

Desarrollo Nai robi, Kenya

Apartado Aereo 53016
Bogota, D.E., Colonbia

West  African Regional Ofice South Asia Regional Ofice
CRDI | DRC
B.P. 11007, CD Annexe 11 Jor Bagh
Dakar, Senegal New Del hi 110003
I ndi a
M ddl e East Regional Ofice- Asia Regional Ofice
| DRC | DRC
P.O Box 14 O man Tanglin P.Q Box 101
G za Singapore 9124

Cairo, Egypt Republic of Singapore
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Hunan Resource Devel opnent Activities of the
Canadi an International Devel opnent Agency

Prepared by
The Education and Training Section
Social and Human Resources Devel opment Division
Prof essional Services Branch
Canadi an International Devel opnent Agency

I ntroducti on

In 1984-85 Canada allocated $2.1 billion for Oficial
Devel opnment Assistance (ODA), 0.49 percent of its gross national
product, ranking Canada anong the principal donors of the Organization
for Econonmic Cooperation and Developnent (OECD). CDA is responsible
for managing about 75 percent of total ooa.  Qher Canadian agencies
i nvol ved include the Departnent of Finance, |IDRC, the Departnent of
External Affairs and Petro Canada International. Human resource
devel opment (HRD), including education and training, is one of three
priorities (along with agriculture and energy) in Canada's international
devel opnent  program

Definitions of Human Resource Devel opnent (HRD)

HRD is sometimes referred to as a specific priority "sector" for
Gpa programmng (and CDA in general), and also as a mgjor
cross-sectoral influence in the success of international assistance
progranming in all sectors.

(bj ectives of HRD

HRD objectives are aimed at establishing
long-term self-sustaining local capacities for
all aspects of HRD including planning, needs
assessments, managenent, financial control,

adm nistration and evaluation. HRD is the

I mprovenent of individual and institutional
capacities to apply know edge and skills
appropriate to their socio-economc devel opnent.

3.0 The Evolution of Canada's Oficial Developnent Assistance Program

Canada's official aid prograns began in the post-Second Wrld
War era through the Colonmbo Plan (1951). Only about 4 percent of the
$50 nmillion budget appeared to be allocated to various forns of O
through technical assistance. In the early sixties C DA supported
formal education, the focus being on higher, secondary and technical
educat i on. The program placed Canadian teachers, professors,
educational adm nistrators, teacher trainers and educational advisors
and experts in Third Wrld countries and provided sone training in
Canada for students from those countries.

- The 1970's saw a return to a focus on capital assistance, wth
education and training receiving |less enphasis except in sone
project-related activities. This situation was partly a result
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of the disillusionnent wth the perceived benefits of assistance to
education and the | abour-intensive admnistration required within coa
for education and technical assistance projects. Wth the 80's, cane an
inproved appreciation that investnents in large, capital-intensive

infrastructure projects cannot produce their intended benefits wthout
corresponding investments in trained personnel to manage and nmaintain
vi abl e operations.

Along with the above realization cane the know edge that man
critical needs in HRD seemto be centered around a conplex mx of forma
training and informal on-the-job experience all sonmewhat dependent on
formal education systens. The critical role of wonmen is acknow edged
and beginning to receive attention.

.. Cenerally, training within the home country or region and
training in Canada are all considered to be necessary and val uabl e
aspects of HRD;, training of trainers is preferred to direct assistance

to trainees; and, where practical, assistance is given in the
establishment of long-term self-sustaining indigenous capacities for
HRD. What is requried now is a continual devel opnent of Canadian

expertise in HRD for the Third Wrld, especially in relation to
devel opnent of cost-effective innovations for financing and inplementing
all forns of required education, training and HRD.

Lessons Learned About HRD

In general, the lessons |earned from evaluations of projects by
Cl DA and other aid agencies reveal that HRD requires a |ong-term and
conprehensive commtnment to developrment of managerial skills, flexible
systens of HRD programmng and the linking of HRD programmng with the
pl anning of devel opment in other sectors.

CIDA Delivery Channels for HRD

HRD is provided through all seven of CIDA s program branches:

Geographic Area Branches (Francophone Africa, Angl ophone
Africa, Asia, Anericas)
Multilateral Prograns Branch
Speci al  Prograns-Branch
Busi ness Cooperation Branch

Following is an overview of the HRD activities of these seven Branches
with sone exanples.

CGeographic Area Branches
In 1984- 85, the four CGeogr aphi c Area (bilateral or

gover nnent -t o- gover niment ) Prograns use about 40 percent of CDAs
budget to finance nore than 1,000 projects in over 90 devel oping
countries. Aid was wused for, anong other things, infrastructure
projects, rural and agriculture developrment, food aid, lines of credit
and HRD. The HRD activities included project-related training in

i nfrastructural proj ects, gener al capacity bui | di ng t hr ough
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gover nnent - t 0- gover nnent scholarship and training  prograns, and
institutional support for recipient country educational systems and
related organizations. In 1985 these Branches supported 3,343 students

and trainees in Canada and Third Wrld countries for a total cost of
$27, 557, 746.

5.2 Special Programs Branch

Special Programs Branch supports and encourages the initiatives
of Canadian institutions and voluntary groups as well as international

NGCs [%I aying an active role in international devel opnent. During
1984-85, "~ the Branch disbursed $155.6 nmillion to 4,984 devel opment
%roj ects. In addition, through 'country focus', $35.3 mllion from

il'ateral assistance was nade available for programs and projects

through non-profit groups and institutions. The total disbursements of
$190 million represents about 9% of Canada's CDA expenditure. In 1985
Special Prograns Branch disbursed $9.2 mllion on 2,535 students and
trainees.

Beginning with the original NGO Program in 1968, six specialized
prograns have evolved in CDAs Special Prograns Branch as outlined
bel ow. Each has distinct goals, constituencies and ways of working; but
human resource developnment is the over-riding priority.

5.2-1 Non-Governnmental Oganizations Program (NGO :

Through this channel, the Branch nakes financial contributions
to supplenment other funds generated by Canadian NGOs and institutions.

5.2.2 Institutional Cooperation and Devel opment Services (ICDS):

|CDS enables Canadian and Third World institutions and
organi zations to undertake joint endeavours, especially in the area of
HRD. Devel opnment  agencies including CUSO and the Canadian Executive
Services Overseas (CESO annually send well over a thousand Canadians to
devel opi ng countries as cooperants. Many Canadi an universities and
colleges and their associations, which are involved with CDA in a
variety of HRD programs, do so through ICDS.

5.2.3 International Non-Governnmental Organizations Program (1IN

CIDA provides funds to a variety of INGs which in turn provide
funds and support to development programs of their national affiliates
in many countries.

5.2.4 Public Participation Program (ppp):

Wth support from ADA'S Public Participation Program a variety
of groups are involved in helping to keep Canadians aware of devel oping
countries and of Canada's rel ationships with them This HRD effort,
focussed mainly on Canadians, helps to encourage their understanding and
Participation in international cooperation and devel opnent.
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5.2.5 Managenment for Change:

Managenment for Change supports innovative ways to strengthen the
management capabilities of developing countries. The enphasis IS on HRD
i mpl enented through short-term training activities which bring together
key executives from the public, private and non-profit sectors in Canada
and devel oping countri es.

Mil tilateral Programs Branch

Miultilateral Programs Branch enconpasses four program channels:
| nt ernat i onal Fi naci al Institutions  (MD), Ml til ateral Techni cal
Cooperation (MID), International Humanitarian Assistance (MHA) and Food
Ald (MFA). Through these channels, Miltilateral Prograns support the
devel opnent efforts of some 85 international organizations including
United Nat i ons (N agenci es, devel opnment banks, humani tari an
institutions and othéer international groups. Canada's contributions
through the Miltilateral Prograns represented 33% of 1984/85 QCDA.

Contributions to the UN and through the MD prograns together
represent the largest part of CIDA's Miltilateral HRD activities.
Further support is contributed through the United Nations Devel opnent
Program (UNDP), the United Nations Children Fund (UNICEF), the United
Nat1ons Fund for Popul ation Activities (UNFPA) and the International
Fund for Agricultural Developrment (IFAD); and snaller funds such as the
Commonweal th Fund for Techni cal Cooperation (CFTC) and the Programme
special du devel oppement (PSD) for Francophone countries.

The various Miltilateral Prograns funded are primarily
concerned with technical cooperation. In many instances they provide a
key conplement to other CIDA projects which my be capital assistance
oriented and thus serve as a further channel for the Agency's priority
on HRD.

Busi ness Cooperation Branch

The efforts of the Business Cooperation Branch are directed at
assi sting Canadi an businesses to establish new markets in devel opi ng
countries and  support Canadian firms seeking opportunities for
investments, joint ventures and transfers of technology to these
markets.  The Industrial Cooperation Division (INC) has been involved in
supporting short courses and training semnars in developing countries
on business managenent, marketing and investnent.

QG her Canada ODA Activities (Non-Cl DA):

As indicated earlier, 75 percent of Canada's ODA is admnistered
by C DA The remainin 25 percent is admnistered by the other
government departnments and agencies outlined below.  The prograns of all
of these agencies also place a priority on HRD in Third Wrld Countries.

5.5.1 The Departnent of Finance provides Canada's contribution to the
Wrld Bank's International Bank for Reconstruction and Devel opnent
(IBRD) and its concessional funding arm the International Devel opnent
Associ ation (1DA).
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5.5.2 The International Devel opment Research Centre (IDRC) is wholly
coomtted to the developnent of indigenous research capacities in
LDCs, Thus, its total annual budget of $100 nillion is pledged to HRD
and used to support the efforts of developing countries to build up
their own research capabilities by providing technical and financial
support for research and the training of local researchers in the areas
of agriculture, forestry, fisheries, energy health, the social
sciences, information, and education. Wthin the context of these
activities, i provides fellowships to developing countries for study
in Canada. The funding for these fellowships represents about 3 percent
of IDRC s current annual budget.

5.5.3 The Departnment of External Affairs contributes to the regul ar
budgets of several nultilateral organizations, including the Wrld
Health Organization and the Food and Agriculture O ganization. Canada
Post and National Health and Wlfare also provide support to
international agencies active in devel opnent. Toget her, these sources
provided $50.5 mllion in 1984-85, sone portion of which supported
training and other HRD activities.

5.5.4 Petro Canada International Assistance Corporation (PClAC) was
established in 1981 to assist developing countries in reducing their
dependence on inported oil by using Canadian technology and expertise
for oil and gas exploration. In 1984-85 $3 mllion was expended for
515 person-weeks of such training. PCIAC s total disbursenents for
devel opnent projects was $53.2 mllion.

Some Current Trends: HRD and the Third Wrld

Wnen in Devel oprent

The need to focus mnmuch of our devel opnent efforts on the
critical role of wonmen is being acknow edged. CI DA has formul ated a
Wnen in Devel opnent (WD) policy, strat egK and plan of action wth
maj or operational objectives for inproving e integration of wonen in
devel opment, both as participants and as beneficiaries. One of the
oper at | onal objectives in the WD plan of action makes specific
provision for the. developnent of "strategies for noving towards a 50/50
representation of wonmen in CIDA's training and scholarship prograns".

Aid to Schooling Systens

G ave problens continue to plague educational systens: the
Third World debt crises, population growh, shortages of qualified
teachers and supplies and underfinancing of fornmal education systens.
The inplications of this situation are causing all donors and recipients
to look very seriously for new and innovative ways of addressing these
chal | enges. One key trend appears to be a re-enphasis on prinmary
schooling and basic education for functional literacy and nuneracy.

Training for Mcro-Enterprise Devel opment

There is an increasing recognition that assistance to very
small  businesses in the Third Wrld can allow aid progranms to
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reach sonme of the poorest people and assist in efforts to nmove toward
self-reliance and self-sufficiency.

Human Resources Managenent

To facilitate HRD in recipient countries, the devel opnent of
| ocal capacity to nake conprehensive but practical assessnents of
manpower and training resources and future need is being given nore
enphasi s.

HRD capacity must itself be developed in recipient countries, to
ensure the long-term benefits of multiplier effects and to go a step
beyond the concept of "training of trainers", to assisting In the
devel opment of all the required fornms of expertise to sustain local HRD
prograns.

Research Related Activities

The terms and conditions of nost of CIDA's prograns specifically
preclude the Agency from supporting nost kinds of research activity.
Such support has been reserved for |DRC Nevert hel ess, there are a
nunber of research related activities which deserve nention.

7.1 HRD Evaluation: a conprehensive Agency evaluation of HRD in Canada
has been underway for the past 2-3 years. Evaluation design, franmework,

assessnments and nodul es have been devel oped. Sone sector specific
evaluations including attention to HRD have been conpleted (forestry,
railways). This work is managed by the Corporate Evaluation Division in

CDA's policy Branch.

7.2 Nunerous HRD-related feasibility studies have been carried out for

specific countries and for sone regions - (e.g. Caribbean, Francophone
Arrica and five countries of Southern Africa. These studies generally
identify opriority development sectors, subsectors, institutions, etc.,

and assess relevant training requirenents. These studies are wusually

coordinated by the Education and Training Section,

7.3 A nunber of conputer-based information systenms related to HRD are
in operation. The nost noteworthy of these, in terns of support
potential for research, is the Technical Cooperation Data Base. This
Information system is designed primarily to inprove the accuracy,
conpl eteness and reliability of the Agency reporting to DAC/ CECD. It is
CIDA'S nost conplete and accurate record of detailed information about
CI DA supported students, trainees and cooperants. It is being nanaged
by the Policy Unit within the Social and Human Resources Devel oprment
D vi si on.

7.4 The Education and Training Section is planning to produce an
Education and Training Sector issues paper, wth some reference to HRD
in general. The paper wll review past experiences and recommend policy
and strategy directions for the Agency. The paper is targeted for
conpl eti on Decenber 31, 1987.
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Q her Canadian Institutions in Educational Research and Devel opnent

| Canadian Universities

The Canadi an uni versity community is very active in
international development work related to education. For exanple, in
the period April 1, 1985 to March 31, 1986,' Canadian universities were
involved in education-related rojects in developing nations with a
total value of over $4 billion (Canadian). Many of these projects were
whol Iy involved with research or had large research conponents.

The universities are linked together through a national
associaton, The Association of Universities and Colleges of Canada
AUCC) at 151 Slater Street, Otawa, Ontario, Canada K'P 5N. The

s International Division (Director, M. John Berry) has as its
mandate "to facilitate the involvenent of Canadian universities in
devel opnent assistance projects wth institutions abroad.” The
| nt ernati onal Division of AUCC mintains close contact wth an
International Liaison Oficer at each university, and can help identify
university resources appropriate to particular research projects or
prograns; assist in establishing initial contacts between anadi an and
developing world researchers, coordinate or assist in arranging visits
to one or nore Canadian universities, and provide other |inkage
assi st ance.

In addition to responding to specific requests, the AUCC s

International Division publishes annually a conprehensive directory of
university resources related to devel opnent, under the title: Canadi an

Wi vBesiour ces  for | nt er nati onal Devel opnent . It also publishes a
quarterly newsletter: __Capadian  _Universities in_ _International
Devel opnent . Copies of these publications are available in nmany
Canadian consulates and high conm ssions. also maintains a

conputeri zed data-base (Canadian University projects in International
Devel opnent-- CUPID) which provides conprehensive information regarding

specific cooperative international devel opment projects in which
Canadi an universities are involved.

. Canadian Community Colleges

_ Canadi an communi ty col | eges are also very active .

i nternational devel opnent work, particularly in various aspects of

technical and vocational educat i on. Information regardin their

resources, and assistance with establishins contacts, are available from
t he Association of Community Col | eges of-Canada (ACCC), International

IIDTAgj ects Ofice, 110 Eglirnton Ave. West, Toronto, Ontario, Canada MR

[, NGCs in Canada

~ There are approximately =~ 300  Canadian non- gover nnent al
organi zations actively involved in international developnent work, many
with strong interests in forml, and particularly non-formal ,

educati on. They are linked together through the Canadian Council for
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International Cooperation, 200 Isabella Street, Otawa, Ontario, Canada
KIS TVvi.  The Council can help identify and establish contact wth Neos
with experience and interests related to particular areas of research.
It also publishes annually ID PROFILE, which outlines the purposes,
programs, resources, and addresses of Canadi an devel opnment NG3s, and
Item zes and i ndexes the countries in which they work, their projects
and reosurces by subject, and their personnel. A conputerized data-base
is also available for specialized resource searches.

|V Canadian Mnistries of Education

In Canada education is constitutionally under the jurisdiction
of provincial governnents. Thus, there is no national mnistry of
educat i on. Several of the provincial mnistries of education are
thenselves actively involved in international devel opment work and
participate in international cooperative educational research projects
with developing nations. Information regarding resources and interests
of the provincial mnistries of educati on, and assi stance in
establishing contacts, can be obtained from the Council of Mnisters of

Education of Canada (CMEC), 5th Floor, 252 Bloor Street Wst, Toronto,
Ontari o, Canada MS [Vb.

. Finally, another wuseful Iinkage point for establishing contact
with Canadian educational research resources in the governnental,
academ c, and non-governnental communities is the Canadi an Bureau for

I nternational Education (CBIE), 85 Albert Street, Surte 1400, Otawa,
Cntar1o, Canada Kl P 6A4.

THE NEXT ISSLE OF NCRRKG NeWS WLL BE NOVEMBER 1987

AND
THE SPEQAL SECTION WLL BE ON BRTAIN HAILAND
AND PCBSIBLY ALSO ON THE FEDERAL REPWBLIC OF CGERVANY
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SUPPLEMENT  TO SCANDINAVIAN SECTION G NOV  '86 | SSLE

— [

DAN DA
Rl 5ck I nternational —Developnent Agency

|- Min Principles Coverning Danish Devel opment  Assistance

Under the Danish International Devel opnent ~ Cooperation Act, the
obj ective of Denmark's governnental assistance to developing
countries is to support their efforts to achieve economc growh
in order to contribute towards ensuring their social progress and
political i ndependence in accordance wth the United Nations
Charter.

As a rule it is sought to attain the objectives of Danish assis-
tance through support of activities which are designed:

(i) to provide incone-earning opportunities for the poorest
popul ation groups in order to enable them to satisfy their basic
needs for private consumer goods (food, housing, clothing, etc.)

(i) to provide public services (drinking water, heal t h,
educati on, etc.), and

(iii) to generate, in the nodern sector, the necessary foundation
for enduring inprovenent of the standard of living of the poorest
popul ation groups (industry, physical infrastructure and the
like).

Denmark's net  disbursenent of Qverseas Devel opment  Assi stance

(CDA) in 1986 anounted to US $662 nillions (1) representing O0.83%
of GNP. The (DA volunme wll be increased by 0.03% of QW each of

the followng years wuntil Denmark's CODA reaches the 1.0% target

in 1992.

Funds for multilateral assistance represent 46% and bilateral
aid 54% of the budget. No substantial change is foreseen. The
distribution between multilateral and bilateral aid reflects the
outcome of a parliamentary debate in 1983, calling for the
continuation of an approxinmately equal distribution between the
two  categories.

Dani sh  bilateral devel oprnent assistance remains nmainly directed
towards LLDCs and other |owincone countries. Denmark provides
bilateral wuntied assistance to a fairly large nunber of countries
although a major part of this type of assistance renains
concentrated on the four nmain recipient countries: Bangl adesh,

India, Kenya, and Tanzania. Together these countries accounted
for 62% of Danish project assistance in 1986. Bilateral ai d
assistance is provided to a larger group of countries, whose
conposition varies from year to year. In 1986, financi al

assistance was provided to 19 countries.

During the Jlast few years, in response to the particularly
difficult economc situation in Africa, Denmark  has  strengt hened
its efforts to increase bilateral assi stance to devel oping
countries in Africa. Priority is given to the Sub-Saharan
countries, includina Tanzania and other SADCC countries.
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2. Admnistration

Danida is an integral part of the Mnistry of Foreign Affairs. It

consi sts of three departnments, nanely a bilateral, a
multilateral, and a depart ment for coordi nation and
adm ni stration, dealing wth policy coordination, i nformation,

evaluation, and various admnistrative tasks.

Adm ni stration of al | untied grant assi stance IS the
responsibility of three geographically based divisions which also
handle tied aid to the four nain recipient countries. A technical
advisory division wthin the bilateral departnent 1is responsible
for advice on sectoral matters and is staffed by sectoral
experts. In this division one person has the overal |
responsibility for professional matters related to education and
training. The other experts wthin the division are responsible
for the sector-related education and training, for exanple one
person is responsible for vocational training.

Danida has local offices (Danida m ssions) in 8 countries:
Bangl adesh, India, China, Kenya, Tanzania, Zanbia, Zi nbabwe, and
Mozanbi que.

3. Assistance in the Field of FEducation and Training

In the field of education and training, support is given to
di fferent types of activities. The main categories are as
follows:

a) financi al assistance to training activities

b) bilateral projects wthin the education sector

¢) project-related training

d fellowship programme

a) Financial Assistance to Training Activities

Over and above the general nultilateral contributions, Denmar k
follows special policy objectives in the nultilateral field
through nmulti-bilateral training activities. FA) and |LO receive
the largest share of Danish contributions under this heading, but
a nunber of other organistions are involved in a smaller scale in
mul ti-bilateral cooperation. Among these agencies are UNI CEF,

UNHCS (Habitat), and WHQ Typical training activities which are
supported are for exanple dairy training courses, workers'

educati on, cooperative training, and health education. Private
Dani sh  organi sations such as the trade wunions also receive
financi al assistance for training activities in the developing
countries.

In 1986, financial assistance to this kind of training activity
was approximately US $7 mllions.

b) Bilateral Projects wthin the FEducation Sector

In 1986, 3.1% of Dennmark's Dbilateral assistance was used for
education, which is equal to US $9.6 mllions. The support to the
education sector has declined over the last vyears. This is a
consequence of the present policy where the main enphasis in
Danish bilateral assistance is now on development of rural areas



Page 24 Norrag News May 1987

with projects in the sector ™"agriculture, forestry, and fishery".
The decline in the contribution to the education sector is also
caused by less construction of school buildings, etc., which is
normally the most costly part of an education project.

In 1986, a total of 43 projects wthin the education sector were
iven Danish Dbilateral assistance. The najority of these projects
all within the field of wvocational training and non-formal

educati on. Danida gives hardly any assistance in the areas of

primary, secondary, and ‘tertiary education.

cl Project-Related Training

Conpetence building is an inportant conmponent in all devel opment

programmes and in principle, all Danida-supported projects have a
subst anti al project-related training conponent. A though, in real
life, this na sometinmes look |ike wshful t hi nking, most
projects actually have a training conponent which wll ensure the
sustainability of the project after the termnation of Danida s

support. A good exanple is the School Mintenance Programme in

Tanzani a. The objective of the project is not only to renovate
all Secondary Schools and Colleges in Tanzania, but also to train
teachers and students at these institutions 1In preventive
mai nt enance.

It is difficult to estimate the anount spent on project related
training, but a conservative guess would be not less than US $30
mllions per year.

d) Fellowship Programe

Dani da' s Fel lowship Programme finances studies for students from
devel oping countries. Study facilities are provided in the form
of special courses and specialized studies designed to make the
Fel | owship hol ders better qualified for professional work in
their own countries.

Fel lowship is granted primarily in connection wth other Danida
financed activities or other cooperation between Denmark and the
country in question. Fel lowships are normally for a mnimm

period of 2 weeks and a maxinum period of 10 nonths.

In 1986, 593 persons were granted a fellowship at a total cost of
US $6 mllions.

4, Future Assistance in the Feld of FEducation

Among the issues which, during the last years, were subject to
increased attention in the formulation of Denmark's devel opnment

cooperation policy were matters such as the dialogue with
reci pient countries, ecol ogy, the role of wonen, and allocation
of mul til ateral contributions. Based on this trend, no

substantial change in the assistance to education and training 1is
foreseen.

The only exception is project-related training. The discussion
on sustainability is also going on in Denmark. and Danida has
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therefore started development work in this field together with
some institutions and private enterprises. The outcone of the

work will be a practical guide on project-related training which,
hopefully, wll be ready in 1988.

During 1987 the Technical Advisory Division wll review the
sector guidelines for all sectors which Danida is currently

supporting. It is too wearly to say whether this review will
influence the assistance in the field of education.

Note: 1) The dollar exchange rate applied in this article

for
1986 figures is: US$ = 8.091 D kr.

Preben Gondol f

DAN DA
-ﬂ e
= NEVE FROM THE NORTH

Commonweal th  Association for Education and Training of Adults
Our attention has been drawn to CAETA - The Commonwealth
Associ ation for the Education and Training of Adults. It is a
non- gover nnent al i nternational association which brings together
i ndi vi dual members and national organizations, from some 25
countries, associated wth the education and training of adults.

The Association seeks to enhar the conpetence and professional
understanding of its nmenbers to inprove the status of adult

education in all its aspects: to link together practitioners in
different parts of the Conmonwealth: and to direct the resources
ot all forms of education for adults towards national goals of

devel opnent.

The Association publishes a Newsletter three times a year:

arranges (in co-operation wth national adult education bodies)

regi onal  workshops, conferences and sem nars: organi zes a
Commonweal th  Assenbly every four or five years: and provides
research and consulting services. Mnbership of the Association
is open to all those admnistrators, organizers and teachers who
are involved in or concerned wth the education and training of
adults in the Commnwealth at all levels. National organizations
in Commonwealth countries are invited to join as honorary

members. For nmore information, wite to:

The Secretary  Ceneral,
CAETA,

School of  Education,
University  of Readi ng,

London  Road,
READI NG R@ 5AQ
Engl and. Tel ephone: 0731-875234.

Al bert Tui j man,
St ockhol m
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The Harold Mucmllan Trust

A new trust has been founded in 1986 wth particular interests in

education in the developing countries. It has a natural interest
in the whole area of the curriculum the textbooks, and
libraries. Wthin the curriculum there is likely to be a
particular concern wth Ilanguage teaching, maths and science, and
t echni cal and  vocati onal educati on. Running throughout all these

is the pursuit of cultural relevance. Mchael WIIls is the
secretary to the trust, and can be contacted at:

The Harold Micmllan Trust,
Room 114

Tenple  Chambers,

Tenple Avenue,

London ECAY (DT,

Engl and. Tel ephone: 01 3530662.

=N venu
BN Back | REDU

Institut de Recherche sur 1'Econom e de 1'Education (1 REDY)
Cenire MNational de Ta Recherche Scientifigue (ONRS)

(Research Institute for the Economcs of Education
National Center for Scientific Research)

IREDU was created 15 years ago as a Team of Associated Research.

I n 1986, it became part of the National GCenter for Scientific
Resear ch (ONRS). The Institute includes today 22 researchers and
research assistants. The work is organized around three min
themes:

econonmic analyses of education systens
relations between education and work
human resources and devel opment
The activities of the Institute are sumarized below by area,

based upon the Center's Scientific Report of 1987, which presents
in detail the studies under each area.

1. Research Projects

THEME |: Economc Analysis of Education Systens

AREAS:
- Studies on educational costs, effects and policies, at three
| evel s:

aggregated |evel

linked to educational policy
. nore specialized research
Eval uati on studies of institutional processes of the
educational system
Studies of the relation between the educational system and
its envi ronnent .
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THEME 11: Relations between Education and Work

AREAS:
Education and incone.
The nmanagenent of | abour
Change of work conditions: the case of unqual i fied
youngst ers.
A specific educational system agricultural education.
Education for a specific group: the handi capped.
The activities of |IREDU as an |Inter-regional Cent er
associated to CEREQQ (Center for Studies and Research on
Qualifications).

THEME Il1: Human Resources and  Devel opnent

CRAWZATION O THE THEME

The general frane
Broadening the intervention:
. from education to growh (by informal education and
medi a)
from education to the people

from education to production
. organization and financing
The use of conplenentary research strategies:
m cro-econom c  observation
. relation theory-actions
The priority research axes:
efficiency, <cost and financing of educational systens
relations between school systens and the productive
appar at us
producti on, use and financing of public health
services
val ori zation, cooperation and education.

Policy. for Enhancing the Value of Research

The enhancenent of the value of research arises through the
circulation of reports.
To value research consists also of defending one's studies
before the nost adequate authorities. _
A certain degree of value can be obtained by conducting
col l aborative research. The present research is conducted
in tw ways

in association wth researchers of other institutes

in association with researchers from devel oping

countries
The enhancenent of the value of research is also obtained by
its integration in local [life: |ocal/regional st udi es
and invol vement of the local/regional institutions under
anal ysi s.
The enhancenment of value is equally obtained t hrough

scientific neetings.

The enhancenent of value is also ensured by participating in
net wor ks.
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[11. Activities and Publications

A list of scientific meetings where the Institute participated is

presented in the Research Report, as well as the Institute's
participation in education through research, including the
diplomas and thesis awarded, the Institute international exchange

prograns and a list of publications is also included.

For this report or other information, the Institute can be
contacted at the followng address:

University  of Bour gogne
Bati ment Sciences Mranda - BP 138
21004 - DIJON C dex

France Tel : 80 39 54 50
Information  provided by: Summarized and translated by
Francoi s Qivel Maria Catela
Drector of |REDU Institute for | nt ernat i onal

Education, University  of St ockhol m

— [ The Rockefeller Foundation

— [EU8 “The Rockefeller Foundation in the Devel oping \erld"

Under the overall direction of their new vice-president for
Progr amre, Kennet h Prewitt, the Rockefeller Foundation (RF) has
begun to concentrate its attention on tw interconnected aspects
of science-based development in the nodern world:

. in the absence of deliberate preventive efforts, the

benefi ci al results of science wll flow nore naturally to
the resource-rich than to the resource-poor:

ii. even those technologies specifically designed to pronote the

wel | -being of the resource-poor may fail to reach intended
beneficiari es.

It is this wdening gap between what is and what could be
that has led the Foundation to articulate a core philosophy
for its developing country work. IT IS THE EQU TABLE
DI STRI BUTI ON OF BENEFI TS TO END- USERS THAT FULFILLS THE
PROM SE OF SClI ENCE AND TECHNOLOGY IN THE DEVEL OPMENT
PROCESS. This is the philosophy against which the
Foundation's  science-based efforts are to be measured.”

(rF 1986).

There are several educational aspects of this process that wll
be of interest to RRAG groups. First, the RF is certain that
devel oping countries nust have the human and institutional

resources to set their own agendas: hence there wll be a renewed
comm tnment to training. But second, there wll be a strong
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concern to examine the role of the social sciences and of
education in particular in affecting our understanding of how

science does and does not get absorbed and utilized. RF wll ook
at how nodern science interacts (in schools) with alternative
know edge systens; how technical and social innovations interact:
and how wonmen's access to and wutilization of science and
technology can be shaped.

If you want nore information on these initiatives, Yoy could
wite to:

Joyce Mock or Kenneth Prewtt
Rockefel |l er,
1133 Avenue of the Anericas,

New York,

USA.

or to:

David Court,

RF Representative,
Box 47543,

Nai r obi

Kenya.

The short brochure is called:
The Rockefeller Foundation in the Developing Wrld

=l venu Worl d Bank
Back

Sub-Saharan African Policy Paper on Education

Si nce our last report in Norrag News, this potentially
influential report has gone through two nore najor drafts. It has
been discussed by two neetings of Anglophone and Francophone
mnisters (of Education- and of Finance and Planning) in Addis

Ababa and Abidjan. Copies of this sane draft were sent to all
menbers of ERNESA for their 2-5th March neeting in Mabane, and a
set of comments were sent to Peter Mock as a result. (These

comments are sunmarised in the ERNESA section of News from the
South.) Finally, on 4-8 My, the Economc  Devel oprent Institute
of the Bank (ED) sought to examne the relevance of the |atest

draft in a single countrl context - in a joint neeting with
Kenya's Presidenti al Working Party on Education and Manpower

Training. Athough the Wrking Party had approached its task in a
very different manner to the Bank, it was clear that it was
having to face very realistically the politics of continued

expansion, user fees, and inproved educational managenent .

The latest (April 9th) draft of the Policy Paper now has a set of
central  recommendati ons, and it has an additional chapter on
external aid to education. The latter is a very useful update on
aid to education in Africa, conparing the role of the bilaterals
and the nultilaterals. The analysis (done by IREDU in Dijon,

France) argues the <case that international education aid favours
hi gher  education over against prinmary education: that a great
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deal of aid is expended on technical assistance (588); and that
nmore aid does not necessarily go to the poorest. In general,
Francophone countries receive more aid than Anglophone, and both
receive nore than Lusophone. But in terns of education aid per
capita, sone small countries like Botswana and Swaziland get 10-
15 times nore than the average for Anglophone countries, whi | e
Kenya stands out as a single country that has received just under
/5 of all the educational aid going to the 39 countries of sub-
Saharan Africa over the years 1981-83.

Wth a statistical annex of 80 pages, the policy paper is
substanti al in length. Depending on the dissenmination strategy
adopt ed, it is likely to initiate a nunber of debates wthin the

policy and academc comunities, and to prove of considerable
value to Bank mssions. Readers may wish to read the Bank paper
when it arrives (late this year?) against the background of a
recent book from CDA (London):

Education Priorities and A d Responses in Sub-Saharan Africa,
edited Hawes and Coonbe.

It is available from HWQ or from

Education Divi sion,
ODA,

Stag Pl ace,

London,

Engl and.

Kenneth King

Pol 1cy Paper on  Vocationally-Specific Education and  Training

(VET) in Developing Couniries - Vorld Bank

This major activity of the Policy Dvision of the Education and
Training Department of the Bank has been developing rapidly since

our last report. The scope of the exercise is wde, and includes
non-formal, secondary and post secondary VET in the sectors of
agricul ture, industry and conmerce/services. It wll look as VET
delivered in institutions as well as in enterprises, and wll

cover both pre-enploynment and training-in-enployment. It will not
cover higher education or polytechnic education as that wll be

the subject of yet one nore policy paper on Hgher Education.

The people concerned with developing the VET policy paper are
currently John Mddleton, Antoine Schwartz, J. Price Gttinger

and Agustin Aberti. They are working with a smll advisory group
drawn from agencies (ILQ OECD, GTZ, UWAD), and from universi-
ties. (Two or three NORRAG contact people are involved, Bernard

Sal ome,  Mchel Carton and Kenneth King - which should help wth
the information flow wthin the RRAG network.)

In a recent neeting of the advisory group in ILQ an extrenely
valuable review paper by Chris Dougherty was the min focus of
di scussi on:

"Cost-effectiveness of Training Delivery Mdes: A Review
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The VET policy paper is building on a good deal of on-going
research into vocational education and training, including much

work within the Bank, as well as some being conducted by other
agencies.

If RRAG people have access to significant work in their regions,
there would be value in sending information about it to:

John Middleton,

Policy Division,

Education and Training Department,
World Bank,

1818 H Street NW,

Washington,

USA.

The paper is not to be a rushed job, but is expected to be ready
in Financial Year 1989.

Kenneth King

.............................................................
.............................................................

NEWS FROM THE SOUTH

ERNESA
Educational Research Network of Eastern and Southern Africa

The ERNESA group held its first review meeting in March this
year. The meeting, held in Swaziland, was attended by education
researchers from nine countries in the region, and also by
representatives of IDRC, the Rockefeller Foundation, SEARRAG and
NORRAG. Sessions were held on the development of the network and
on national activities in the region; on the status of
educational research training programmes in Eastern and Southern
Africa (based on a review carried out by Dr. Namuddu); on Draft
1.1 of the World Bank Paper on Education Policies for Sub-Saharan
Africa; on the structure and activities of the SEARRAG network;
on the role of NORRAG, and of NORRAG News.

The national representatives made presentations of ERNESA-

supported activities in their countries. It became apparent in
the course of these presentations that a wide variety of national
education networks are developing within the region, and that the
networks are more commonly institution, or research association,
based than is the case in, for example, the South East Asia

region. There have been many and varied achievements over the
last year, with research associations being developed or
strengthened; overviews of education research carried out;

bibliographies of national research and registers of researchers
compiled. However, the emerging national networks are in some
cases still fragiles, and in some countries a supporting infra-
structure is missing. The problems of developing educational
research within the region became even more apparent during the
discussions arising from Dr. Namuddu’s paper on research
training. But the overall tone of the discussions on ERNESA-
supoorted and other research actities was optimistic, and the
network shall continue to develop and strengthen education
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research activities wthin the region.

The discussions on the Wrld Bank paper were wde-ranging, and
covered not only the content of the paper but also the underlying
assunptions and the way in which the paper had been witten. A
summary of the discussions was sent to the Wrld Bank, and an
extract from the summary is printed below

The discussions on Norrag and Norrag News are sumarised in the
preface to this issue.

Christine MNab

ERNESA Discussion of the Wrld Bank Paper (draft 1.1)
"Education Policies for Sub-Saharan  Africa"

The following is an extract from the sunmary of the discussion at
the ERNESA review neeting of the Wrld Bank Paper on "Education
Policies for  Sub-Saharan Africa".

‘L. The term "Policy Paper" in the Bank docunent is rather
presunptuous  because policies are nade by national governments.

The paper is rather a reflection of the principles which govern
Bank lending to education.

2. The assunptions about population growh and economc crisis
which underly the paper may be too alarnist. At the sane time
the paper is silent on the interrelationships between the
"culture of poverty" and the population explosion and the social,
cultural, and particularly, political difficulties which African
| eaders have to contend wth in dealing wth population issues.

3. The paper is pervaded by an economstic viewpoint which does
not take sufficient account of the historical, econom c, soci al
and political context in which education is located in both its
nati onal and international aspects -- e.g because the root prob-
lems are not educational ones -- indebtedness, unequal terms of
trade, etc. -- they are not anmenable to educational solutions. In
the stark economc circunstances of nost African education sys-
tems, the notion of cost recovery has |little meaning.

4. The authors overestimate the extent to which privatization and
self-help <can alleviate the financial problem as peasant parents
are already stretched to the Ilimt of their ability to
contri bute.

5. The paper ignores the fact that self-help is a form of
indirect taxation and that peasants in nost rural areas are
already overburdened by their support to other service sectors
(e.g by building health clinics, roads, cattle dips, etc.)

6. There is an ideological wundertone to the paper in the inplicit
prem se that peasants are rich and governments poor because they
cannot organize efficient tax collection, hence the proposals on
privatization, cost recovery, etc.
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7. The likelihood of exacerbating inequality through the stress
on private funding and cost recovery is dowplayed in the report.
Inequalities in general -- or those based on class, gender, or
geogr aphi cal location -- receive little attention.

8. Education is treated throughout in investnent ternms and not as
social benefit. It was pointed out that in Ethiopia the very
idea of private education is inconsistent wth current policies.

9. The definition of "quality" is a very narrow one taking no
account of the political and social goals of education as in

Et hi opi a. Moreover, some of the recommended cost-reduction neas-
ures, e.g. increased class size, double shifting, di st ance
teaching, etc., mght further Iower educational quality in sone
countries (e.g., Mal awi , Kenya) .

10. There is a lack of correspondence between the pessimstic
tone of the overall analysis and the relatively nmodest
"tinkering" changes which are proposed for the future. The paper
could do wth nore inagination and specul ation. There is no
mention of the possible inpact for better or worse of the new
information  technol ogi es, for exanpl e.

11. While the paper admrably tries to draw on research
evi dence, it wuses the term "evidence" loosely and selectively to
support the particular argunents the paper wshes to make. The

paper is particularly thin and selective in its treatment of
historical experience (e.g. with Educational Television in Cote d
Ivorie and the Radio Language Arts project in Kenya).

12. The data used are frequently quite old and therefore likely
to create a msleading inpression. Leaving aside the question of
the utility of the rate of return analyses in any situation it

seems clear that because old data are used in the analyses of
primary education they overstate the relative benefits.

13. The proposed commssions on higher education and on nutrition
would seve little purpose. Not only were the key problens in
both areas rather well known but recent experience in a nunber of
countries had shown that such high profile deliberations usually
served to legitimze agendas and strategies which had been agreed
bef or ehand.

14. Wile a paper of this sort cannot deal separately wth each
country in turn it could bave been mch nore explicit than it is
in acknowedging the mjor sources of diversity that are hidden
by the term U Sub-Saharan Africa".

15 While there was sone group dissatisfaction wth the Bank s
style in dealing wth such policy papers, there was general
consensus that ways nust be found of naintaining and extending
the dialogue between the Bank and African scholars so that it
becomes a nore equal one in ternms of the sources of data, i deas
and experience.

One approach for the future would be the preparation of a mjor
paper on African education by a team of scholars, researchers and
officials from the -continent as nentioned earlier. The paper
could be couched as “"alternative", although this mght mke it a
defensive reactive docunent, or sinply be a paper designed to
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give the kind of perspective derived fromthe experience and

insights of those on the continent which is currently [|acking
from the Bank staterent. During informal discussions at the end
of the session, a nunber of participants suggested that |IDRC

consider fielding a team of African scholars to prepare such a
paper."

B Menu Back | NNOTECH
Regional Centre for Educational Innovation and Technol ogy

Gade 1 hildren Conplete "Witing to Read” Learning Cycles

As of April 1987, around 120 QGade e pupils have conpleted the
10 learning cycles of the Witing to Read (WR Program This was
reported by Dr. Higio B Barsaga, | NNOTECH Project Coordi nator
of the WR Program D. Barsaga 1s being assisted by Ms. Ophelia
P. Veniegas, Assistant Project Coordinator: Dr. Milba A  Tugade,

Seni or Speci al i st: and Ms. Debbi e Lacuest a, Proj ect

Statistician, all of the Research and FEvaluation D vision.

The program started in md-Novenber 1986 and wll extend up to
School  Year 1987-1988. It is funded by IBM Philippines and |BM
Asia Pacific. The purpose of the Witing to Read Program is to
teach young children to READ through their own WRTING Learnin
to WRTE 1s the initial step in understanding what READING is al
about. In the WR Program the pupils spend an hour a day in the
Center which is equipped with an [|BM Personal Conputer wth
digitized speech capability, a tape recorder, oprinter and various
educati onal materials set up in five Jlearning stations. These
consist of the conputer station, the work journal station, the
witing station, the listening-library station, and the nake-
words  station.

A variety of learning and other experiences are offered in the
WI'R Program Among  others, children learn to acconplish daily
assi gnment sheets, progress charts, records, and other reports.
They learn to operate equipnment independently as they work on the
conmputer and work journals, type on the conputer keyboard and
listen to stories. They also take home work journals to conplete
with the assistance and/or supervision of their parents.

Three tests have Dbeen admnistered to the experinental and
control classes in Pinyahan Elementary School and San Jose

El ementary  School, Division of Qezon dty: the Communications
Arts (English) Test developed and validated by the Bureau of
El ementary  Education, Departnent of Education, Culture and

Sports: the Comunication Ats (English) Test developed by the
Dvision of dty Schools, Quezon (Qdty: and the Story Witing and
Spelling Tests prepared by INNOTECH Test data collected from the
sanples are presently being analyzed.

The WR Program was developed by D. John Henry Martin for
kindergarten and first graders. Dr. Mrtin has long years of
experience as a teacher, principal and superintendent of schools.
An independent or gani zat i on, the Educational Testing Service
(ET9  conducted a conprehensive two-year evaluation of the
program and concluded that Witing to Read is an effective
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educati onal program The INNOTECH tryout intends to find out
whether the program works in the Philippine setting.

Jose B. Socrates, Officer-in-Charge

Regional Centre for  Educational Innovation and Technol ogy
(I'nnotech)

Don Mariano  Marcos  Avenue

P.Q Box 207

UP. Dlinman, Qezon Gty
Metro Manila, Philippines

Thai l and National Education Conm ssion/BRIDGES Project

The O fice of the National Education Commi ssion (NEO), in
cooperation wth Harvard University, conducted a state-of-the-art
review on "Determnants of Efective Schools in Thailand" wunder
the USAID funded project naned "Basic Research and |nplenentation
for Developing Education Systent (BR DGES). The review has been
published in two sections: one is the conpilation of bibliography
and abstracts on the theme, the other is the synthesis of the

review. The publications are entited "Determnants of Effective
School s: Abstracts and Bibliography” and "Determ nants of
Effective Schools: Thailand Country Review' For copies of the.
report, or for further information about the BRDES Project in

Thailand, wite to:

Cfice of the National Education  Conmm si on
Bangkok,
Thai | and.

Pot e Sapi anchai ,
Secretary- Gener al

— OTHER NETWORKS

This  section, on non-RRAG networks which mght be of interest to
RRAG groups, has been put together by Kenneth King and Robert
Myers.

Technical Vocational Education and TrA N NG - New Network

CQaudio da Mura Castro, chief of the Training Policies Dvision
of the Vocational Training Department of [ILQ is going to
experiment wth a new network of about 100 peoEI e interested (as
researchers and policy nmakers) in TVET. A short newsletter is
bei ng devel oped, and the intention is to try and nake available
to the network key articles, reviews etc. in the area of TVEL. It

mght make sense for REDUC to insure that its nost recent (1986-
1987) abstracts on this thene are routinely sent to Geneva, and
for other RRAG groups to provide them wth infornation.
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RRAG groups should wite to Geneva with specific names of people
in their region who should be PART O this network. These nust be

peopl e, like Oscar Corval an, or Wm Hoppers, who have had a
substantial interest in the subject. Wite to:

Nadia Ebel or daudio Castro,
Training Policies,

[LO

CH 1211 Geneva,

Switzerland.

Menu
— Early Childhood Care and Devel opnent  Network

The (Consultative Qoup on Early Childhood Care and Developnent s
an informal nechanism that has evolved over the last three Yyears
to pronmote comunication and collaboration anong organizations
and individuals concerned wth the wearly care and developnent of
poor children in the Third Wrld. The group is made up of
organi zations from the W famly (Unesco, Unicef, the Wrld
Bank), Dbilateral t echni cal organizations (IDRC and USAD and
private foundations (Ford, Carnegie, Aga Khan and Rockefeller).
Technical support to the group is provided by Bob Mers, through
the Hgh/Scope Educational Research  Foundati on.

A principle activity initiated and supported by the Consultative
Qoup is the exchange of information through a Know edge Network.
The network is made up of key institutions and individuals who
are actively involved in the field as practitioners, pol i cy-
makers, funders, researchers, or evaluators. The netV\(ork
partici pants (now about 400) receive a periodic information
bulletin (The Co-ordinators' MNotebook) and periodic mailings _of
reprints, photocoFies of articles, or other docunents. The
following is a ist of the reviews carried out by network
menbers:

Revi ews
Compl et ed

1. me Wilization of Ealy Childhood Care and FEducation Progranmes for
Del i very of MCH/PHC Components.  (Novenber, 1985). Prepared by Judi t h Evans
for the Wrld Health Qganization (WHO). Presented at a Meeting on the sane

theme organized by WHO and the International Children's GCentre, Paris, My
25-29, 1986.

2. Inproving Program fictions to Meet the Needs Of women and Children in
Devel opi N Countries.  (November, 1985) . Prepared by Judith Evans for the
Carnegie Corporation and presented at a semnar on “Women's Work and Child
Care in the Third Wrld", November 12, 1985.

3. Needs of Women and Their Children. (January, 1986). Prepared by
Patricia Engle for the Carnegie Corporation and presented in draft form at a
semnar on “women's Work and Child Care in the Third Wrld", November 12, 1985.

4. Hfects of Early Childhood Intervention on Primary School Progress and
Performancé TTT_{T€ DEVEI Opi Mg COUMtTT ES. (Roril, 198

5).  Prepared. by .Robert
Hal pern and Robert Myers for the Bureau for Program and POl )I cy (SBOI’ al I’]yatl on
United States agency for International  Devel opnent.
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5 (oing to Scale. Prepared by Robert Mers for the Second Inter-Agency
Meet i ng on " Communi ty-based Approaches for Child Devel opnent," held Cctober
29-31, 1984 at UNICEF Headquarters, New York. (Septenber, 1985).

6. Anal yzi ngCosts of Conmmuni ty-Based Early Chil dhood Devel opnent
Proj ects. (Cctober, 1983). A paper prepared by Robert Myers for the
Wor kshop on Evaluation and Costs of Early Childhood Programmes in Latin

éhnelrica and the Caribbean" held by UNCEF, Cctober 17-21, 1983, Santiago,
ile.

1. Early Childhood Devel opnent: Programme pti ons and Costs. (Cct ober,
1986). Prepared by Rachelle Hertenberg and Robert Mers for the world Bank,
Education and Training D vision.

8. Child Care, Wrmen's Wrk, and the Uses of Appropriate Technol ogy to
Inprove Health and Developnent. Prepared by Cynthia Indriso and Robert Myers
for the Rockefeller Foundation.

IN Proress

1. CHLDto-Child Programmes: A Review In preparation by Barnabas
Qaala and Robert Mers with funding from USAID.

2. Uilizing Health and MNutrition Programmes to Enhance Early
Psycho- Soci al Devel opnent. In preparation by Nttaya Kotchabhakdi with
funding from UNESCO

For additional information about the network, wite to:
Bob Mers,

Co- or di nat or,

c/ o UNI CEF/ PD/ A- GM

866 WN Pl aza,
New York,.

New York 10017,
USA.

I nf or nal Goup on Britain's International Education Relations

Next month, late June, there will be the first neeting of a
British group formed to concern itself with international

educat i onal co-operation and aid. Its min purpose is to get a
very broad view taken of what Britain's international education
relations are all about. It is not a group that wll evaluate aid
from Britain in the narrow sense of looking at the CDA and the
British Council. Rather it wilconcern itself with the w der
canvas of Britain's overseas educational inpact, through the
voluntary agencies, publishing, I ndustry, as well as the more

f or mal aid relations.

Its nmenbership includes individuals 1in their personal capacities,
drawn from ODA, the British Council, the Comonweal th
Secretariat, as well as from institutions of teacher training and
universities closely concerned wth educational developnment in
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the Third Wrld. This is an essentially RRAGIike ginger group,

and is being organized by Kenneth King and John Anderson (College
of &. Mark and St. John, Pynouth). Beatrice Avalos from Cardiff
is also involved. Like RRAG it wll start very small. A report
of its first neeting may be included in the next issue.

EYvenu |
ENeac Q her Network  Materials
We feel it may be wuseful for readers to have information, from

tim to tine, about other network naterials that are avail able.
W are putting three of these into this issue:

1. The World Bank FEducation News
Education and Training Dept.
Wrld Bank, 1818 H Street NW
Vashington DC 20433
USA

2. The Coordinators' Notebook
Rober t Mers, Consultative G oup
c/o UN CEF-PD A-GM
866 WN M aza
New York NY 10017
USA

3. 1er Newsl etter
7-9 rue FEugene Del acroix
Paris 75116
France

The front covers of these newsletters are show, in reduced size,
on the followng three pages. Readers with particular interests
in the Wrld Bank, in early childhood educat i on, or in

educati onal planning may want to ensure they are on the mailing
lists of these newsletters.
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A Worldwide Resource for Those Concerned
With Early Childhood Care and Davelopment-

THE COORDINATORS®" NOTEBOOK

~ No. 4
April 1987

An Activity of The Consultative Group on Early Childhood Care and Development

INTRODUCTION

About this issue. This Notebook focusses on home-based approaches to
early childhood care and development, in particular on home-visiting. That
topic has emerged as materials have arrived from readers and as programme
descriptions and resoults of evaluations have begun to accumulate. In the

following pages we will describe variations in home-based approaches and point
to their advantages and potential disadvantages. A hand-out accompanying this
issue still describe several programmes currently in operation
Contents
Poe
INTRODUCTION . 1
FOCUS: Home-Based Programmes (Part I: Home-Visiting)- 2
Responses AND Communications
Responses/Suggestions
Additional Information Resources o 8 '
Information from Network Coordinators 9
The Oepartment of Child Development (M.S. University
Baroda, India) 9
UNICEF (Bolivia) I
Department of Education (Hong Kong University) 13
CENDIF .(Caracas, Venezuela) 13
The British Broadcasting Company (Manchester, England) 14
National Committee on Inquiry on the Young Child
(Colombo, Sri Lanka). 15
CINDE (fledellin, Colombia) 15
The Caribbean Child Development Centre (Jamaica,
west Indies) 15
Publications 18
Meetings 22
INQUIRY FORM 27

The purpose of the Coordinators’ Notebook 1is to strengthen and extend
existing knowledge networks used by practitioners, planners, policy-makers,
researchers, and programme funders working to improve early childhood care and

development in the Third World. Using an “s”’ in the title reflects the fact
that each Notebook reader sits at the centre of a personal knowledge
network ; | N  differing degrees we are all — author and reader alike —

knowledge “Coordinators.”
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From the Director

Reference has already been made in
an ealier issue of this Newsletter to the
problem Of limited resources being allo
cated 10 education The fact is that in
many counrries the education budget has
remained stationary or has even been
cut, whik 0 the same time enrolment
expansion has scarcely abated. Simple
obsenvation leads us to wonder jusi how
long the deterioration in educational
systems an d cuts i n expenditures at
consiant priceswhich hove been conc
ealed by expansion—can effectively
continue,

In times of economic crisis the
expectations of graduates from rhe school
system are fraught with disappointments.
Moreover. parents’ hopes, as they watch
their children failing o complese their
studies or to find work, are frustrated to
such a poinr ghat o tendency can be
detected in some countries for firsi-time
entrants in the school system w turn their
backs on schooling.

If one adds w this the burden OF she
large number of measures of ‘budgcxary
adjustment’ designed fo cope with
balance of payment difficuliies, the
resulring cuts ore clearly bound 1o affect
what is known as the ‘social’ sector—of
which education lies a1 the centre.

These concerns explain w h y  (he
Institute attaches so much imporsance W
specific, but in-depth case studies
designed 10 find out how resources are
allocarcd 10 schools and w detect the
imbalance that account for or reflect the
major problems already referred to. The
rescarch underiaken by Claude Tibi of
the Institute—a report O which is now in
press-is presented in this issue O the
Newslenier. It is hoped 1hat readers’
atiention will be drawn both 10 the
urgency of the financial issues and go the
particular way in which the Institute,
through the case-study approach, is able
w kighlight some eguscs of the problem
and suggest possible solutions.

|

The determinants of educational costs

The Institute will shortly publish a major report (in French) on the
research it has carried out in recent years on the determinams of educa-
tional costs. The research project, conducted in a sample of 12 countries
(Algeria.  Brazil, Congo. Indonesia, Morocco. Nepal, Nigeria. Philippines,
Sudan, Thailand, Tunisa and Venezuela) is in many ways innovative in
relation to earlier international comparative studies on the subject. The
[IEP ressarch has been undertaken under the direction of Claude Tibi, a
staff member of the Institute and author of the report.

The project focusses on educational institutions as its man unit of
anadlyss and the research seeks to link more systematically expenditures on
education and resource use in schools and at the micro (establishment) and
the macro (system) levels. It attempts to show how both overal and unit
expenditures are the outcome of a decision-making process, within the
framework of congraints resulting from the structure of education (the
organization of teaching, the assortment of regulations, the existence of
norms, etc.).

This approach of carrying out analvses at the school level alows a link
to be established between expenditures and real resources, their uses and
their cost (a given resource may have different costs depending on its char-
acteristics and on how it is used).

The approach also makes it possible to throw light on the relationships
between expenditures and the learming process. athough the research does
not attempt to analyse the issue of cost effectiveness.

Improving tke utilization of resources

The economic and financia crisis that many countries are now facing.
which has lessened the growth in educational expenditures and in some
cases even reduced expenditures in yeal terms, further justifies the research
approach into ways of improving the utilization of resources. with reference
to both economic and pedagogic considerations.

Regardiess of the level of decision-making or aggregation selected for
analysis, unit expenditures may be said to be determined by the attempt to
match available resources to the corresponding number of pupils. For a
given level of education. therefore, unit expenditures result from the inter-
action between two decision-making processes that respectively determine
the resources for that level (real and financia) and the number of pupils.

The annua request made by ministries of education for resources takes
accoum of projected enrolments and is based on corresponding standards
and regulations. as well as on the way in which they are applied. This

request is confronted with quasi-inelastic resource supply. Thus, find
approval of the budget cals for constant adjustments. This process,
however, is completed before the corresponding pupil numbers—over

which the authorities do not have complete control-are known. There is
therefore a time lag between the two processes and a difference between
central government’s ability to control resources and actual enrolment
conditions.

In the long run, the budget process is characterized by the obvious
educational expenditure and the number of places provided for pupils:

(conzinucd on page 2)
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| Reachmgqutbook Goals

rowing recognition of the vital

role’ of textbooks in student

achievement ' in develo: mg
oountries has led the World Ba
increase its finandal support for |n

structional materials. "The Bank re
cenﬂy evaluated the successes and
shortcomings- of its investments in
book projects.

The result: a realization of the corn
plex:gvof providing a continuous sup
ply goodquality books..

The strategy: a project design that
covers hll aspects of textbook provi-
sion' A survey of project comp letion
report6 shows a strong’ relationship
between a comprehensive pm;ect de
sign and reaching textbook aims.

Textbooks became a part of Bank.
financed pmijects almost 20 years ago,
in a modest way,” says World Bank
staff member Barbara Searle, author
o f Genera! Operational Review
Textbooks.

The review reports that since 1973
more than 45_projects have included
some aspect of book provision. Seri-
aus support began in 6 when the
Bank financed its first free-standing
textbook pmiject in Indonesia for $13.5
million. By FY83 almost half the 20
aducation projects each year included
‘extbook components, with an annual
cost of about $50 million. (See table,

. 2.) .

YMany of the pmijects were success-
Al in” printing large’ numbers of
>00ks.' Most projects exceeded pro-
duction targets, and three projects e

UCA?I”

Inside

An experiment that' worked . . . 4
Guatemala’s success formula . . . 5
Clearing up six issues . . . .. .. 6
Publications to order . . . .. .. .7
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in the Philippines,
Ethiopia-printed more than 350 mil-
lion books.

Shortcomings in projects generally:
resulted from an underestimation of
the skills and time needed for each
step in the book-provision process
from the planning of content and de-
5|gn through writing and editing, to
printing,  according to  Peter
Neumann, World Bank consultant
and former Executive Vice President
of Addison Wesley. “Many people
confuse printing == the manufactur-
ing step-with publishing,” says Mr. |
Neumann.

“When the Bank started fundmg
book provision,” he explains, “the
emphasis was on helping a country
buy raw materials, such as paper, and
on covering printing costs. The at-
titude was that creating books was not
ohuch of a problem: a local teacher
could write the books, a Jocal designer
could illustrate the books and, as the
books were for elementary school;
they would be very easy to do.".

Experience gamed on early pmijects
proved that this view was unrealistic.
‘On the contrary,” says, Mr.
Neumann, author of Publishing for
Schools: Textbooks and the Less Develaped
Countries, wntmg for children is a dif-
ficult art.”

Anthony Read, Director of the Book’
Development Council of The Pub-
lishers Assodation in London and au-
thor of A Guide to Textbook Desien and
Preparation, looks at the cons&ant’s
role in book provision with a practical
eye. We are mechanics, not
philosophers. We want to make sure
the system runs. We don’t know the
answers, but we do know the ques-
tions.

“The Chinese, for example, know
where they want to be in the future,
but they do not know the cost and

Indonesia and |

Page

organizational “implications. We first
identify problem areas; describe arid
analyze each one’and tell the govern:
ment: Here is where you should Con-
centrate.” NS

The recumnt word jin Mr Rgads
work is ‘detail, detail, deta;l If you,
haven't got theé details right, it won?
work. Some' > project staff Mve no idea
of the scale’of the problems they have.
to face. You have to anhcpate every.
conceivable eventuallty and the costs
to cover it.T-. . -

For. ’lnsfance, .m China teach
‘noticed 'covers were falling off
books. It _turned out t the wu-g
staples were too tight and cut into the.
thin 52 rnt:  correcting
the pro Iem dnvolve adding
jone m;]hmeter onto each prong. AU

R See Goals, p.. 22

United Nalums photo
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MEETI NGS
VW have received sone rather positive feedback about the nmeetings
that we announced in the first issue of MNorrag News. There were
over seventy neetings listed in that issue, which was the first
one. In this issue, we cover a shorter tine-span, from Mrch to

December 1987. We would like to include a l|arger nunber of
meetings taking place in developing countries, but our base in
the North gives us a greater possibility of pulling together a
nunber of meetings associated wth institutions and associations

in the North. The list of these neetings has been conpiled by
Pravina King and Kenneth King.

The ERNESA group has asked us to draw particular attention to the
meeting in Lesotho in July:

[ NTERNATI ONAL ~ SYMPGSIUM - ON PLANNNG  AND  COCRDI NATI ON
- EBEDUCATTONAL  RESEARCH

Maseru, Lesotho - 13-17 July, 1987

The third annual synposium in the series on Nor t h-

South  Collaboration in  Educational Resear ch wil | be held 1n
Maseru, Lesotho on 13-17 July, 1987. The neeting wll involve the
joint efforts of the Mnistries of Education, Uni versiti es, and

Research Associations in  Botswana, Lesotho and Swazil and, and

wth the Uiversity of Mnchester in England and Chio University
in the Uiited States of Anerica.

The thenme for the synmposiumis: Planning and Coordination of
Educati onal Research. The activities Wl Include  presentations
of papers based on research, presentations of papers on various
aspects of research and research nethodol ogy, meeti ngs of

interest  groups, consideration of research agenda, and discussion
of Issues of continued collaboration in educational research at

regi onal and international | evel s.

The synposium should be of relevance to all those interested in
educati onal research, either as researchers or as consuners of
research results. For further i nf ornation, cont act :

The Secretary, BERA

Nat i onal Institute of Resear ch

Private Bag 0022

Gabor one

Please send information about nmneetings for the
next issue of NORRAG NEWS (MNov 19871, to reach
us not later than 15th Cctober, 1987.
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Dat e Title of

Meet i ng

Norrag

Pl ace

Ei arch

Education and
Wrk in Latin
Anerica

23 - 25

30 - 6th Regiona
April 4 Conf. of
Mnisters of
Ed.  responsible
for  Econom ¢
Planning in LA

and the Caribbean

Economc  choices
in tech. for
efficient
of ed

11 Training for the
[ nf or nal Sect or

10 Management  and
adm ni stration
of overseas
education

24 - 25 Planning ntg
for 1988
international
Synposi um on
SC. institutes

in Africa

End of
April

| nservice
synthesis
on Asia

trg.
ng.

*invit = by invitation

del i very
and training

Buenos
Aires

Bogat a

Véshi ngt on

Turin

Chi chest er

Nai rob

Si ngapore

News

Organi sation
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Cont act

| DRC

UNESCO

I'LO

ATOE

| Cl EP
Foundation

OECD

D- Mor al es-
Gonez
Box as00
Ottawa
Canada

L. Atherley

UNESCO

7 Place de
Font enoy

Paris

EDL
1818 H st. Nnw
Washington DC

F. Fl uitman
Trg. Policy
Geneva
CH 1211

R. Hur st

W Sussex
Col I ege of
HE
Regi s

T. Odhi anbo
| Cl PE
Box 30772
Nai r ob

Bognor

B. Sal ome

OECD

Devt. Centre

rue Chardon
Lagache

Paris

St atus

invit*

invit

invit

invit

open

invit

invit
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May

To be
announced

12 . 19

20 - 22

22 - 24

30

June

To be
announced

14 - 16

UPEL

Future ed
strategies and
Options

Human  resources
devt. in Africa
Jesuits Socia
Devel . Institutes
Wor | dwi de

Ed. and the
economy

[nternationa
trends in
Comparative Ed

Cogni tion,skills
and primary
school s

Reflection on
the preparation
of internationa

literacy year
Adult literacy
in Kenya

Nor r ag

Bolivia

El dor et

New York

Rome

Bonn

Anst er dam

Nai r obi

Qul an
Bat or

Nai r obi

UNI CEF/
UNESCO

Kenya Govt/
EDL

Carnegie
Cor poration

Society of
Jesus

OECD/
Ger man
authorities

BCI ES/

NGVO

Bureau of

Ed. Research

UNESCO

|1 EP

May 1987

D. Burl eson
UNI CEF

866 UN Plaza
New York

Wasi ke

President's
Ofice

Nai r ob

A Lucas

CC

437 Madi son
Ave
New York

G Wishurg

OECD

2 rue Andre
Pasca

Paris

T. Corner
Ed. Dept.
G asgow U

Scot | and

G. Eshi wani
BER
Kenyatta U.
Nai r ob

AGllette
ED/ PLA
UNESCO
address as
above

G Carron
[ EP
6-9 rue
Eugene
Paris

invit

invit

invit

invit

invit

open

invit

invit

invit

Del acroi x



B. DI STRI BUTI ON

1. Dd you receive a copy of the Nov '86 issue? Ys . . . No
2. Do you have facilities for mnmaking extra copies?Yes . . . No
3. Do you have finance for mnaking extra copies? Yes. . . No
4, Dd you make extra copies of MNov '86 issue? Yes . . . No
5, Did you nake extra copies of Nov '87 issue? Ys . . . nNO
6. If you have answered "yes" to Q.4 and/or Qu.5, to whom 'have

you distributed the extra copies:

(a) researchers in your own institution? Yes. . . N .

(b) menbers of a national research assoc? Yes - No .

(c) other researchers? Yes . . . No.

(d) Univ/research  inst. admni strators? Yes. . . N .

(e) Donor Agency researchers/admn.staff? Yes . No .

(f) Mnistry officials? Yes . . . No .

(99 Policy makers? Yes. .. N . ..
(h)y Qhers? please specify ... ... ... .. ... ... .. ... .. . ...

7. Have you/will you place a copy in a library
or resource centre? Yes . . . N .

8 Aty other comments or suggestions regarding distribution?

9. If you are a national coordinator for one of the RRAG groups,
please answer the follow ng:

(a) should copies be sent to vyou:

via the regional coordinator? Yes . . . No.
direct from Stockhol m Edi nburgh? Yes . . . N .
(b) how many copies do you need for
your  national net wor k?
Thank you for conpleting this questionnaire. Pl ease return it

to:

M Christine MNab

Institute of | nternational Educat i on
University of  Stockhol m

S 106 91 Stockholm

Sweden.



NCRRAG NEWS SURVEY

Nanme
I nstitution
Addr ess

A, CONTENT

1. Are there any types of information you think should
be included in Norrag News which were not in the
first tw issues?

yes .
no ....
I f HyesH list your suggestions:

3. Do you find any of the sections of the first two issues
of Norrag News irrelevant?

yes
no

If "yes", please specify:

3. Can you provide us wth news itens for the next issue
of Norrag news (November  1987)7?

yes
no

The deadline for that issue is Cctober 15th

4, Do you have information about neetings or conferences which
should be included in the next issue?

€S
ho

If yes, either 1list them here, or send separately to Kenneth

King who wll be conpiling the Ilist. Renenber to say whether
the neetings are open or invitation only.

5. Please list any ideas you have for inproving Norrag News:
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37

August

To be
announced

1 week

Sept

To be
announced

1 week

30

Nor r ag

[ nternational Nai r ob
conference on
internation

comunity ed.

Preschool ed. Bogot a

Educating
parents and
early care-
givers

Quito

Research  net hods

Bar qui s-
in tech. ed.

imeto

Interrelation- Am Ata
ships between

demogr aphi c,

technol ogi ca

and soci o-

cultural  factors

in the process

of ed. and enploy-
ment-planning  and
management

Ed. sector
policy seninar

Lagos

Trg. of ed.
researchers

Sant i ago

Variety of Manchest er
research  issues

inclu. panel on
participatory

evaluation in

LDCS

News

Van Leer

UNI CEF
Bogat a

0AS

UNESCO

ED1

OAS

BERA

May 1987

P. Ki nyanj ui open
c/o Box 42264
Nai r obi

M Arango invit
Cl NDE

Box 50262
Medel ['in
Col ombi a
R Mers invit
UNI CEF

address as

above

J.Garcia invit
OAS

address as

above

H. Ri ef f invit
ED/ EPP

UNESCO

address as

above

ED1 invit
address as
above

S.Nilo invit
OAS

address as

above

J. Whyte open
School of Ed.
Manchester  Poly
799 Wl mslow Rd

Di dsbury

Manchester MO0 8RR
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5 - 11
10 - 11
71 - 13
14 - 18
16 - 18
18 - 20
Oct ober
To be
announced
72 - 16
15 - 17

Nor r ag
Post-graduate trg. Berlin
for devel opment
2nd  European Dublin
donors' ntg.
Ed. in cities. London

Internationa
perspectives

Trg. of industrial Paris

manpower

DSA annual conf. Manchest er
VET review Paris
Production and Buj unbur a
trg. in the

informal  sector

Regional  seminar Nai r ob

on statistics of

ed. in E Africa

Adult literacy Toronto
in industrialised

countries

News

DSE/

EAD

HEDCO

BCI ES

UNI DO

DSA

wB/
OECD

FSEA

UNESCO

| CEA

Page 47

W Grelin invit

DSE

5 Hans Bockl er
Strasse

Bonn

P. Mur phy invit
HEDCO
65 Fitzwlliam

Dublin 2

M Mcl ean open
DI CE

London U.

20 Bedford Way
London

B. Sal ome invit

UNI DO

94 rue Chardon
Lagache

Paris

P. Mosel ey open
Convenor  DSA

Conf .
Manchester U
Manchester M3 90

J. M ddl eton invit
World Bank

188 H S NW
Washington DC

M Carton invit
0 av du
Pl at eau
CH 1213 Petit
Lancy
Geneva

G Carcel es invit
PRS/ ST

UNESCO

address as

above

| CEA open
29 Prince

Arthur Ave

Toronto M3 1IB2
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to be
announced

23

November
This took

place' in:
1986

2 weeks

December
To bhe

announced
1 - 12

End of
year

Nor r ag
Education and El si nore
production
[ nteranerican San Jose
ng. on ed Costa Rica
research
Kenya ed. Mombasa

research priorities

Semnaire sur I Dakar
eval uation des

besoins en formation

et la conception

de programes

"Bridges’ review

ng.

Seminar on London
financial i nnovation

and  devel opi ng
financial  systens

I ntergovernnenta
conf. on ed and
empl oyment

News

Nor di ¢ Assoc.

OAS

BER

ED1

Bridges/
USAID

EDL

OECD

May 1987

L. Buchert open
K erkegard 25G
1308 Copenhagen K
Denmar k

S Nlo open
OAS

address as

above

G. Eshi wani open
BER

address as

above

ED1 invit
address as
above

N. Mcginn invit
Harvard U.
Mass., USA

ED1 invit
address as
above

G. Wushurg invit
OECD
address as

above
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Menu
Back ADDRESSES
In the first issue of MNorrag News, we printed the address |lists
of the RRAG networks, with the exception of the CERRAG and
Francophone Africa newt worKks. A provisional |ist of CERRAG
members is printed bel ow This is followed by some changes in
menbership and/or address in the other RRAG networks
CERRAG _
Carribbean Research "Review and Advisory Qoup

1. Dr. L. Carrington

University of the Wst Indies

S. Augustine

Trini dad
2. M. Earle Newton

University of the Wst Indies

Cave HII

Bar bados
3. M. Joseph Halliday

Mnistry of Education

St Kitts
4, Dr. Keva Bethe

College of the Bahamas

Nassau

Bahamas
5. M. Ralph Boyce _

University of the Wst Indies

Cave HI

Bar bados
6. Dr. Edrick Qft

University of the Wst Indies

St. Augustine

Trini dad
7. Dr. Marjorie Jones

Faculty of  Education

University of Quyana
8. M. |.B Beddoe

University of the Wst Indies

St. Augustine

Trini dad
9. Dr. Marlene Hamlton

University of the Wst Indies

Faculty of  Education

Mona
10. Dr. Donald WIson

University of the Wst Indies

Faculty of  Education

Mona
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17.

19.

20.

Rev. Mitland Evans
Mel Nathan Institute
19 Wper Rose Lane

Ki ngst on,
Jamai ca

M. Euclid King
Mnistry of  Education
Nat i onal Heroes Grcle
Ki ngst on

Dr. Ruby King

University of the Wst Indies
Faculty of  Education

Mona

Dr. Edward Greene

University of the Wst Indies
Institute of Social and Econonic
Mona

Prof. L.R B. Robinson
Pro-Vice Chancellor

University of the Wst Indies
Mona

Prof. Dennis Craig

University of the Wst Indies
Faculty of  Education

Mona

Prof. Errol Mller

University of the Wst Indies
Faculty of  Education

Mona

M. R Goodri dge

University of the Wst Indies
Cave HII

Bar bados

M. Leton Thonas
CARNEI D
Bar bados

Ms. Patricia Charles
Research Institute
St. Luci a

Resear ch

May

Coor di nat or

1987
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3. SEARRAG
Dr. Afah A Azin, from SEAMES, Thailand to:

23 Jalan SS 5B/5
47301 Petaling Jaja
Mal aysi a

Please send in Changes of Address and/or Menber-

ship of the RRAG Networks by the 15th Qctober so

that up-dated lists can be printed in the next
:3 issue of Norrag News.

THE NEXT ISSLE OF NORRAG NEWS WLL BE NOVEMBER 1987
AND :

THE SPECI AL SECTION W LL BE ON BRI TAIN, HOLLAND :

A\D POSSIBLY ALSO ON THE FEDERAL REPWBLIC OF GERVANY
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Change
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of  Address

Change and/ or

Menber shi p

ERNESA

of Coor di nat or

2

Change _of

New

and

(this

Mr
The

Henny

Kal uba, Uni versity
acting

coordinator is:

of

Dr. Patrick
Di rector
Educat i onal
P.O Box
Lusaka
Zanbi a

M Haanuj onpa

Research Bureau
32379

NCRRAG

Lena Buchert, from England to
Ki er kegade 25G
1308 Copenhagen

Denmar k

K,

Coor di nat or

W m
Hel p
RRAG

Hoppers is
Action Plan
coor di nat or

working as
for Education)
in the

Wm
CESO,
P.Q

Bi ervl eet,

Box 90734
251  Badhui sweg,
2509 LS The Hague,
Net her | ands.

nmenbers of the NORRAG

network are:
Ber nar d Sal one
CECD  Devel opnent
94, rue Chardon
Paris,

France

Centre
Lagache,

Wl fgang  Kuper |/
GIZ , Postfach
D 6236
Fr ankf urt
Feder a

Her ber t
5180,
Eschbornil,

bei Mai n
Republic of

Ber gnann,

Ger many.

arrangenent pending the return of

Coor di nat or
pr oj ect
Net her | ands

Zanbia, IS on study

t he
Zanbi a.

of
in
iS:

Udo Bude).
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16

15 - 19
29 -
July 3
Jul

6 - 10
6 - 15
13 - 17
13 - 17
20 -24
20 -25

Computers in
education

Planning the

devel. of forml
and non-formal
education
Financial crisis
of ed. in LA
Wrld Congress
of Conp. Ed

Sot. Ed. in
crisis and
change

2nd  Conf. of
Mnisters of

responsible for
the application
of SC. and tech
to devel

Viksp

of youth and
adul ts

P anning and co-

ordination of ed.

research

34th  Wrld Assem

in Africa

on basic ed

Nor r ag

London

Paris

Caracas

Rio de
Janeiro

Arusha

Buenos
Alres

Maseru

E ndhoven

Nai r ob

of the internationa
council on ed. for

t eaching

10th Conf. of
Commonweal t h
mnisters.

Vocationally
oriented ed.

News

British
Counci

UNESCO

Cl NTERPLAN/

| VEPLAN

| ndi vi dual
Societies of
Conp. Ed
UNESCO

OAS

Chio U/

NUL

| CET

Commonweal th
Secretariat

Page 45

STED invit

BC

10 Spring
Gardens

London

S-Tal | invit

ED/ EPP

UNESCO

as above

CI NTERPLAN
70.060

Caracas 1071A
Venezuel a

open

Secretaries
of ~nationa
societies

open

K. Sape
SC/ STP
UNESCO
as above

invit

J.Garcia invit
OAS

189 F S NW
Washington DC

20006

E. M Sabat ane

Inst. of Ed.

NUL, PO Ronm
180

| CET
1 Dupont
Circle
Suite 616
Wshington DC
20036

open

PWIIians invit
Consec
Pall Ml

London
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