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Foreword

Overthe past two decadesyouth labor insertion has beena central aspect of the discussion of
the new social issues becauseavith the crisis of the Welfare State and full employmentwhat is
really at stake are the systemic mechanismef social integration. Young people in particular
those coming from low income groups, are at risk of being confined to precarious and unstable
jobs and/or being placedin the categoryl £ OOA @8 E D O A Andough héabsiofbublic
subsidies. The labor exclusion or vulneability of those deprived ofthe socio-educational capital
needed to attaina good jobreflects a strong intra-generational gap thatis widening because of
the disparity in educational opportunities.

In the framework of these concerns, this bodkt gatherstogether a series of contributions from
two projects geared at examining this problem. The first and most important one is a research
project (PICT" ) $ ¢mmnmuh 1= oovyc qnavbiel aydndy fokhg pron@@Adf OET AG O
science and technologyAgercia Nacional de Promocion Cientifica y TecnologicaThe project,

A A1 1Thafectofias educativdaborales de jovenes. Incidencia de politicas y programas de
inclusion sociaf?, was led by Claudia Jacinto and developed part ofa program of studies on
youth, education and labor (PREJETunder the auspices of thénstitute for economic and social
development (IDESY. The second one, an exchange project in the framework of the French
Argentine cooperation program on scientific and technological trainingdr research (SECyT
ECOS) focused onyouth labor insertion policies. It was led by Catherine Agulhon and Claudia
Jacinto.

This selection of articlescovers two main areas

The first part covers the policies and approaches of the programs aimed at providirsgipport
and labor insertion mechanismsfor young peoplein Latin America. Itincorporates the debates,
conceptual approaches and actions carried out in the field in terms of public policies. Emphasis
is placedon recent changesin perspective, the scopeof the actionsandtheir results, showing the
challengesposedto the educational, labor and social inclusion ofoung people The systemic
approach adopted bythe different policies that play a role in this transition stage prompts us to
undertake a compaative analysis of their orientations, means of implementation,
complementarities, contradictions and tensions as a function of sociaistorical trends in the
relationship between education and employment

In the second part, another series of articles exaimes the relationships between education and
the world of work in the pathways ofyoung peoplefrom low income households. The common
thread between these articles is the adoption of a common perspective on the maetuctural
conditioning factors determining the opportunities and the access to different types of
resources, as well as the subjective pathways and perspectives of theuth. In this vein, a
number of articles examine the impact of the training for the job mechanisms on thabor
pathways. Theimpact covers not only the possibilities of access to employment and the quality
of the jobs but also the footprints left onUT OT C b dubjedtivily &Gl the knowledge
regarding employment. Thus, the impacts of internships at high school level, of vécaal
training courses and of alternative options to finising high school education are examined. How
these activities take on new meanings and how they contribute to new subjectivities is also
examined, considering that the capacity ofoung people to change their own destiny is both
socio-structurally limited and sometimes fostered by the institutional mediations involved.

In brief, this work hopes to contribute to the sociological knowledge of the labor transitions of
young peoplein conditions of vulnerability, on the limits and the scope of the policies and

17A xElT1 AAlT OEEDAODI GRAIOOQBRIOAOAAL A o
24 OA1 O1 AOI 0606 .1T0OAqd !'1 OET OCE EO EAO 110 AAAT 1 EEAEAEAI 1 U OOA
young.) i DPAAO T £ OF AEAI ET AI OOEIT HBiITEAEAO AT A DPOI COAI 068

3 Programa de Estudios sobre Juventud, Educacion y Trabajo
4 Instituto de Desarrollo Econémico y Social
5 Programa de Cooperacion ArgentingFrancesa de Formacion para la Investigacion Cientifica y Tecnoldgica



programs aimed at supporting them and on the social construction of new institutional
mechanisms and subjectivities that may have an impact on their pathways.

We wish to acknowledge all those whacontributed to the development of the project: the
researchers, the fellowswho got involved in the project (who participated in a study and
discussion group where many of the main ideagresent in this bookletwere born); the research
and field work assbktants who provided their support to different activities; the twelve
educational institutions and the public and notfor-profit private vocational training centers who
answered all our questions and, above all, provided us with their relentless support @et hold
of the young graduates; and to theyoung people interviewed who participated enthusiastically
in the endeavor to rebuild their pathways. We wish to particularly show our gratitude to
Verbnica Millenaar, a fellow at the PICT project, for her valbée and enthusiastic contribution
and work throughout all stages of the research, to Carolina Dursi and Alenka Merefiuk for their
important contribution in reviewing the articles and to Catherine Agulhon for the richness of the

exchange of views, for her opn mind and her cordiality.
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Introduction: elements for an analytical framework of the
labor insertion mechanisms ¢ for young people and their
impact on pathways

By Claudia Jacinto

This introduction” proposes a conceptual overview of the assumptions and starting points that
set the framework for the appraaches followedin this volume. At the same time, it points tathe
various chaptersin which these views are further examined andefined, as well as to other
concepts stemming from our findings.

1. Labor transitions of the youth as a field of study

A sodal problem turns into a sociological one when posed in terms of its social global
understanding. That is what has happened withthe transition processes of young people
towards the world of work .

When the step forward from education to labor in times ofdll employment was precisely that, a
step, insertion was not an issue. Moving from youth to adulthood was marked by an exit from
the childhood home, to take on both labor and family reproduction responsibilities. Both
reproduction and social mobility would make their headway through socialization and social
integration.

As a consequence of major social transformations, the end of the welfare state and the full
employment era, and also the increasein inequality, the societal integration of the young
generaion according toa sequence of institutional steps moving from education to labor was
disrupted at the end of the 20 century. Thus, youth labor insertion became first a social
problem and then a sociological ongjustas the situation of the youth on tie labor market today
spearheads deep changes in societal models, on the social isswend in the relationships
between education and labor, and represents a challenge for public policies aimingaeating
equal opportunities. At the same time we cast a potlight not only on the active life entry
mechanisms or mobility between generations but als@n the nature of the social contract, the
social link and the contents of public policies (Demaziere and Dubar, 1994). The study of the
new labor insertion complexities is situated at the crossroads between labor sociology,
economy, education sociology and youth sociology.

The primary focus of the studyis the economy; followed by education sociology. The old and
changing relationships between education and laboover the past two decades, in view of
growing unemployment, espemallyamong youths havehighlighted the limits of theories based
IT A OI AAEATEAAT 6 AT A OEI bl Esth AdtheltHeddyEdf human £ A AT
capital. The contributions made by Bourdieu and Passeron regarding the devaluation of
educational assets and inflation of diplomasiave made this clear. In additionthe educational
economy perspective thanks to the contributions made by the filter theory (Arrow, 1973) and
the so-called @ascade effedd on employment due to overqualification (Carnoy, 1982), among
others, assist us in understanding these woulthe imbalanceswhich are at the same timdinked
to the increasing number of graduate students of both high school and tertiary edudam and to

6&T 11T xET¢C OEA &OATAE OAOIETTITcCU 11 OEEO EEmekharis® O PEAR
(dispositif in French) for all the kind of public program or service geared at improving thdabor insertion

opportunities of the young.

7 A good part of the concepts and perspectives developed in this introduction are based on texts read and discussions

held during the internal seminar built as this project unfolded. Fellows, research assistants and guest scholars were

part of it. Allow me to express my deep gratitude to all of them, especially to the fellows who supported the project.



the employment crisis. This is so much the case that Tanguy (19869sits in a famous texthat
the relationship between education and employment is nowhere to be found.

As stated by Dubar (1991)the situation whereby young people have to go ahlook for a job
fresh out of school, sometimes for quite some time and with difficulties, is relatively recent, and
it stems from a double historic movement: the one that split training and labor, at the end of the
19th century, and the recent one that boke the rule of automatic equivalence between training
levels and access to quality jobs.

These issues have been studied at length from a maesocial perspective in industrialized
nations since the 1960s, where the quantity and quality of the statisticahformation available
has so permitted The balances and imbalances between training level and employment, as well
as the weight of other variables in these relationships, such as tledildhood home, have been
frequent since those days (Bourdieu and Passen, 1967, 1972).Studies linking degreesto labor
insertion and those concerning the follow-up of graduate students have all contributed to
O1 AAROOGOAT AET ¢ O Edh th®lAbbrOmarRet (Ligzg ard @ddlkovias, 2007). Those that
are more adversely img@cted by these processes are the lower income groups for whom a weak
cultural capital limits their knowledge of the rules of the game of the labor market. Besides, their
scarce or weak social capital turns them into those most severely impacted by the deseation of
educational credentials (Bourdieu, 1988).

4EA EIi Pl Al AT OAGETT 1T &£ OAiBPITUIATO DIl EAEAOGe AEIA
view of the lack of jobs available provided for a greater coverage of these topics. The macro
analyses of the plicies themselves and of the role of the State and the institutions came on top
of the structural trend analyses examining the links between education and labor. On the other
hand, the institutional or interpretive analyses focused on the roles and relainships of the
institutional and individual players (Charlot and Glassman, 1998). The biographic perspective
has significantly contributed to understanding how educational inequities come abouat all
stages,from access to education to the stepy-step transition from education to labor (Heise
and Meyer, 2004).

From a labor sociology perspective, the youtho-jobs relationship changes have been
understood through conceptual and analytical studies of majorchanges inlabor organization,
and especially throwgh studies bearing on professional socialization and the construction of
professional identities in a context of casual labor (e.g.Dubar, 1991; NicoleDrancourt &
Roulleau-Berger, 2001).These studieshave shown how the individualization processes stronlg
influence youth labor insertion pathways as can be especially observed in the social
organization of life cycles, i.e., school patterns, educatign-i AAT O DPAOEh [ 1 AEI EOQU
active life course and the exit blueprint. These key socializationrpcess moments are in crisis
both for the institutions and the individuals (Castel, 1997; Dubar, 1996). On the other hand, from
the youth sociology perspectivethe links between labor transitions and the other dimensions of
youth transitions (family, housing, etc.) have been outlined (e.g., Galland, 2002). By pointing out
the temporality changes and the blurred line of the youth stage, it washown that transition
models are far from linear because (a) education and labor cano-exist from an early stage o

and also because (b) patterns are complex: economic independence, personal and resource
autonomy and the establishment of anindependent home are far from taking place
concomitantly and in a foreseeable manner.

Sociological studies on the issue have alsmntributed to showing the institutional strategies
that (poorly) accompanythe youth transitions, both from a macro and a micro perspective. In
this respect, those approachethat take a systemic lookintegrating both macro and micro social
levels, have grown in relevance (Morchet al, 2002). The systemic approach followed by various
transition policies is a good starting point to carry out a comparative analysis of the
implementation approaches, patterns and designs, their complementarities, their coradictions

8 Concept used by Boudieu to signal the imbalances between training and labor in terms of downward mobility.



and tensions related to the social and historical trends in education opportunities, training for
work and employment.

Little by little , this new research and conceptualization field has contributed to building a new
sociological knowledge field AT A OEAOA AOA AOOET OO0 xEI EAOA Al C
ET OAOOGET T OITAET 1T CU6 j 401 OOEAOhlabgr tramsitiog aré theE AOO A /
main field from which one may understand and suggest theories on the youth in social studies

(Pollock, 2008). However, this is an unfinished fieldvhich is permanently under construction

and whichis not even close to having shown enougtonsistency(Dubar, 2001).

4R TITOETT 1T A OET OAOOEIT o6 EOOAI £ EAGunterdddin NOAOCQ
AETAET C A AT ii11T1T cCcOIO61T A 11 EOO OEI A AOAI A Al OF
AAOAAOGEIT T Al OUOOGAI o6 TIOEIT 11 O0AO OEAODPT AOGO ET A

long learning. Many young people start working when theyre in high school. So the notion

whereby there is a border or a clear breaking line between education and labor becomes weak

and the transition theory gets stronger. Hence pathways are defined not by one but by multiple

OOOAT OEOET 1 06 8 nel AsQhk erfiird Bidyraphid Botly ofisBcilization processes

thrusting the young towards professional andamilial emancipation (Casal, 1996).

The series of provisional, unstable and precarious conditions, with periods of unemployment,

voluntary inactivity for study reasons or otherwise, does not lead to a cleaut border between

these transitions. Does insertion mean having a provisional employment or is it rather the

certainty of sustained employment stability? Does it mean upholding a decent job? Or dhe

path stabilization indicators to be found in the salary or the income and its relationship to
AGOTTT1TU £ O OEA Ui 0T ¢ DPAOOI T also sdsibsOleakndsses, 1 1 OEI|
especially when wondering what the finish line is. That is why usin@ EA B1 OOAT h OOO0AT ¢
more compatible with the contemporary configuration of biographies.

A strong characteristic of these topics is that research and theoretical frameworks hagmne
hand in hand with the concern and implementation of policies fiothe young, not only in the field
of education but also in support and labor insertion.

Transitions therefore stem from complex interactions located both at a structural and
institutional macro social level and at an individual and institutional micro soil level (Dubar,
2001). In order to tackle the relationships found in the labor transitions of the young, a number
of clear levels of analysis to be taken into account crop up: (a) structural factors shaping them
from a macrosocial level, including labor market specifics, the grid of relationships built
between education, training and production in each local and national context and their
corresponding public policies; (b) insertion options and characteristics according to individual
social demographicgespecially social origin, educational level and gender); (c) the training and
labor paths followed based upon individual strategies and subjective appreciations; and (d) the
institutional interventions and the players taking part in the insertion processstarting with the
school itself upto the vocational training centers, from the employment agencies and helpdesks
to the companies, all of which are in turn part of local osectorial action systems. One of the
most exciting debates on the research pathsas to do with tha grid and the weight, impactand
explanatory value of each dimension along the process.

Both the institutional construction of the trainingzjob relationships and the strategies
implemented by the young in a restrictive and segmented labomarket ultimately lay out a
research field with blurred borders and many approaches and calls for both social critique and
international comparisons (Trottier, 2001).



2. A complex lattice of structural conditioning factors, pathways and subjective
strategies.

Structural conditions obviously have an impact on insertion patterns. Indeed, the emergence of
insertion as a social problem does not seem to haygofoundly changed the validity of the main
education sociology or social mobility sociology explanaty models as framed before the
employment crisis (Dubar and Demaziere, 1994).

Over and above the weight of the structural model and the macreeconomic conditions, the
characteristics of the labor transitions can only be understood within the grid linking éucation,
labor market and training in a given societyVerdier and Buechteman, 1998). The development
model and production modes, labor market segmentation, the degrees, knowledge and
competencies required by each segment, universal approaches and/or tte$ocused on public
policies targeting the youth, diagnoses made of the challenges of the young on the labor market
or even the politicalconceptual outlook regarding distributive fairness, all of these are
dimensions that help to construct transitions. Aul then the selection of young people on the
basis of a given educational level or degree or specific personal characteristics must be
understood in the framework of such a lattice. The individual attributes of the young as a
reflection of the structural configuration of society are valued as a function of the labor
management processes followed by companies, of the distribution of degrees and the

O 6GAOOODPPI UG T O OAAOAEOU 1T £ EI A OAAEAOO j A0 A £

specific geograpical and socieeconomic context (Boudon, 1973). These issues are tackled in
the chapter on insertion based on Latin American cases.

The abundance or scarcity of labor demand and quality are direct conditioning factors tfe
labor insertion of the young (LO, 2007). To reach this conclusion, statistical evidence was taken
as a starting point to examine the complexity of the transition processes. Both the data linking
educational levels, employment and povertyand those bearing on the paths followed by the
young!o in quantitative terms allow for the establishment of a general trend in these processes.
Thus, in Argentina, the EPH (permanent household sirvey) data showed that in general terms
there was a decrease in unemployment levels, although there was athier high persistence of
unemployment and a low job quality among the young, during the economic boost years,
between 2003 and 2006.

Within these general trends, young people coming from poor households are the least benefited
by the educational effort. hdeed, when groups of poor vs. nojpoor young populations are
compared, looking at whether they finished high school or not, one sees that poverty and
opportunity patterns are reproduced, as the poor who manage to graduate from high school are
in a worse hBbor market condition than the norrpoor who do not finish high school, at least in
terms of unemployment and employment quality (Jacinto & Chitarroni, 2009). The link between
education and labor is strongly conditioned by a labor market with a high and psistent level of
precariousness,at around 40%. The young populations, given their secondary educational level
when compared to their parents, have expectations that are not consistent with the actual
restricted labor market conditions, and thus spend moretime looking for a job than adults
(Weller, 2007; Pérez, 2008).

The absenceof a linear relationship between educational level and labor insertion strongly
conditonsUT O1 C brdotivexibnkdstidy and work. The meritocracy illusion losests force,

and social capital, personal contacts and recommendations frequently play a key role on the
labor market for a young person to gain access to a decent job. Labor exclusion of those deprived

9 Fortunately, a number of research papers have been published in Argentina on the topic as, for example, Salvia 2008,
Pérez 2008, Miranda, Otero and Corica 2008

10 Beddes the articles included in this publication, other findings have been published or are in the making. See, for
example, Jacinto and Chitarroni, 2009

11 Encuesta Permanente de Hogares



of such social capital reflects a strong intrgeneration gap thatis widening because of the
education quality differences between theyouth as a function of their social and economic
condition (Weller, 2007). As these reproducing trends develog and high school education loses
value as a protection agent against unempyment and as a way of gaining access to a quality job
z2ilTA 1T £ OEA EAU EOOOBAO OOOAEAA AU OEA O40AUAAOT (
whether some of the programs examined allowed the exclusioaycle to be brokenand sent
signals that would guide public policies in this regard. However, in order to understand the
dynamic that exists between structural and contextual conditioning factors, subjective
strategies, institutional intervention and the programs in question longer periods have to be
examined, along with segments of the pathwaysin order to observe the sequencing of events,

the stages, the decision making processes, and both access to and use of the resources by the
youth during such transition processes.

Many studies carried out indeveloped nations, and some in our own environment, have already
shown these nonlinear patterns of the youth when moving from employment to unemployment
and vice versa, from employment to inactivity and even from one job to the next under different
conditions and levels of precariousness. Thus, these pathways show a growing diversification
(Gautié, 2003), althougtthis varies from one young person to the next. An individualization and
fragmentation of life and labor patterns come about, which tends to blur the certainties
regarding labor and the ways to move towards adulthood. However, such individualization does
not preclude theexistence ofgroups that are similarly affectedby the structural inequalities.

Because of the social inealities in resources and opportunities, the paths unfold with

biographic options that are wider or narrower. The capacity of an individual to manage his/her

own transition to adulthood will essentially depend on his/her social and cultural capital, on the

support received from his/her relatives and on the opportunities or restrictions existing in that

educational, gender, social and ethnic origin context. Those with fewer opportunities will thus

EAOA OAT 1T OOAIT 1 A O Himder§ood agthedcBriplexiréiaionéhipsCeiting between
socio-economic, institutional and individual factors (Walther & Pohl, 2005).

However, as indicated in a previous paper (Jacintt al, 2007), although the structural elements

build the grid of objective relationships followed by individuals, hey do not fully explain the

specifics of each path. Transitions reflect at the same time a personal will and structural and

contextual conditioning factors that interplay dynamically and diversify the labor patterns

followed. The biographial variables, ie., the specific experiences of each individualand hence

the senses, meanings, strategies or decisioimaplied z allow us to understand the specifics of

each pathway. Changew® the family condition, such ashaving a child, moving in with a partner,

the death of a relativepr unemployment of the main provider, introduce a role change in the life

of these youngpeople which forces them to take on the responsibility of providing for the

household. And then, although the pathways are built as a functiorf opportunities and access

to resources, they also come about as a function of personal and individual decisions and
strategies depending on, though not determined by, the structural and contextual framework

(Giddens, 1997). In our modern world, where thdall of the institutions and the appearance of

strong individualization processes is being discussed, the role of subjectivity and decision

i AEETC 11T TTA8O 1Tx1 TEZA AOi DO OP AO AT OE A OAI
human agency in theEE AT A 1T & AOAAOEOEOU AT A PAOOI T AT ETEOE
(Beck, Giddens et al, 1997), the lack of resources and collective support reduces, at the same

time, the room for maneuver and the possibility todevelop personal strategies and pojects.

30AE ET AEOEAOAI EUAOEIT AAATTAO A O OAAA ET AEOE.
particularly visible in the labor insertion processes of theyouth. Those with a high level of

education who come from a middle or high socieeconomic eavironment are in a position to

OOAT 606h O OAI AAO OEAEO EI AO OAOGEAO AO A &EO1T AOE
EO xEOE OEAEO OOOAEAO OEAT xEAO EO PEOAOGAA AU 1,
of the spectrum,young people who are poor are forced to accept a poorly qualified job under



bad conditions or to work in a precarious way on their ownalthough they would like to have a
stable job.

Between these two extreme conditions, both sides deploy their own strategieslpeit with a very
different degree ofleeway.

There are, however, a number of interventions between the structural and subjective
frameworks that may increase opportunities, develop resources and give momentum to the
capacity to use them. Specificallythis paper is interested in examining the role played by
institutions and labor insertion mechanismstargeted atyouth with fewer opportunities.

3. The institutional frame work in the intermediation between the structural and
the subjective scenesi12

The inditutional and collective actors playing an intermediation role between the socio

economic structures and the individuals have an impact on the transition process (Verdier &
Buechtemann, 1998). From our perspectivethe institutional dimension is of the esence in

I OAAO O O1 AAOOOAT A OEA OAT BPA 1 £ ikfluedze AAT O ET
subjectivities and paths (Jacinto & Millenaar, 2009).

Throughout the modern age, institutions have represented not only control and socialization
mechanisms but ato spaces for subjectivity(Dubet & Martucelli, 1997). They established the

organizing support of both the timeframes and the dynamics of the patterns while becoming

resources useful for guiding strategies and decisions.

One may perceive a paradoxical pra&ss regarding therole of institutions that assist or should
assist a transition. On the one handhere is a crisis and a weakening of the large modern day
social integration institutions (Dubet & Martucelli, 1997; Bauman, 2003, among others). This
reinforces individualization processes andas anegative consequence leaves the individuals
without protective support, especially in the framework of liberal sociepolitical models. In fact,
social exclusion is linked to an institutional disaffiliation, clos linked in turn to employment
problems and to the fact that social rights have had a close relationship withe state of being
employedduring the second half of the 20 century (Castel, 1997).

Even in a context of a decline of traditional institutions the way individual patterns are
established relates to institutional pathways and experiences and it becomes necessary to
understand the links and processes they deploy in individualcases Some traditional
institutions, like schools, are still establisted as social insertion spacedespite their weakening
(Jacinto & Freytes Frey, 2004; Tiramonti, 2007). Likewise, civil society organizations play a new
role as seen from the construction of publicnon-State dependententities. The interventions
aimed at asisting in the transition stagesnecessitate both the participation of traditional
institutions and the creation of new institutional settings and new institutional players,much of
which is achieved throughbuilding bridges between youth and employmentWhen the socie
political models focus on approaches based on citizén&ights, new institutionalization
structures are deployed in some measure, which also constitutamobilization tools for
subjective approaches and social control tools.

In fact, therole of institutions both in the configuration of subjectivities and in the construction

of habitusmay not be defineda priori. Such processes depend nowadays not so much on the type
of institution but on each concrete institution itself and the extent to whib it is deployed asa
space forinclusion, reproduction or social participation.

Thus, understanding the transitions and the opportunity structure of a societinvolves studying
the concrete institutions where the lives of theyouth unfold. In this particular case we refer to

12 This item is mainly based on Jacinto & Millenaar, 2009
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the institutions involved in the transition process, i.e., from schools to employment services,
without forgetting the vocational training centers and the social organizations.

They play a role by providingnot only resources but alsothe tools to implement them. We
define the institutional intervention role played in the transition to labor as the measure and
shape deployed by each institution as a place for: labor socialization, social inclusion and
educational continuity. The evidene collected in theTrayectorias study tells us, for example,
that the vocational training centerg3 with a strong identity (linked to a vocational family, to a
territory, to a binding relationship with the youth seeking quality jobs) produce, under certain
AT TAEOEI T Oh A OOOAT OZFEAO T £ OEA ET OOEOOOEI T Al Ol 7
the possibilities of youngpeople underpinning their resources, whether such resources are a
high schooldiploma, a vocational certificate, an internshipor the knowledge and skills derived
from these paths, are enhanced. In this framework, the links established with the institutions
and the teachers become a key factor in this twofold process of acquiring a vocational and a
social identity.

4. The labor i nsertion mechanisms involved in the transition

The papersincluded in this booklet explore the insertion processes of the young from different

and complementary perspectives: while'aAcknovaAedging the structural conditioning factors, they

policies and programs suggested irorder to |mprove the job opportunities of the young.

Generally speaking, these policies in Argentina have specifically been focused on youngppeo

xEOE OE1T OAOOET T AEAI T AT CAOG68 4EEO CATAOAI T U ET OI
finish high school and/or those living in poverty.

The labor insertion mechanisms for the young were conceived as part of the active employment
policies devised to deal withthe high unemploymentrate amongthe youth (since the beginning

of the 1980s in Europe, ten years later in Argentina). On the basis of a diagnosis acknowledging
the employment crisis as a starting point, the measures stemmed from the assutigm that the
difficulties faced by the youth were essentially due to their low qualifications. Such an
assumption was solid in the developed nations in view of the expansion of education, the
requirements of a new labor organization and the massive intragction of new technologies in
the wake of the crisis of the accumulation models. In Argentina, although education expansion
did occur it did not reach the same levels as in Europe (even today around 50% of the youth
does not finish high school in due coum) and the productive heterogeneity is less compelling
about the need for a generalization of the new labor organization modes aradcorresponding
change in skills required. All that is obvious is that the massive new information and
communication technolggies have changed the basic competencies required by the world of
labor and by life itself. Indeed, the exclusion society modes that generated few jobs were the
main reason behind a phenomenon that had an impact on all of society and not only on the
young.The boundaries and fallacies of such diagnoses have been pointed out by previous papers
(Jacinto, 2004, Salvia, 2008). Among the mechanisms involved, training for the job (from the
more traditional and simple approaches in a trade to more complex modelsicluding socio
vocational coaching, reinforcement of basic skills, internships etc.) and the support grants for
micro-enterprises dominated the scene. More recently, not only the active employment and
vocational training policies have been acknowledged asupport policies for the transition
pathway but also those fostering the completion of the high school cyciée.

13 Paradoxically, as is well known, this is one of the weakest links of the Argentine educational system.

14 From our perspective, secondary schooling policies should also be included as support actions of the youth labor

transition. However, such a concept is stil notE OEAT A ET | OCAT OET A6 O DBOAI EA DIl EAEA
general policies are a conditioning factor, as they widen or restrict the opportunities pertaining to the transition

process, such as housing, access to credit lines, etc.
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Although the problems of the labor market and the uneven distribution of general opportunities
are currently recognised, actions tend to focus b the youth themselves, on offsetting
unachieved learning during the previous educational patterns and on specific fothe-job
training mechanisms. Neverthelessit seems that there has recently beesm turning point in the
corresponding public policies onthe basis of at least three cleacut traits: a) a more systemic
understanding of the relationships between a jokcreating socioproductive model and the
opportunities of the youth; b) a strong promotion of a longer formal schooling cycle and
measures aimel at improving the quality of employment; and c) a stronger focus on
permanently strengthening the institutions, i.e., on improving the quality of the educational and
training services provided and developing networks of players to do so.

Behind the analyss of policies and mechanisms there is a central question: How useful is it to get
involved in order to promote greater inclusion pathways? Can the use of a labor insertion
mechanism change or refocus the education and labor decision making process in gehways

to employment of the young? If the number of schooling years and the quality of education to
which the youth have access have such a strong impact on the social and labor destiny of the
youth within the social and cultural capital of the household as pointed out by empirical
evidence, then what is the role of the specific institutions that develop mechanisms for the
creation of opportunities? What are the profiles of those who are best positioned to take
advantage of such actions? What kinds of pgrams have the greatest role to play in such an
inclusion process, and in what context? Such questions are dealt with from different
perspectives and approaches in the various articles tiis booklet.

5. Rationale at stake in the labor insertion mechani sms

10 T AT OETTAA AAE OAh xA EAOA OOAA OEA xbndA
outside public policies, which explicitly aim at taking a stand to enhance the labor insertion path
of the young. We refer to mechanisms linked to: (a) high Isool retention or completion; (b) first
job, practicein the work place and vocational training experiences; (c) other training experiences
and/or job creation either as independent workers or as a micreenterprise.

A number of the articles that follow search for the impact of two types of mechanisms:
vocational training courses and internships. A micreapproach has been usedo place the
institutional and individual players at the core of the mechanism in order to understand these
relationships.

Research seks out information regarding the scarce followup tradition in Argentina of high

school and university graduates5 The impact of the training for work mechanisms in the
pathways of the young has been virtuallpnexamined However, in these times of labopathway

constructions on the basis of multiple combinations of formal, non formal and informal
education experiences, as well as other subjective experienced becomes particularly

interesting to further explore how such pathways are built as a functionof the multiple

combinations available.

AEA TTOEITT EAODKI PAABAT EOI 6 xAO AAEET AA £EOI
footprints of such paths. It was not only about knowing the certificates and learning of those
who undertake that path. Nor wa it about the eventual labor insertion. Indeed, the way in which
individuals take ownership of such experiences, are motivated by them, the way in which they
used them to obtain other resources, such as a social capital, economic support, social
participation, etc. were also considered.

15 |t is scarce lecause Gallart (2006) and Filmus, Miranda and theteam (2001) are almost the only ones to cover
high school graduates and provide knowledge on the insertion of technicians or to compare the various types of
insertion patterns of high school graduates. Gwersely, a number of research papers have focused on university
graduates (for example, Panaia, 2009).
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7A OOCCAOO OEA AiT1AADPO 1T &£ OOAOGEITAI A AAEET A OERA
starting points guiding them and the actions they emphasizé. Among these assumptions, a first
tier refers to the way the employmentproblems of the youth are being diagnosed andin
particular, the importance of the general and local structural conditioning factorsas well aghat

of the youth themselves and their educational, social and other characteristics. This dimension
has beenunderscored in the literature as an essential structuring line for guiding the measures:
what to emphasize? The opportunity structures in a wide scope or acting on an individual plane
with the youth themselves? (Walter & Pohl, 2005). The vastly challengddrgeting approach
during the 1990s has paved the way for a new universalic approacht’” and a greater emphasis

on the two previous questions.But athough the measures targeting the structural aspects are
different when there is a neoliberal approach tosociety than from a rights and distributive
justice based approach, the specific measures reflect rather an eclecticism where many aspects
look alike (Jacinto, 2008).

A second dimension of the assumptions is how to define the groups targeted by the mecisams

AT A OEA OAT 1T OOAIT AOGEIT T &£ AEOCAAOAT OGACA6 OEAU Al
wide scope and they promote inclusion of all, even more so considering that the law stipulates

that high school education is compulsory. However, they do hananage to overcome the

existing segmentation. What happens with the measures fostering school completiéor those

who were excluded from the system? Reference will be made later on to historical shortages of

this level and to the existing policies aimedat strengthening education of young people and

adults while proposing a greater flexibility to respond to multiple subjects.

Regarding the measures more directly linked to labor insertion, many questiorarise regarding

the scope andspecifics of how toconsider the conditioning factors of individual youths atboth

the public policy and microinstitutional levels. For example, is there a difference between the
mechanisms geared at poor young individuals with a low level of skills living in slums affected

by territorial segregation and those geared at young people coming from low educational capital
households but who managed to finish high school? Do the mechanisms envisage gender
perspectives and problems related to the condition of women? This type of gstion is related to

the way the specific challenges posed by each group of young people or each youth is
understood or not. As will be shown in various chaptersin this booklet, the number of

transitions and biographical paths followed by the young wouldseem to point at designing
mechanisms that take them into account both collectively and individually, and not only through

1 AAT O AAQGEI 108 )1 AAAAR O Bsbuiltshaitiig @dnidctord @l&ddiio T £ AE (
the family (precocious family responsibilities, gender issues, urgency to get an income, the
OAAOAT AA6 T &£/ OEA EAIT EI Uh A xAAE OI AEAI OAI AGEIT T ¢
of coaching), thearea (segregation, ecological marginalization, scarce and poor access to hbalt

services), company selection strategies (requirements based on devalued diplomas,
stigmatization, discrimination) etc.

A third dimension is the conceptualization of the institutions in charge of developing the
mechanisms for getting those populations dser to the labor market. Basically thigefers to the

role of secondary school, the established vocational training centers and other participating
organizations or institutions, such as NGOs, companies and employment agencies. In this vein
one may wonderwhether these are permanent institutions oroneswith sustainability risks, and

if they meet the conditions and have the resources needed to provide quality servicdsis also
worth considering the different conceptions of educational quality and the l®or market that
reflect the actions of these institutions,and the participation of other players (NGOs, social
organizations, trade unions, companies) in the construction of neBtate owned public spaces.

16 On this topic, a general classification is being introduced to isolate the types of mechanisms studied in this booklet,
although some types of mechasims are not covered by this publication.

17 Universalism is a concept widely used in social policy and welfare state literature. By universalism a reference is
often made to certain kinds of redistribution Their characteristics are discussed in the laterhapters - see Jacinto
Qwenty years.a
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A fourth dimension deals more concretely with whathe specific mechanisms offer: educational

actions (linked to the secondary school completion), vocational training actions, practices or
internships in companies, activation/coaching and/or startups, etc. All these actions are

sometimes intertwined and smetimes they are developed as seltanding projects. Taking into
AAAT 01 O OEAOA AOEOAOEA xA OOCCAOO OEA A 111 xE
i AAEAT @oDArdgeatina):

Logic # 1: vocational training

(@) Model with the participation of sccial players in the labor market (unions,
companies;

(b) Model with a territorial/religious/NGO base;
(c) Pure school model

This kind of mechanism assumes that specific training will enhancgouth employability or
employment. We have included here all th mechanisms generally involved in active
employment and/or vocational training policies, which may also be developed by public or not
for-profit private social programs8They generally target young people who have not finished
high school, although they Bo include those who haveDeparting from this first outline the
diversity of modes, institutions and actions included in thisnodel is vast.

In principle, a distinction should be made between those courses providing specific training for a
job and thosethat are standard vocational training courses delivering certificates recognized by
the corresponding educationalauthorities. Vocational training unfolded in Argentina as a model
that resembles the schoomodel and grew on the basis of a spontaneous satidemand. It is
generally speaking a marginal sector of the educational system, bearing no relatitmthe other
modes, historically categorisedby a lack of resources, a low training level of the teachers and
origins in the demand of poor sectors to tran them for trades (at least in terms of public supply).
However, these centers have played a significant social role by providing job creation tools for
self-employment and social participation channels to vast segments of the population (Jacinto,
1998b). Besides, recent education and labor initiatives have given a new momentum and more
resources to this sector and some high quality benchmark centers are now starting to pat in
place, especially for some specific activities.

Vocational training centers usially report to Provincial educational systems and are located

ET OEAA POAT EOAO OOAA &£ O AAOGAAOQEIT AT bO&dDI OAO j
linked, through agreements, to NGOs, churches and trade unic@s hese centers represent the

permanent institutions in this field and according to the classification coming from research they

may be classified as follows:

Model a) centers are those having signed an agreement with the labor world, i.e., trade unions or
companies. Sucha link improves what hastraditionally been a vocational training weakness -
the repetition of coursesyear after year regardless of the needs of the labor world. Model b)
centers are those generally based on civil society organizatiorthat may or may not have
entered an agreenent with the State. In the case of the neagreement centers, such a situation
provides them both with greater autonomy and less sustainability. That is why they develop
different mechanisms in terms of contents, pedagogical strategies and segments of thbor
market targeted. Internal diversity is also vast and little known, with the exception of some
gualitative studies (Jacinto, 1998ab; Gallart, 2000).

18 There is also a large number of private training institutions selling their courses, but they constitute a world devoid
of regulations from which no data are available.

19 The State pays for the salaries of both thieachers and the administration. In the case of the agrements with other
institutions, the latter cover their inputs and maintenance costs.
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rationale, usually function inside schools, are essentially course providers and do not have an

external support structure over and beyond the educational system itself. As shown in the

chapter that covers these mechanisms, the three institutional profiles (ad their sub-types)

work with young people with various socicdemographical characteristics and they leave

different footprints in the pathways of those young people (Jacinto & Millenaar; and Millenaar, in

this volume).

Logic # 2: labor activation/guidance /learning in the workplace
With this logic we identify the following types of mechanisms:

a) Fostering the employment of young people by companies with tax incentives and/or
other means.

b) Internships in companies.

¢) Social and labor guidance (in two mades:ad hocmodules z before, during or after the
vocational training coursesz or by means of employment services).

All of these mechanismsdepart from the diagnosis that access barriers to jobs and
disorientation regarding the rules of the game of the wrld of work play a significant role in the
employment problems of theyouth.

Both intermediation and guidance aim at placing theyouth closer to the workplace.
Intermediation tries to place jobsaheadof labor demand, with strategies ranging from providimg

information to contacting the youth x EOE AAOEOAAI Ah AAAAT O EiI AO8 4E
effect of this mechanism is considered an essential part of this strategy. For its part, social and

labor guidance aims at bridging the gap with the labor markednd its rationale for selecting and

hiring, etc. Such logics are usually unknown to the young, especially when they come from low

cultural capital households (Bourdieu, 1988) or when their relatives have endured long periods

of labor exclusion.

These meclanisms target young people with different profiles, although those living in poverty

or having low levels of qualifications are given priority. Such a focalization is paradoxical. On the

one hand it tries toexert an impacton equal opportunities by getting decent jobs closer to those

young people whose social capital did not foresee such a situation. But on the other hasgich

focusing shows that this type of mechanism has not reached an institutional level whereby just

any youngster may reach this servie levelAT A OEAO EO EO Z£AO A£O1I 1 AAET C
the case for examplejn some European countries.

The mechanisms aimed at stimulating the companiegained stronger momentum in laws
enacted in the 1990s that made hiring more flexible. Inhe 2000s, some specific agreements
were signed to foster the arrival of some young people from poor environments to quality jobs

Internships are onthe-job training stages, supplementing training sessions in a classroom. They

usually face the lack of a®@ ET OAOT OEED ADOI O6O0OA6 OEAO OAI OAO OEAI
each player has a clear picture of his/her exchange role. There is thus a risk of distorting the

meaning of the internship bysubstituting interns for workers and thus leaving aside thedraining

purpose. However, as will be shown in the corresponding chapter (Jacinto and Dursi, in this

volume), internships follow various institutional models, with different goals and frameworks

and involve young people with different profiles. All theseinstitutional and individual situations

have their impact on thesubsequentlabor insertion of those who graduate. But even with these

20 This strategy is not focused in this research. In any case, some Latin American studies show that tax incentiwes
exchange for creating jobs for the young lead to discrimination practices that are difficult to overcome, or simply to
the fact that the beneficiaries do not have the social and educational profiles needed by the companies (Weller, 2007).
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caveats, the way young people value such mechanisms is highly positive and thus they have a
new meaning in the frameworkof uncertainties surrounding the labor market nowadays.

Social and labor guidance is one of the strongest mechanisms of the degadeexplained in the

chapter on policies. Be it through the reinforcement of employment services (recently) or

through the inclusion of modules of this kindwithin broader interventions, it aims to provide

OO0i 110668 O OEA Ul O1 ¢ j E8Adldw therh #&indigafe@Eunderain OEET 1 O
labor market. The formats adopted may conceptually be very different, rangy from

instrumental approaches (learning to prepare a resume, etc.) to supporting labor projects by

means of institutional and collective tools. Or ranging from traditional gender approaches to

more equatlgender-opportunity approaches. And these have hidi different impacts on the

pathways of the young (Jacinto & Millenaar; and Millenaar, in thigolume).

Logic # 3: Promoting high school completion
a) Standing supply of Education for Young and Adults (EDJIA
b) Alternative EDJA supply

As high school edaation is necessary and compulsory, many mechanisms linked to both
educational policies and employment aim at fostering high school completion. In fact, most of
the economically active population has not completed high school. In some cases this
mechanismis linked to vocational training.

The mechanism assumes that the best way to boost access to good jobs is to have higher
educational levels, an assumption clearly backed up by the available statistical data.

The institutional basis of such a mechanisrs the socalled EDJA Centers. For many yeathese
serviceshave been located on the sidelines of the educational system, with little support,
resources and conceptual clarity. Such an educationaifovision is not widely known, as pointed
out by the correspording article in this book. Recently the level has received institutional
AAAEET ¢ ET OEA Al O1 O0OUu xEOE 1 AOQETT AFnesRAARAOQET 1
(Qerminalidad educativéd ( 8

In this field, new educational experiences havemerged They aim atdeveloping alternative
models to bring on board youh and adults coming from the most vulnerable population sectors.
These are popular high schootliplomas provided in public schools but privately managed and
organized by various social movements. The ticle analyzing the educational pathways linked
to such organizations shows that these popular high schodiplomas have fulfilled the initial
expectations of theyouth by keeping them in the classroom and providing them with diploma.
However, such an edicational proposition has meant different things to different groups of
young people (Merefiuk, in this book).

Logic # 4: Micro-AT OAOPOEOAO AT A AOAAOET ¢ TTA8O 1T x1 ETA
This type of mechanism stems from the assumption that in view of the lack of jobs or detgobs

for all of the youth, other job creation devices should be encourag@d The poorest among the
young, whose socieeducational profiles depart the most from those required by formal jobs,

may very often engage in programs fostering the creation of mro-enterprises. They get
management support and grants with different kinds of limitations as will be described in the
chapter on Latin American policies.

21Educacion delJovenes y Adultos
22 \We point at selfemployment as a service targeting young people who have difficulties in finding a job. There may
obviously be young people who choose to be sedinployed, and in such cases they are also sometimes assisted.
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Such programs sometimesry O1 D OT BT OA O Agé&bloyméni (ILG Q@7).iBd& Ol
they show a lack of concern for the low technical quality of the courses and scant
acknowledgement of the difficulties encountered by the young because of their lack wbrk
experience andexperience managing their own enterprises. On the other hand, specific stush

of an Argentine program show that even in a context of poverty those yourgeople with the
highest integration levels arethose who manage to participate (leaving the most vulnerable on

the sidelines). However, theystill fail to t improve their occupational condition, especially
women, because of their responsibilities in their family (Tufion & Salvia, 2008).

6. As a final thought

Summing up,this first chapter shows the approaches and tensions of the policies aimed at
supporting youth labor insertion, the growth of the mechanisms linked to subjective dimensions,
and the macro-social and institutional limits wherein they evolve. Some common trends
between various types of mechanisms may be observed but with highly different institutional
presence. Onelear example of thisis the weaknesses and scarcity afectorial consultation and
information systems in Argentina.

The chapters contained in the second part d@his collection show that the pathways of the young
are built around the link between the strudural, institutional and biographical planes. When the
labor insertion mechanisms are examined from a micranstitutional perspective they show
specific configurations where different meanings, goals, and labor markets are intertwined.
When the pathways aA A @Al ET AA £01 1 OEEO DPAOOPAAOEOAN
role in the educational and labor integration plane but also on the social identity side. They
enable the target person to mobilize knowledge and skills and, in more general termsgthhave

an impact on labor socialization, in consolidating a vocation, in configuring new educational and
labor projects, and in many cases they are key to the splitting of the pathways.

This micro-social analysis acknowledgeshowever, the limits imposed by the macro-structural
conditioning factors and it shows that many pathways cannot stay cleaf social reproduction.
Moreover, one of the strongest findings of this research is that thgouth with a high school
diploma who have followed a mechanism (esgcially one of the programs studied) have greater
labor insertion opportunities. But in the context of a society that has not built the systemic
inclusion and sustained development mechanisms over the past years, in spite of an economic
upturn, such an improved positioning just about gets them decent jobs butdoesnot put them in

a rising social mobility process.
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Twenty years of training policies for the employment of
vulnerable youths in Latin America: persistent situations and
reformulations.

By Claudia Jacinto

1. Introduction

This paper intends to reflect on the assumptions, trends, and strategies of the programs aiming
at youth labor insertion in Latin America. The main objective wi be to compare the programs
from the 1990s and 2000s so as to ponder over their similarities and differencés.

Latin America has been deeply affected by major changeshoth society and theworld of work
in the last decadesOn this continent, major cukural, social, ethnic, and racial inequalities and
differences have historically existed. The uneven income and wealth distribution is reflected
the unequal educational and labor opportunities. A new reality, marked by globalization
which strengthenssocial segmentation? is added to this background of exclusion.

Socioeconomicand labor market conditions have deteriorated inrecent decades. The most
visible signs of this deterioration have beenincreased unemployment in several countries, and
an even nore widespread decrease in theguality of employment. The creation of new jobs has
been weak and focused on the informal sector; real wages have been low and formal
employment has been affected by labor deregulation. The production structure is heterogeneo
and the labor markets are segmented. Irthe present decade, the region has undergone
macroeconomic policy changeleading to six years of growth (between 2002 and 2008) and
improved labor market conditions. As it was affected by the international crisisthere was a new
increase in unemployment? although not paralleling the level of the 1990 together with a
deterioration in the quality of the jobs created. Nevertheless, various diagnoses agree on the fact
that, on this occasion, the crisis had a lesdramatic impact on the region than on previous
occasions. Poverty levels remained high during the decade, but it is estimated that the rise in
social expenditure in the last few years and the increase in the number of programs in that area
have been essetial to containing the social costs of the crisis (ECLAC, 2009).

In this framework, it is worth wondering about the types of knowledge required by these
economies. For some timghere has been consensus on the increased requirements of basic and
transferable skills both for life and for any job. In addition, thatbaseline acknowledges a
polarization of the qualifications required.

The secondary schootliploma is a requirement for many jobs, even though its value on the labor
market varies according to theexpansion of the education levels in each country and theeeds
of their labor markets. In any case, thisliploma is far from sufficient for ensuring the quality of
jobs in socieproductive contexts where the informal sector and unregistered employment pia
with some variations, a significant role in all the Latin American labor markets.

Although this outlook affects all young peoplethe situation is even more unfavorableor those

who are poor and/or have low education leveld*. For them, the weak linksto the world of

formal labor equate, in the context of new approaches to the social issue, to their participation in

O1T AEAT AT A AipiTuiAT O BOI COAi Oh xEAOA OEEO coOiC
category.

yT OEEO AT 1 OAGOhROQEEDOADEA B

o
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23 The empirical base is made up of the comparative study of 52 programs developed during the 2000s and the
conclusions of previous studies conducted in the 1990s by the author.
24 Defined as those youngsters who have not completed the 12 years of compulsory schooling.
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Since their emergence in the scene of State policies during the 1990s, programs focused on the
labor insertion of the youth with low formal schooling levels have been compensatory in nature,
and have usially beenbased on individual disadvantages. At present, it is evident that providing
technical training courses only? as social and employment programs have tended to do
overlooks a complex series of structural, institutional, family, individual, andsubjective
dimensions which placethese young people in a largely unfavorable position in terms of work
opportunities.

These actionsnotably involved implementing focused programs aimed at providing initial job

training, apprenticeships, and support to mico-businesses.They have been executed in a

limited and fragmented fashion, with little global coherence, and even from opposing
perspectives (Jacinto, 2008). To a large extent, these are specific programs that, on many
occasions, start from partial diagnses of the difficulties encountered by poor youthdn general,

they share a nonspecific diagnosis of the problems on the labor market and the smalled

OOAET ET ¢ OAAEZEAEAT AEAOGS 1T £ OEA U1 61 CcOOAOO OEAIC
complexand demonstrate disadvantages of all kinds: having accesmly to poor-quality primary

and, in some cases, secondary schools; living in segmented and -ioaome territories with

restricted access to basic services; assuming family responsibilities at anrlyastage; lacking
goodNOAT EOU O1T AAOCET T Al OOAETETC 1 BPPT O0O01T ECEAO AT A
In the 2000s, initiatives of this kind were reformulated in response to new conceptualizations of

the problem in the framework of changes in the rgional socicpolitical and economic context.

This paper will mainly focus on discussing both the extent and the manner in which approaches

have changed in the current mechanisms, in the context of broader perspectvesOEA OOT AE A
EOOOAG 8 &I rhuménts BIIWQIthé Bnll Pohl (2005), the purpose will be to discuss the

extent to which approaches reflect an individual or structural understanding of the problem (i.e.

whether they address the individual skills to face labor insertion, or socieconomic or

institutional aspects conditioning the transitions, either the conditions in which the young

people develop their skills? school structures? or the conditions in which they enter the

labor market 2 structures of entry into the labor market and demandfor labor. In addition, it

xEl | AEOAOOO xEAOEAO OEAOA EAOA AAAT AEAT GAO EI

AEAT AA6 1 AOOOA OEAO AEAOAAOAOEUAA OEAOA bDOI GCOAIC

2. The 1990s: the youth in employment policies

It is not necessary hereto go into great detail about the socieeconomic processes and socio
political trends predominating in the 1990s, as they have been widely discussed in previous
papers (Jacinto, 2004; 2008). Globalization, a weakened role of the State, and production
adjustments all strengthened the heterogeneity and historic social inequalities in Latin America.

In this context, employment policies started to be developed; the passive ones included efforts
responding to a compensation rationale? individual subsidies, grarts, etc.? while the active

ITAO AEIi AA AO 11T AEI EUET ¢ OEA 1 AAT O OOPDPI Uh OEA
jobs by means of specific efforts, such as subsidies and midyosiness development programs.

O' EOAT OEA O1 AEA]I ABEDAADAT &o A MBOIOIOADODAT I EAAOAI
OEAO OEA 30A0A EAA O EI OAOOGAT A xEAOA OEA 1 AOE.
PDOT i1 OAA |j-TO00EOTTHh ¢nmngcq AT A OAGOAOI A1l &6 AAOOEACL
market (Fawcett, 2002).

As a major State reform was being advocated limiting its role? a rationale for assisting the

excluded was implemented by means of compensatory efforts, both in the formal education and
employment spheres, placing wide sectors of the populationi OEA AAOACT OU 1T £ OAE.
1996).
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Several arguments supported the emergence of programs specially addressed to unemployed
youngsters with low qualifications. The first argument was the high unemployment rate in that
specific group? more than twice the unemployment rate of the remaining economically active
population? and the high levels of precariousness and underemploymentamong it
Unemployment was essentially attributed to training deficiencies: few years of formal schooling
and alack of speciic job training placed these young people in an unfavorable situation for labor
insertion, thus contributing to an individualistic notion of social disadvantage, as held by Bendit
(2008). The second argument was the weakened supply of traditional vocatiahtraining linked

to concrete job opportunities (Moura Castro, 1997). In effect, there was also an attempt to renew
a supply of traditional vocational training courses deemed bureaucratic and supplyriented
permanent institutions, teachers, and publicofficials ? adapting them to a flexible, demand
oriented model. Third, a critical view was held as regards the regulations protecting youth
employment, which were inflexible and unfavorable to the demand of a young workforce
(Morrison, 2002).

The programs focused, to a large extent, on job trainingeared towardsformal employment or

insertion into self-AT D1 T Ui ATO T O DPOiI AOAOEITT A1 OAOPOEOAO8 4

actions (according to the typology proposed by Lefresne, 2007), which were, in ntosases,
coordinated by the Ministries of Labor and/or Employment, and financed by the InteAmerican

$AGAT T PIATO "ATE j)$"aqh AT A ET OI T A AAOGAOh AU OEF

characterized by courses mainly provided by private vocationatraining centers and Non
Governmental Organizations (NGOs), with contracts awarded through tenders. Short and
flexible job training courses, geared towards formal employment, were offered, including
internships in companies. Several countries developed #se programs: Argentina, Chile,
Colombia, Panama, Peru, and Uruguay.

Another type of ad hocprogram was developed in the framework of the Ministries of Social
Development and/or Youth Institutes, which were also financed, in many cases, by multilateral
agencies. In these cases, NGOs, foundations, churches (especially the Catholic one), national
training centers, local governments, etc., received subsidies from the State to develop the
programs in the nonformal education sector. In these cases, the trainingpurses focused on the
informal sector, selfemployment and/or organization of micro-businesses. Specifically, these
were efforts promoting self-enterprise as an alternative to the lack of employment, but without
considering the motivations of theyouth or creating appropriate support networks to foster
their livelihoods (Jaramillo, 2004).

In general, the certificates awarded in the programs oboth types were not acknowledged or
had no equivalence in the regular vocational training, in spite of the fatihat most young people
covered by these programs did not have secondary schodiplomas, and that one of theeffects
of participating in these programs was that around 3@ercent of the youngsters returned to the
formal education system (Jacinto, 2004).

The selectionprocesses adopted byOEA ET OOEOOOEIT 1 O ET Al OAET C
criteria, contributed very little, with a few exceptions, to the creation of a quality training system
both related and adjusted to the needs of the young and the mi@nds of the world of work and
socio-economic development. Virtually none of theneasurestaken promoted links to the formal
education sector or to the regular vocational training supply. Onha few experiences, with
limited coverage, have adopted approads considering the relationship with local and/or
sectorial development projects (Jacinto, 1999).

I AOET T O xAOA AAOGAA 11 OEA O1 AA etpyabilifyesuied fom A O
their scarce human capital(Moura Castro, 2001) These wereyoungsters from poor households
who did not complete their secondary school studies or even tlirebasic education, who took the
worst jobs in the informal sector, had no labor protection, low wages, and could not accumulate
work experience. Given the changs in the demandfor qualifications, essentially based on the
assumptions of the human capital theory, it was held that their lack or scarcity was the main
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opportunities and the segmentation of the labor markets, which represented obstacles for the
young to find decent jobs, were omitted.

The concept oflow employabilityarose precisely at a time of increasing unemployment, buiield
youngsters themselves responsible dr their difficulty in becoming employed. One of the
discussions at that time was precisely whether the recessive labor context, with leguality jobs,
and the excluding social contextwere the macrosocial causes of the employment problems for
young peogde, or whether this was effectively a problem limited to the young with low
gualifications and to the new production demands (Moura Castro, 1997; Morrison, 2002; Filmus,
2001; Gallart, 2000; Jacinto, 1999; Cinterfor/ILO, 1998). The subsequent years showtbdt the
deterioration of the world of work was a main obstacle to the labor insertion of the young, given
that the economic recovery resulted, though moderately, in a better outlook, as shown below.

At the same time,employability was defined in severalsometimes conflicting ways. This was
reflected, for instance,in the discussion about the kind of training needed for labor insertion.
Various approaches consideredhis to be the minimum skills required to perform well in a
certain occupation, while for dhers it included the knowledge and essential skills to perform
well in the social and civic spheres. Thus, while some advocated for specific competences
adjusted to the labor market demand, others defined the key knowledge as a series of
transversal compeences, set in motion in problem solving, which included reading and writing,
calculus, ability for organization, seHevaluation, critical reflection, etc. (Gallart and Jacinto,
1997). From this perspective, among other arguments, the limited characteriss of the training
programs that were only associated with training for a specific trade werealled into question,
asemployabilitywas considered to be closely related to formal education.

The programs haveachieved various degrees ofdevelopment and pemanence in different
countries; at times they were ephemeral, depending on the government in office and, in most
cases, on the external financingf multilateral banks. The evolution of the various programs is
indicative of the role they played in the couatry within the education-labor sphere and as a form
of State action, even regardless of political ideologies. A good example is the Projé¥@nogram

in Uruguay, which has been financed by the Fondo Nacional de Emgkefor over twelve years
and coordinated by a tripartite agency: the Junta Nacional de Empl&o A study (Jacinto, 2009)
showed the permanence level of both this mechanism and the institutional network which it set
in motion throughout three governments with different political orientations. This continuity
was associated with several factors: its limited scope, the tripartite consensus on sustaining its
financing, its uniqueness in terms of vocational and job trainingossibilities including courses,
internships and labor intermediation, and its good insertion results.

3. The employment policies of the 2000s

The region began the 2000s with an acute crisis resulting from the adjustments made in the
1990s. In those years, income transfer programs aimed at the most critical situations and the
highest poverty levels started to be implemented. They had a new characteristic: subsidies were

OAI T AEOCETTAI o6 i1 1T AAOET ¢ AAOOAET OANOEOAI Al 008

contributes to skill development, showing, at the same time, interestig results in terms of

I OAOAT T ET ¢ DT OAOOU 7101 A "ATEh ¢mmxQqh AOEOEAAI
POl OAAGETT &I 110h AOO OEAU AOA AgAl OAAA EOI I

With the economic recovery, changes in the genal perspectives of employment policies were
set in motion. Even though arguments based on market inefficiency and the necessary

24 OAT Ol AOI Ofp@h. . 1 OAd ool
24 OAT Ol AGT 060 . 1TOAq . AQEITAI AiBITUIATO AEOT A8
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deregulation of the labor market belong to views akin to those predominating in the 1990s,
critical views on those approacheslso arose as a consequence of their results and the changes
in the political trends of several governments in the region.

Therefore, several governments assumed policies with rdistributional goals based on a social

and citizen right expanding perspectve. This was shown both in new economic regulations and

the repeal of labor laws passed in the 1990s, which made employment contracts more flexible

i %#, ! #h c¢mnxq8 0i1 EAEAO A AOGOGAA 117 OOECEOO6 xAO/
discourse, stigmatizing views and thoseplacing the burden of the responsibility on poverty

itself. As suggested by Bendit (2008), in this paradigm, the personal, social, economic, cultural,

and political needs were defined asights and were closely related to socikinclusion. A return

to aUniversalist model, referred to as aasic universalisnof which the (revalued) State must be

a guarantor, was thus posed. However, this model differs from the one which fostered the
development of educational and social systemduring a large part of the 20 century. Even

though this new universalism does promote, on the one hand, the widening of education, social
protection, and quality job systems, it does not usually associate them with comprehensive
development policies but with specific actions. Even though it goes beyond the approach
suggesting an extreme focus on vulnerable groups, it tends to propose a new kind of broadened

Al AOO 11 OAI TA ET TAAA8d )1 AAAEOEITh AO 0OOCC

useoE OEA AAEAAOEOA OAAOGEASG AOOOirepraduchidn. AT PEAOGEO 11
In the specific terms of employment policies, a model subsidizing the unemployed shifted to one

AAOAA 17T OAAOEOAOEIT6h OEAO EOh QRAOEDEDAN OEDDI A
in the State or private areas to a vocatiaal training course or the organization of a micre

business), depending orthe amount received.

Ax1 1T1TOEITTOh O1 OIiIT A AgOAT O 1 BPbPi OET Cch Al heAOO 11
of them holds that it is the response to the changing times, while the other finds in it a new

regulation method. In the first perspective, activation responds to the individualization of

inequalities and, consequently, of social rights. This requiresngaging the poor in their own

DAOOI T AI DOl COAOOh AT A OEA ATi1 OTEOU EI OEA AA
AAPEOATI 6q j+1 EEOAAOC AT A 411 AOGOETEh c¢nmngs8 )1 (
measures which do not merely remain in the gbsidy sphere (which creates dependence and

poverty), but become incentives to participation, so that individuals are able to actively build

their approach to employment. The other view acknowledges the emergence of subjectivities

upon the blurring of socal structures and the weakening of the major drivers of social mobility

in the 20t century, that is, employment and education. It understands that the individualized

treatment of poverty responds to the current contradictions between democracy and capiia,

ATA EO OUPEZEAA AO A O1 ACAOEOA AEOQOEUAT OEEPOh Al
2005).

Two conceptualizationsof activation thus stand opposed to one anotherThefirst one seeslabor
insertion as the individuald €sponsibility for their own personal progress, and involves the
participation of the community in social programs. In the second one, the insertion is construed
as a right. Citizens must be empowered to be active so that they can be given new opportunities
in the face of sociatebt.

Regardless of the theoretical background, it is worth wondering abouhe potential impacts of
activation on Latin America. It evidently does not mean, like in Scandinavian countries, support
activation, that is, the creation of safety networks uiversally accessible to those who need them.
The models that have been seen in the region are, rather, related to a limited activation in
several senses: on the one hand, smlled Qvorkfare @ that is, granting benefits conditional on
certain considerations; and, on the other hand, the development, for example, of employment or
labor qualification services reaching anyone looking for a job or willing to improve their status
(which results in a horizon of actions in motion which nevertheless remainglistant in terms of

its extension as a right).
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the 1990s, many of thepolicies aimed at theyouth are externally financed. Apart from providing

funds, this financing poses specific trends in the program development. However, this fact does

not necessarily imply imposing trends, but negotiations where views are manifested isome

similar orientations and, in others, they adopttheir own models based on the sociistorical

relation systems of each country (Jacinto, 2009).

4. Recent mechanisms aimed at vulnerable young people

In the 2000s, the situation of the young on thé&abor market evolvedrelatively hand in hand with

the improvement in employment levels. A recent report of thelnternational Labour
Organization (ILO) observes that the deterioration in UT 01 ¢ DAT D1 Ad&wBts, Bsi OAOOET
unemployment, informal employment, and precariousness affect them the most (ILO, 2007). The

structural inequalities and the increasing segmentation strongly limit possibilities for

overcoming exclusion.

The discussion themes resulting from the research reinforce the arguments that theyng are
hit by exclusion mechanisms in the Latin American societies regardless of their youth status
(Weller, 2007; Salvia, 2008). Qualitative studies persistently show that social fragmentation,
residential segregation, and weakness of a social relatiometwork shape virtually
insurmountable structural barriers to bringing about fundamental changes in the job access
conditions of those young who live in poor neighborhoods (Jacintet al, 2007).

The value of the secondary schoaliploma decreases with theexpansion of educational systems.

It is still useful to maintain the insertion opportunities in the formal sector, but it is a less
protective measure against unemployment. Nevertheless, there are major differencbstween
countries. In Argentina, Chileand Uruguay, within the economically active population (EAP), the
tertiary education degree was the only protection against unemployment and the increase in
informal employment. In these countries, the secondary schodliploma is necessary but
insufficient to get a quality job due to, among other factors, the expansion of that education level.
On the other hand, in countries like Brazil and Mexico, people with lower education levedse
more likely to be unemployed or informally employed In addition, in caintries such asBolivia,

El Salvador, Guatemala, Honduras, Nicaragua, and Paraguay, the informal sector was expanded
at the expense of the formal sector, without an increase in unemployment. Even though less
educated people tended to shifthe mostfrom the formal to the informal sector, this shift also
occurred for those who completed secondary school and those with tertiary studies (SITEAL,
2006).

Thus, secondary school credentials araugmented leading to several paradoxes. On the one

hand, they seem Bcessary to get a quality job, but, on the other, they do ngtiaranteeit. This is

due to the general deterioration of the youth labor market, but also because those who seem

least to take advantage of the value of a degree on the labor market are prebjsine poor. In

effect, some studies show that, at least in countries with a significant expansiam education,

other obstacles appear to prevail in the access to good jobs by poor youths who manage to
complete secondary school (Jacinto and Chitarroni, 2008 )1 "1 OOAEAOGS8 O x1 OAO
OAAAAEOAA fgikdaAtiduaEimndalance between ambitions and opportunities.

At the same time, viewingthe youth as individuals shows that, given the loss of certainties
concerning the multiple transitions they undergo, there are individualization processes in the
insertion paths. These underscore both the adverse macrestructural determining factors and
the institutional disaffiliation, and the changes in subjectivities revolving around not only work
but also other life spheres, such the personal, family, and educational ones (Jacinto and
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Millenaar, 2009). Social inequalities in resources and opportunities persist also in the
individualized paths, resulting in wider or narrower biographic options.

Do the latest policies assume perspectives that acknowledge structural obstacles, and do they
aim at improving opportunities to enter the formal market, strengthening institutions, and
responding in a complex manner to the needs of the young, considering tladter as rights? To
what extent do they take into account the new subjectivities of the young in terms of
employment?

We will try to begin to answer these questions based on the study of the recent programs that
we have conducted.

First, a shift in perspective can be distinguished in the diagnosis of the reasons for youth
unemployment. The arguments of a human capital deficit or an inflexible labor market, even
though they persist in certain groups,are beginningto lose strength against the arguments
considering the problem from a wider and structural perspective.

ool i TOET ¢ OEA Ui OOEOGS 11T CAO PAOI AT AT AA ET OEA
education or through alternative ways is becominga part of employment policies, in addition to
the educational ones. In effect, by acknowledging the value of longer schooling years and
education credentials, and even the democratizing effect of the schooling experience, many
recent programs have supported formal education completion, either at the basic secondary
school level. Therefore, this approach responds to a view that values formal schooling and the
acquisition of transferable skills for both society and work In general, these programs are based
on the youth and adult education system (EDJA in &pish). Argentina, Brazil, Chile, and Mexico
are some of the countries where actions are carried out in this sengerough various ways and
means

However, it is worth analyzing the results expected from these mechanisms. How many
youngsters manage to complete basic or secondary schoaig through them? What is their
quality? What institutional and pedagogical aspects should be borne in mind to achieve
permanence and adequate learning resultsiviore systematic research on the matteis required.
These actiors have complex goals, as the completion of primary schoalnd particularly
secondary schoolstudies by the general populationwithout them implies obstacles of various
natures, both from structural and individual perspectives, including the traditionally weak
quality of this training supply. Many institutions, both stateowned and NGOs, which patrticipate
in these programs are usually precarious and lack resources. There are difficulties typical of the
links between formal education, job training, and soclaprograms. As regards students, hard
living conditions, the need to combine work and studies, and even personal motivations that
must be very strong to ensure permanence, pose difficulties.

These are some of the issues casting certain doubts about thdsk AT 008 DAOI AT AT AA
motivations, and the quality of their achievements, even though the efforts in question aim at
providing broader opportunities than mere job training.

When it comes to the specific training and employment programs, two trends tistrated below
may be recognized:

i Continued presence of structural constraints, and strengthening of training
institutions, although the internal differentiation and the segmentation of
mechanisms and services persist

1 An emphasis on guidance as a mecham, approachedon various political and
conceptual grounds, ranging between instrumental perspectives and views stressing
strengthened subjectivity.
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4.1. Between redefinitions of the institution status and the persistence of limited
perspectives

It may be held that a significant proportion of the new programs acknowledge that the current

situation of the labor market and the AT OT OptoduEtion structure are the greatest
determining factors for job opportunities. Employment quality becomes a characterist which is

Al PEAOGEUAA AU OT i1 A POI COAIi O AAAOAOGOGAA O1 OEA UI
xI OE6 AT ETAA Au OEA ),/ 8

Studies of the impact made by some job training or intermediation programs show that

providing first good-quality work experiencesto young people from lowincome households

may contribute, to some extent, to breaking down barriers between labor market segments, and

Ol EI POl OET ¢ OET OA Ui 61 COOAOOS 1 DI OOOT EOEAOC | *
with programs addressedto young people from middlglow or poor sectors (though not

extremely poor) who have completed secondary school. These programs include vocational

training (on many occasions serviceoriented), social and labor guidance and intermediation

with companies ofering decent jobs. Examples include programs like PREJf&bm the ILO and

Entra 21 from the International Youth Foundation.

However, in general, social and labor segmentation pervades the circuits of access to good jobs.
The initiatives to enable first gad-quality work experiences for vulnerable youths have
attracted little interest from the business world. There is a significant gap between the profiles
of youths who are privileged by companies in the formal economic sector and those of young
people who are covered by social programs (in terms of their formal education levels,
competences, places of residence, etc.).

In addition, not all the programs assume the provision of quality jobs to the young. The limited

creation of jobs, especially decent one$ias resulted in a continued promotion of youth micre

businesses as a quick fix for youth employment issues. Supporting youth enterprises seems
essentially to be a way out of job scarcity. Howeverthere has also been segmentationwith

respect to selfemployment. On the one hand, middkelass youths with high education
qualifications choose the seA AT 1 AA -QRROAMMGAIGET T AOAAT AT AA EiT Adoh
area, thus obtaining monetary and symbolic rewards. Many informal jobs, such as those related

to cultural management and/or expression, are valued by young people who choose these

creative jobs in the face of uncertainty. Some youth programs have successfully promotbdse

kinds of initiative. On the other hand, in the case of those young people witlow formal
AAGAAOCEITT 1 AOGAI 6h DPOT COAI O AOEOA OEAI O1F AAATIT A
6i A OAAI 1 ETCd8 4EA AOAEI| Ausihedses@bilf BadetnighXbilirec OE A O
rates. The perspectives addressing youth entrepreneungp, especially in programs aimed at

poor young, still contain many simplifications. In most cases, they are isolated programs
providing training or initial subsidies which are not based on adequate regulations fostering the

continuity of enterprises or emabling links to wider value chains (Tockman, 2003). In addition,

they promote youth social capital development from perspectives that do not consider the

structural and institutional complexities of the problem at hand. From a different approach,

some progams have stressed the importance of fostering a personal and social development
O0OOAOAcCcU AAOGAA 11 DAOOI AOOGEEDP AT A AT T PAOAOEITTh |,
both individually and collectively. This leadsto a development policy where ators themselves

are mobilized. Even though interesting experiencesometimes ensue the processes are not

without difficulties.

AEAOA EO OOEIT OAcCi AT OAOGEIT -EDORIADED T ®BIT 4IEAE 1DICI
usually aimed at either urban orrural youth who have the highest poverty levels and the

greatest difficulties in obtaining quality jobs. In contrast, programs offering internships or

support for finding jobs in the quality formal market are aimed at youths irrelatively better

conditions.
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The new approachesare also directed atstrengthening the institutional status of the job training
offered by social programs. In effect, during the 199Qsnechanisms sought to contribute to a
diversification and renewal of the vocational training supply adopting a demanedriven
approach. At present, programs are usually related to a permanent institutional status, and are
either developed in the framework of regular vocational training institutions (vocational
training centers, technical schools) or aszxiated with them. Examples of these trends include
the takeover of the Colombian youth employment program by SERE and the strengthening
and participation of regular vocational training centers in training and employment programs in
Argentina. This apprach aims at a stronger institutional status, even promoting further social
dialog with the participation of business and trade union actors. Nevertheless, this commitment
to an institutional status and to social dialog can only be observed in programs aicheat
employment itself. Programs of a more social nature, such as those supporting midyasinesses,
show more heterogeneity in the participating actors, from social organizations or movements
acting in the social economy sphere to small neighborhood orgemations. Even though some
experiences stand out, this is a path of greater institutional weaknedsirther removed from
quality training and employment circuits.

4.2. Guidance as a program mechanism

Guidance emerges as a mechanism related to an activatimtionale. It is common for programs

geared towardsyouth employment to include a social and labor guidance module either during

or after the technical training itself, or in its place. This kind of guidance hdseen consolidated

thanks to notionsbased T OB OT OEAET ¢ O1T 110 O EATATA 1T1TA80 A,
Without quality work experiences, many young people cannot deal with codes, roles, and usual

routines in the labor sphere, and, on many occasions, these are the causes underlying the lack of

access anddss of jobs, due to the dissatisfaction of both young people and employers. In some

way, the diagnosis of the lack of information as one of the obstacles to youth labor insertion is

present in this perspective.

However, the problem is far more complex. Tén consequences of over two decadesf job

deterioration, the greatest urban segregation, violenceno significant improvement in living

conditions, and the emergence of largecale criminal networks associated with drugtrafficking,

have had a strong impa®® 1 1 UI O1 ¢ b Alsrdd Atlit@les BodetpldydedtE This

outlook has modified the relationship with the work sphere, which, in former stageswas

marked by the scAAT 1 AA OxT OE AOI O60OA68 311 A AOOET OO j 0A
that there is a workplace decentralization in the configuration of youth social identities, and this

attitudinal change is reflectedin OE A  O1 1 x [ I O Edisplayédiby sont@iyoutks. Thitsp
there is a change in the conceptual frameworks, based on which thy@uth labor insertion
DOl Al AT Oh  A&EOT | OOOAETEIQ TAAAGe O1F OxEITEICIAOGO

(2001). This new diagnostic element poses the risk of implying a new version of attributing
responsibility for the problem to the individual (Tanguy, 2008).

Numerous guidance mechanismshave appeared, , generally courses supplementary tob
training, which include purely instrumental perspectives (such as the preparation of résumés,
advice on how to find a job) and broader approache® help young people to recognize the rules
of the labor game, its rights and duties, and to learn how to project themselves in terms of
learning and working. In general, qualitative studies show that the young value their guidance
experiences and find them usefylespecially when their difficulties are more serious (Jacinto,
2008).

The available Latin American research papers suggest that social and labor guidance may
contribute to broader subjectivity processes as regards labor and even educational inclusion
(Davila, 2003; Abdala, Jacinto and Solla, 2005; Jacinto and Millenaar, 2009). It may contribute to

284 OAT 01 AOT 060 .1 0Aq #1111 AEAT 1 AAOTET ¢ OAOOEAAS
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POl OEAET ¢ OIT1 06 O Oi AEA ARAAEOCEI T O AAGAA 11 OAAE
according to Giddens.

Nevertheless, the contribution of guidace to social and labor inclusion is not independent of the

approach adopted. More comprehensive perspectives support express ends, such as the
promotion of rights, a high level of personalized care and a close follewp. They suggest

combining institution s and various actors in support of the development of personal appraisals

and actions plans, as well as the job search. In turn, they promote individual reflection capacity

and the construction of institutional and collective supports.

This approachonly be found in some Latin Americarexampless (1T x AOAOh OEA OET 000
limited nature characterizing many other experiences pays little attention to the need for

appealing to a marked personalization and to the central role of training institutions in tht

APpbPOi AAE8 '!'1T ET AEOEAOAI 60 AAPAAEOU O1 Oi AT ACA OfF
Ol AEAOUBO OOOOAOOOA 1T &£ 1DPPT 0001 EOE AMdatime vherOEA OT |
traditional modern institutions are being weakened and fagmented, the structuring of
opportunities is influenced by the concrete ways in which each institution (school, training
center, company) to which youths are related displays its perspectives and approaches to labor

and social inclusion. It is worthstudying the institutional mediations and supports needed in the

State policies to act accordingly on subjectivities, and the structural conditionthat make it

pi OOEAT A O #Z£ET A EIi POl OAI AT 6O ET O1T AEAOUBO O
socid, educational, and employment policies, as well as the social interventions seeking the
construction of citizenship, must be based on systemic, institional and subjective criteria.

(@}
O/
N

5. Final thoughts

This paper has already discussed shifts in perspiges and emphases dominating the policies

for the insertion of unemployed youths with low educational levels between the 1990s and
¢nnnO8 #EAT CAO AOA CATAOAIT T U OAI AGAA O AEAEAEAOA
status of vocational trairing, as well as diagnoses emphasizing different aspects of the reasons

for youth employment difficulties. Some central shifts refer to the passage from a subsidiary

30AOA 061 A TAx 30AOA OACOI AGET T N ~AOI i OOER EBEIOOE
OOAETET¢C AO A ATipIiTATO ET A OI AAOGEITAI OOAETE
OOAETETC TAAAGSG O1 ATT OEAO OOOAOOEI ¢ OOEA COE
approaches are not homogeneous: various mechanisms -emist eclecticdly, and the
conceptualizations about the core issues are not the same: employability, activation, and

guidance are some of the concepts with various meanings according to the political and secio

cultural perspectives. Even though in this decade thergave been policy alignments to improve

structural conditions, which are based on the rights perspective,segmentations and views

which individualize the issuesalso persist in concrete actions.

The current emphasis on providing bridges to good jobs is oppodeo acknowledging that the
scarcity of decent jobs is a structural obstacle exceeding the specific policies. The extent of
informal employment challenges vocational training and constrais the enforcement of labor
laws (Gallart, 2008).

In this arena, the OA AT O AAxHIAITAA ICGOOCAAICEOOEAS DPDAOODPAAOD
for connecting youths with good jobs, which do not acknowledge the constraints imposed by the

difficulties in carrying out actions jointly with various actors, as well as the acial
replication/reproduction and discrimination in our societies. Programs dealing with job training

for vulnerable youths aim at democratizing training and, of course, they are an important part of

any inclusive development model. However, the approackeof a structuratpreventive type,

although present in the policies for improving education and policies seeking to relate economic

growth to increased employment, are far from overcoming structural inequalities. As regards

3C



vocational training itself, in general, there remains a parallelism or a segmented rationale
between regular training, addressed bothat sectors of alreadyincluded workers and at
competitiveness, and a supply oriented to loweincome sectors, lowcost or free courses whose
connection to the quality labor market is relative. Therefore, certain programs aimed at the

pi i1 OAOCO PAT PI Ah Z£ZAO A£OI I A@PAT AET ¢ OEA Ui OOEOS
them in their exclusion settings, without adding synergy in the creation of saai inclusion
mechanisms. For examplethere was an attemptto insert youngsters with vulnerable profiles

into large companieswhich faced, on occasion, discriminatory practices. When State programs

seek to alter recruitment practices in the production worl, regulations and incentives are not

enough.

In spite of reformulations and changes in perspective, in Latin American countries it is unusual

to find experiences that acknowledge the complexity of what Casal (1996) has called the
DAOOPAAOGEOAE OB TOER ONOGH @A 1 E A£A datlops mukiGectoriah OE A
approaches to intervene in the improvement of youth labor transitions, including educational,

housing, and employment policies; a perspective where the local space is acknowledgeda
reference framework to define and associate actions with a strong social and contextual content.

The complexity of this problem requiresa combination of structural, institutional, individual,

and subjective dimensions conditioning the access of pogrouths to good jobs and posing
specific challenges to intervention strategies in this field. From academic spheres, many authors
call for greater comprehensiveness in the approaches to these problems, to cite some: Casal,
(1996); Walter and Pohl (2005), @lvia (2008), Jacinto (2008); Riquelme (2001), Herger (2008),
Abdala, Jacinto and Solla (2005), Weller (2007)What are the bounds of possibility in
fragmented societies with weak institutions? Some efforts to develop views associating the
macro-social sprere with the institutional and subjective levels provide theoretical and
conceptual tools which propose an approach for researching the youth transitions and the
possibilities to intervene in favor of greater social inclusion.
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Impact of the mechanisms on youth labor pathways. Between
social reproduction and opportunity creation

By Claudia Jacinto ad Veronica Millenaar

1. Introduction

This paper discusses the impact of specific job training mechanisms on the insertion patterns of
low-income youngsters. Itdelvesdeep into a question that has been studied from various angles
by previous research papers: how mechanisms supporting labor insertiof? influence the
subsequent careers of the youthsvho participate. It focuses on an aspect that has been hardly
addressed in our field: how both the secondary schodaliploma and the access to specific job
training mechanisms? in this case, internships and vocational training (VT) courses are
AOOTI AEAOAA xEOE OEA UI OOE0O8 OOAOANOGAT O EI AOGh AAR
of origin.

As pointed out in thelntroduction, this researchdefinesthA | A A E ArhpBobdn éh®©youngin

a broad sense, encompassingoth the tendency to work (activation) and the access to a job and
its quality, as well as other educational dimensions? educational permanence or
reintegration? or subjective dimensions? related to social participation, seesteem, etc. In
particular, this paper deals with the influence on career developmerimmediately following and

up to one year after leaving the mechanisnin order to bring out changes inU T O Giki&i6ns at
different times.

The investigation of whether the mechanism influences the spheres mentioned above is
grounded on at least two theoretical and methodological stances. The first one is that the
analysis of mechanisms must go beyond the inpututput perspectives? suchas studies m the
impact of internships or VT courses on subsequent jobs to examine careersequenceswith
their successions of events and, at the same time, include other impacts apart from mere labor
insertion. The second one is that, given the devaluanh of the secondary schootliploma on the
labor market, those who complete that level but have a low social or educational background are
affectedmore in terms of job access and qualityhan other secondary school graduates (Jacinto,
2006a). We wonder tren if a mechanism that is specifically oriented to job trainingcould
contribute to increasing insertion rates.

2. Views on mechanisms

2.1. Investigating mechanisms from a pathway perspective

In our country, there are few studies on the participation ofyouths in mechanisms supporting
insertion, especially vocational training. These are qualitative studies (Jacinto, 1998, 2006b;
Gallart, 2000; Herger, 2008) which have agreed on the positive subjective views that tiieuth
hold on these experiences. For #m, the courses become spaces for social participation, where
they acquire not only technical competences, but also personal and social ones (Jacinto, 2006b).
However, studiesconcur on the fact that, in spite of this assessment, precarious resources and
weak links between institutions and the labor markettogether with the multiple disadvantages

29 We thank Andrea Federico, who supported us in the processing and earlyadysis of quantitative data; Jorgelina

Sassera, who performed some further processing tasks; and Paula Ottolenghi, who collaborated on the editing of this

text.

1 O PTETOAA 1060 ET OEA )1 001 AGAOGEI T h AU OkelelnirAor iofxios x A OA A&
at work.
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of the youth, usually lead them to the informal sector of the economy as a labor insertion
horizon.

I'T AT UOGEAAT ADBPDBOI AAEAO OOOAUEYo@h patenkys inkAisaérE OT 6 O
fashion have been less frequent. According to the vast literature asserting thhte-building

experiences among youth® and even more so their labor insertion processes are set in the

context of a destandardization of their biographical pattern (Biggartet al., 2002, among others),

we argue that the analysis of career pathways is the appropriate framework which to examine

OEA T AAEATEOI 60 Ei PAAOS

First, the analysis of educational and labor patterns is a theoretical and mettiological

perspective making it possible to record the sequences of youth labor behavior in a temporal

process framework. In general, studies of career pathways (Panaia, 2009) take the graduation or
completion of studies (either secondary or university) & a starting point, and analyze
continuities or ruptures of the succession of jolrelated events, and come to an end when youths

manage to reach a certain stability level on the labor market. Nonetheless, and especially in
populations like the ones consideed in this paper, this possibility to determine both a beginning

and an end in the reconstruction of their insertion patterns is hindered, to the extent that youths

who leave secondary school early, start their careers at a very early age, or intermitt§naiccess

the formality and job stability circuits, are included. Therefore, our perspective has not

attempted to address career pathways considering that there must be stable jobs, or that the
OOOAT OEOCETT06 EAO A OOAOOET Cundeistand thdt the réldvante@8 /1T O
studying pathways liesin the possibility to access a proces®© A1 AOAA AT A1 UOGEO 1 £
DAOOAOT O ET A CEOAT 1 EZA PAOEI A8 4EEO EO DPOAAEOR
patterns have acquired héerogeneous and irregular characteristics, even with the same

structural conditions, as a result of economic changes and tleeakening of institutions leading

to the loss of social support and protection for individuals (Pérez Islas, 2008).

When analyzingsuch training experience in the framework of a process throughout time

related to a particular social and historical context, but also to the particular biographical pace of

the pathways (Elder, 1994» , the advantage that youths take from the mechanism mabe

O1 AAOOGOT T A xEOE COAAOAO Al i Pl AGEOU&payd OBI GIOAEGA @
AAT POET ¢ A OAI PI OAT DPAOOPAAOEOAR xEEAE AT I BPAOAO
labor patterns. Consequently, this paper will show that the traiing experience and the learning
AANOEOAA mOiI i EO I AU AA OOAT 01 AOGAAn ET OEA Ul OOE
guality of the jobs they get, but also into activation and other social and subjectiassets such as

the expansion of social apital or the construction of an occupational project in the futureFor

this more comprehensiveview, we resort to quantitative data to find trends, and to qualitative

data to understand processes more clearly.

Secoml, the analysis of youthpathways makesit possible to record the relevance of the various
dimensionsthat haveAT Ei DPAAO 11 OEAEO AgPAOEAT AA8 4EA Ul O
the social context to which they belong, but also account for the individual pace set by their own

decisions and constructions. Thus, it is possible to understand youth configurationsby

considering their positions in the social structure, but also their individual characteristics

(Longo, 2008, Casal 1996). This involves recording both determining biographical facs (their
socioeconomic and educational levels or places of residence, among other details) and their

personal constructions and decisions, where subjective constructions play a significant role (for

example, the meanings attributed by the young to worktheir motivations, decisions, and

strategies).

Youth transitions to employment arise as the complex result of these multiple dimensions

(Walther and Phol, 2005). This paper will show the significant relevance of aspects such as the
educational levels of he young or their families of origin in their construction possibilities. In
AAAEOETTh Au T AATO T&£ Oii A PAOAAEGCI AOEA AAOAON
individual socio-demographic characteristics, motivations, and the mechanisyinteract to result
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in an insertion pattern which makes it possible to better understand the trends found in
guantitative data.

In this regard, examinirg mechanisms in certain sequencesf the career pathways makes it

possible to recognize typical impacts, but, at theametime, it makes it possible to view ruptures

in biographical configurations, for example, upon opening up new horizons, as well as in work

and even educational projects7 A xEI 1 OEOO bDOI OEAA OAAOAGSG Eiil O
personal decisions and attitudes added to the training and subjective experience in the
mechanism.

There is some evidence collected in this regard. Some studies on the impact of Latin American
programs (although they are not based on career pathways) show that it has beengsible to
moderately improve the labor insertion of trained youths, allowing for higher possibilities of
access to formal jobs in comparison with other youths who did not participate in the program, at
least in the short term (Jacinto and Lasida, 2010). laddition, in Argentina we started to see this
trend in a previous paper, where subsequent career pathways were examined (Jacinto, 2006b).
That paper showed that some young people managed to combine accumulated experiences
allowing them to access some formof valued income generation (employment or seif
employment), and, in some sense, to break away from a structurally predictable career pathway.
Moreover, youth graduatesvalued the acquisition of specific knowledge related to a trade, as
well as the acces$o a social capital and a network of social relations making it easier for them to
find a job.

For the purposes of furthering these findings, the research, whose partial results are discussed

in this paper, compared various mechanisms in terms of theimipact on the youthd4 AAOAAO
pathways, in the sequencdrom the beginning of their career development to a year after they

left the selected mechanism.

2.2. Exploring relations between mechanisms and secondary school diplomas

The rupture with traditional forms of labor socialization? where people would learn to work
with others, for instance, a teacher, someone from the family circle or directly in the first job,
which used to be stable has been an inevitable consequence of the deep changes in warld

of work and the relations between education and employment. Until the rupture of that model,
the school also contributed to labor socialization, not only in the case of technical schools, but
also in general secondary schools due to their influence on the wopment of discipline
attitudes which were strongly related to the capacity as student, but also as worker.

The weakening of educational institutions and their impacts in socializing terms, as well as the
precariousness of the labor market, are currenyl key social elements to understanithg those
ruptures in the passage from education to employment. In addition, they have brought about the
formulation of policies and programs supporting new transitions, in particular, of those people
in more vulnerable scial and educational conditions. In effect, at present, many youths from
low-income sectors have few or no possibilities, in their daily experiences, to meet workers with
guality jobs. They get unstable and precarious jobs, as shownnumerous previous papers.

" EOAT OEA AAETT xI AACAI AT O T &£ OEA O1 AEAIT OAI OA 1.
TTO6 ATT OCES6h AO OADA] RN Miratig 2008; Jadinib, 20064, Blvia,
2008), recent State policies havéocused on ensuring thatyouths complete that level, defined as
compulsory in Argentina. Inthis vein, strategies to retain students in secondary school, as well
as alternative methods, such as Educacion de Jovenes y AdwtgeDJA), and specific programs
have been promoted. Nondteless, the education debt remains hug®&arely half of adolescents
manage to complete secondary school in due time and manner, and millions of workers do not
have those credentials.

314 OAT 01 AOGT 060 .1 0Aq 91 60E AT A AAOI 6 AAOAAOQEIT 8
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To the above it should be added that recent studies show that those whbave a harder time
having their secondary schoodiploma recognized on the labor market areusually people from
households with lower income or educational capital (Salvia, 2008; Jacinto and Chitarroni,
2009). Let us take, for example, figures from the 2@BEPH (permanent household survey). They
show that nonpoor youths with secondary school degrees have a lower rate (3&rcent) of
access to unregistered jobs. On the other hand, in the case of poor youths who have completed
secondary school, that rate ineases to 81percent, which is very close to the rate for the poor
youths who have not completed it (89ercent). As regards unemployment, poor people who
have completed secondary school have higher unemployment rates than those who have not:
49 percent for the former and 30percent for the latter. This is surely related to the fact that the
poor who have completed secondary school have higher expectations and probably less urgency
than those who have not completed it and have no option but to take on johsith low
gualification requirements. However, this situation is significantly different from the
unemployment rate of the nonpoor (around 11percent), whether they have completed
secondary school or not. These figures show that the educational effort mabg the poor is far
from being reflected in better labor insertion conditions. Reproduction trends prevail over
educational credentials.

In this context, it should be pointed out that thempact of taking part in a mechanismaccording

to whether secondary school has been completed or not, is virtually unknown. Among other
reasons, this isThis is due, among other reasons, to the fact that State policies on this matter
have focugd on youths with lower educational levels, and to the fact that the vocationtthining
offered in our country (in general, low quality training) hasrather been a circuit of second
chances for those excluded from the formal education system (Jacinto, 2008).

In addition, in a context of economic recoverysuch as the one experiencedn Argentina since
2003, the guestionof the impact of job training mechanisms becomes even more relevant. Does
the higher demandfor qualified workers on the labor market in the last few years make it
possible to provide greater value to the credentialebtained or to the knowledge acquired when
participating in such mechanisms? How is that training associated with secondary school
education in a context of labor market recovery?

We then depart from the following working hypothesis: for the poor young p@ple who have
graduated from secondary school, havingccess tanechanisms linking them to the labor world,
either in the form of internships or initial or ongoing vocational training courses, may lead to an
increase in their employability conditions and/or higher possibilities to access good jobs. This
has been even suggested for other contexts, such as the European one, where in the face of a
high secondary school completion rate, vocational training is challenged to adequately respond
to the demand of nm-tertiary post-secondary studies (McCoschaat al., 2008), and the policies

for the transition to the labor market develop numerous mechanisms to support young people in
their career pathways.

We have sought to compare thémpact of different types of me€ AT EOI O 11 OEA
subsequent career pathways, in order to define the set of individual, subjective, and institutional
factors showing signs of positive impact in terms of labor and social inclusion.

Methodologically, this was a quantqualitative study (although it should be considered
exploratory) of 106 cases of boys and girls between 19 and 29 years of age (coming from {ow
income households) who had graduated a year before from 12 selected institutions offering
some kind of job training (in particular, internships in secondary school and vocational training
courses). The youth graduates responded to a closed questionnaire and a serdirected
interview, based on a guide, about their career pathways before, during and after the training
experience. Thestudy aimed at spotting trends and constructing typologies and concepts. This

AOOEATI A DPOI OEAAO OEA NOAT OEOAOGEOA AAOA Oi OEI|

pointing out the differences according to the mechanism and socitemographic variabks.
However,these data are essentially used to make up groups showirthe insertion patterns and
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profiles of typical youths according to the mechanisms, as suggested by Glasser and Strauss
(1967). Some paradigmatic cases reconstructettom qualitative data are presented, as they
provide a better understandingof how subjective and objective factors interact, as well asf the
ruptures and bifurcations (Longo and Bidart, 2007) found in career pathways in relation to
mechanisms. In particular, the focus isurned to showing how youths from households with low
educational capital$2 who have completed secondary school manage to have thdiploma
recognizedthanks tothe mechanism.

3. Mechanisms under study

The first group of mechanisms under studycomprises secondary school internshipsgenerally
associated with technical schools. They are a way of learning at work whicgdupplements
technical training. A paper in thiscollection proves that their impact, in the context of the
rupture of labor socialization processes, exceeds that traditional purpose, and shows new
meanings and influences on subjectivities and career pathways (see Jacinto and Dursi, in this
volume).

A second group of mechanisms under study is made up of vocational training or specific job
training, which sometimes adopts the form of (or includes) guidance and/or job intermediation.

General data about VT show that in the entire country, in 2008 there were 392,7%5fudents
enrolled®3in 3358A AT OA00O8 -1 00 1T £ OEAOA ehdilutbdsHOwedeOHA ODOOA
proportion of those VT centersvere created by signing agreements with other institutions (such

as companies, unions, bishoprics, or town halls) which select the specialties and provide
resources for equipment and materials. TR AT OA 008 OAI AOETT xEOE OEA |
agreements has resulted in some innovative strategies in the context of local development

projects, agreements with unions and/or companies, and associations with other social entities

(Jacinto, 1997).

There are also youth job training projects developed by NGOs and supported by subsidies from
national or international social programs. In this regard, previous studie§Jacintoet al., 1999) have
recorded some experiences with perspectives based on provittj equal opportunities to the
target population, which promote its social participation. But there have also been, and continue
to be, manyone-off experiments which are of low technical quality

Some of these centers participate, in turn, in the executionf active employment policies
supported by the national Ministry of Labor. In the last few years, they have included support to
ongoing training courses with curricula based on competences (developed froreectorial
networks), and the establishment of quaty parameters for VT centers, among other policies. In
recent times, from national programs or NGOs with external financing, components aimed at
activation and social and labor guidance have been strengthened, emphasizing the relevance of
Oi AT ACAT AIOOEAU OBAl OAl 6AOG6 ET OEA OOAT OEOEIT bpOI
regard in Jacinto, in this volume).

Now, in this range of mechanisms, we sought to compare their various types. Thus, we pose a
guestion about the institutional models into which mechanisms are inserted, as well as their
impact according to the model type.

Therefore, in the institutions providing internships, a differentiation has been made based on

OEA T AAEATEOI 60 1AOGAT 1T &£ ET OACOAOQET inshig Withih OEA A
the institutional strategy (see Jacinto and Dursi, in this volume). In addition, the following has

AAAT AEOOET COEOEAA ET 64 AAT OAOOg OPOOAS 3 0AO0A

32 Whose negative impact on the educational opportunities which youths manage to access is widely proven in social
research (SITEAL, 2008).
33 Across the entire country, the sidents enrolled are mostly women: 62.ercent.
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centers with agreements with NGOs, either with aetritorial or a religious background; and
centers dependent on NGOs that develop programs without State financing (which involves
greater autonomy in the institutional and curriculum definitions).

As is evident in the aforementioned distinction, the youthsvho participated in internships have

generally completed secondary school. However, in the case of VT, the situation is more uneven.

In effect, vocational training programs, especially initial trade courses, have been traditionally

addressed to those whahave not completed secondary school. Even when some part of these

courses may require the completion of secondary school, it is not usudlhe mechanisms were

OEOO Al AOGOEZEAA ET O ZEEOA OUDPAOh xEEAE | AU AA ¢
vocaOET T A1l OOAETET ¢ AT A AAOEOAOETT OAOETTAI Ao j OAA
The five types, including the twelve institutions under study, are as follows:

1.Secondary school internship (INTERNSHIP): These are secondary school institutions
offering students internships in companies;

2.Union Vocational Training (UVT)34: These are courses developed in VT centers dependent
on the respective educational jurisdictions, but, at the same time, associated with trade
unions. Their certifications are valued within the qualifcations valued by the companies of
each sector, and institutions themselves usually participate isectorial networks. Most
courses do not require secondary schodaliplomas;

3.Vocational Training with a territorial/religious background (NGO): These are couses
provided by NGOs, in some cases dependent on the respective educational jurisdiction
(that is why they award approved certificates), and, in others, with a more informal
development, subsidized by social programs. Nearly none of these courses require
secondary schooldiplomas, although they usually promote the return to the education
system by youths;

4.Guidance with Insertion (Gwl): We include in this category an NGO developing VT
programs, but specially focused on guidance and assistance in the insertiprocess. It is
grounded on an activation rationale aimed at recently graduated youths or students in
their last year of secondary school;

5.Pure Vocational Training (PVT): These are courses developed by vocational training

centers generally dependent on tk respective educational jurisdictions, but which have

not formed an agreement with counterparts like in the two cases above. Nearly none of

these courses require secondary schoaliplomas.
"AlT x EO OEA AEOAOQOOOEIT 1T 1 £ AlpatEsE dodsidering Ahtzd A
milestones throughout time. Quantitative trends shownin the data gathered are examined, as
well as some paradigmatic biographies illustrating how factors associated with changes in
various moments are linked together.

First, the occupational status prior to the mechanism (T1l) is compared with the status
immediately following its conclusion (T2). Second, the occupational status is examined at the
time of the interview (T3), which was defined around one year after the participatio in the
mechanism. There follows a comparison of the job characteristics according to the mechanisms
in which the youths participated, seeking to investigate thdinks between the mechanisms and
the insertion quality, as well as other impacts. In addition this shows the various socic
demographic profiles of the young participating in each different mechanism type.

>
O
h\

Finally, the question about therelationship between secondary school, the mechanism, and the

Ui OOEOGE AOOOAT O 1 AAT Os se3d W& @onderCaboit Ahk @dett@Athes ) T
impact exerted by the secondary schodaiplomah AO xAl 1 AO AU Ol AEAI 1 OEC
insertion, considering,within that relationship , the participation in a mechanism.

34 The acronyms with which each type appears in the Tables are provided between parentheses.
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4. What happened to youths imm ediately after the mechanism?

4.1. Changes in activity status

When comparing the situation of youths between T1 and T2, the most remarkable trend is an
increased activity rate. This increase occurred across all groups, and is especially outstanding in
those youths 21 years oldand under(Table 1). To a certain extent, these results were expected.
These are youths in an insertion process, who, as a group, generally increase their activity rates
year by year, as shown by the data from EPH (permanent housetidurvey) (Salvia and Tufion,
2003; Miranda, 2008). In fact, youths between 22 and 2gars old already had much higher
activity rates before entering the mechanism. An increased activity in women was also expected,
but it is especially outstanding in the goup between 18 and 2lyears old, where the rate is
doubled. It is precisely in this group where it may be held that the mechanism has had a greater
influence on the tendency to work. Unemployment also increased slightly, but in T1 it was
already relatively low: it increased from 6 to 10 cases (nearlg0 percent). This means thatmost

of the youths who became activevere employed.

Table 1: Distribution of graduates per status before and after the mechanism, according
to age and sex, in absolute values and percentages.

T1 T2
Female Male Female Male
Employment 29. Total Total
status
18-21| 29 |18-21 | 22-29 18-21 | 22-29 [18-21| 22-29
years | years| years | years years | years |years| years
old old old old old old old old
Employed 10 9 15 23 57 20 12 19 27 78
35.7 |50.0 70.4
% % 55.6%|74.2%| 55% |71.4% |66.7% |% 87.1% | 75%
Inactive 18 7 12 4 41 5 4 6 1 16
64.3 |38.9 22.2
% % 44.4%(12.9% | 39% |17.9% [22.2% |% 3.2% 15%
Unemployed |0 2 0 4 6 3 2 2 3 10
11.1
0.0% |% 0.0% |12.9%| 6% 10.7% [11.1% [7.4% |9.7% 10%
Total 28 18 27 31 104 |28 18 27 31 104
100
100% | % 100% |[100% 100% [100% |100% |100%

Source: Database of th&rayectoriasstudy
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It was worth wondering whether this increased rate of activity and employmentvas associated
with the access to jobs through te mechanism. Did youths access a job by means of the
mechanism or did they just keep their previous jobs or changed them? The first hypothesis is the
one with the highest relevance. In effect, 5percent got a job after the mechanism; 3fercent
kept the jobs they had; and the percentage of youths who got new jobs in T2, having been
employed in T1, is low: only Qercent (Table2).

Now, as observed, this significant influence of the mechanism on finding jobs varies according to
age group and sex. The access jobs particularly increases among the young, especially among
younger women. Among women older than 22, the mechanism also had an important influence
on getting jobs. Other data in our research make it possible to better understand the reason for
this greater impact on female activation. On the one hand, men have higher activity rates from
T1. But, on the otherhand, male and female motivations to enter the mechanism vary
considerably, especially in the different VT types. Men intend to improve their gooyment
status, whereas women seek to learn something specific that is useful for work, as welltas
obtain an opportunity for social participation, as shown in the cases presented below.

Table 2: Employed status after the mechanism, according to age a nd sex, in percentages

Female Male
Employ ment status after the |18-21years|22-29 years| 18-21 22-29
mechanism old old years old | years old | Total
Got a job 80 50 58 37 55
Kept the job they had 15 41 40 48 36
Changed their job 5 9 2 15 9
100% 100% 100% 100% 100%

Source: Database of th&rayectoriasstudy

'TT OEAO AEAOAAOAOEOOEA EIT &£ OAT AET ¢ AAOEOAOEITT E
lower educational levels had higher activity levels. In T2, there is a general increase the

activity rate, so that it becomes aboutequal for both groups {Table 3). Youths with lower

education levels already worked, probably out of necessity, while in the case of those with

higher educational levels, the mechanism fosters activatict.

35 The few cases of unemployment do not make it possible to detect trends, but they do show that unemployment is
the highest among the less educated youths at both stages, and the gap becomes even wider in T2.
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Table 3: Distribution per activity status before and after the mechanism, according to the
educational level, in percentages

T1 T2
Emps){g}[/gent Incomplete Completed Incomplete Completed
secondary secondary secondary secondary
school school school school
Active 68 59 86 84
Inactive 32 41 14 16
100 % 100 % 100 % 100 %

Source: Database of th&rayectoriasstudy

Now, it is interesting to relate this result to the role that the household educational capit#l(EC)
plays in the increased activéion between T1 and T2. In T1, the household EC does not seem to
influence the activity rates (Table 4). After the mechanism, the activity increased significantly
among those youths whose parenthad a lower educational capital. This result is consistent
with two issues: on the one hand, those who come from households with lower educational
capitals are in greater needof work; on the other, a group of people with higher educational
capitals remain inactive because they tend to continue studyirfj

Table 4: Activity status before and after the mechanism, according to the household
educational capital, in percentages

Tl T2
Household educational capital Household educational capital
Emz!{g:;ent Low Medium -high Low Medium -high
educational educational educational educational
capital capital capital capital
Active 56 59 88 74
Inactive 44 41 12 26
100 % 100 % 100 % 100 %

Source: Database of th&rayectoriasstudy

36 The household educational capital was defined as the highest educational level of the parents. It is usually
considered aproxy at the socieeconomic level

37 Unemployment, as already mentioned, is low and, even though a greater family educational capital seems to be
associated with a lower youth unemployment rate, data are limited to confirm that relation.
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4.2. Which type of mechanism is more closely related to activation?

Now, domechanisms have different impacts according to their type? Which type of device seems
to be more closely related to activation? In this regard, results show a clear trend. Those who
participated in internships or courses providing guidance and intermediatin (Gwl) stand out. In
these youth groups, the employed ones increase most notably and the inactive ones decrease
significantly (Table 5). This group includes the largest number of youths between 18 and
21 years old. For the rest, however, employment remaed relatively equal. The group that
participated in PVT coursesstands out as 2 out of 1Q/ouths remain unemployed in both
measurements.

Table 5: Distribution per activity/employment status before and after the device,
according t o the mechanism, in per centages

T1 T2

Employmen

tstatus Interns Interns

hip NGO | UVT | PVT | Gwl hip NGO | UVT | PVT | Gwl

Employed 23 62 84 70 46 61 76 84 62 100

Inactive 77 32 |11 |8 |54 |31 |12 |11 |15 |oO
g”emp'oye 0 6 5 22 0 |8 12 |5 |23 |o
0,
Loy, 100|100 100 100 100% |100 |100 |100 |100

% % % % % % % %

Source: Database of th&rayectoriasstudy

To sum up, job access increases especially among the youngest. Before the mechanism,
women tended more to inactivity , and men to employment. After the mechanism, there
was an increase in employment f or both sexes, though it was more marked among
women. This increase among women was essentially due to access to employment; while
in the case of men, job permanence played an important role .

The youths who completed secondary schodénded the most to shift from inactivity to activity
after the mechanism. This would suggest that, for them, the mechanism acts as a triggebp¢gin

a job. This is consistent with the fact that mechanisms of internships or thoskat support labor
insertion (Gwl) ? through intermediation? have a greater impact on activation. Inhis respect,
in the analysis of qualitative data, it was found thatthose youths especially valuel the
mechanism as it provided them with a direct bridge to employment and, even though they had
not planned to work at an early stage, they were encouraged to do so, and thus feel satisfied.

In addition, the greatest impact on activation was found in those with higher levels of
education and those from households with lower educational capitals. These are th e first
pieces of evidence showing the link for youth insertion between the secondary school
diploma and the mechanism, which, as detailed below, operate by strengthening one
another .
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example, in the case of Gabriel

Gabriel comes from a household with a low educational capital (his mother completed primary
school and works as a housemaid). He is 20 years old and completed his secondary school studies in
a seniorhigh school in the Greater Buenos Aires area. Gabriel did not work while he was studying,
but he took the opportunity of doing an educational internship in his last year at schoojam
experience and, also, out of an economic need in his family. Hehdidnternship in an animal
nutrition and health company, and then kept his position of laboratory technician as a permanent
employee. Since then (2006), he has kept the same job and has a stable labor pattern in a company
offering opportunities for profe® ET T Al COI xOEB®) (@i GOOGBAOCETI B OEAI
internship, because | did it right here 8 j 8 Q an)inte@dt in Enhe internship because | was
going to be able to get some experience. | might havekept the job, and then | would have had to

lofl E A O ATT OEAO 11 Ah AOO AT UxAU EO xAO ciETC OI
COAAO AgPAOEAT AA AAAAOOA OEAU TDPATAA T U TETA 11
development, dealing with people; in other words, it gave me &8d@fAT O OE Aow I thitk@ ! T A

have the job | want to haved(Gabriel, 20 years old, INTERNSHIP).

In addition, the mechanism also influences the activation of some youths from households with
low educational capitals who have not completed secondary schibo

Flavia, 20 years old, comes from a household with a low educational capital (her mother is
currently unemployed and is a beneficiary of a social assistance program). Flavia could not
complete her secondary school studies. Her labor pattern prior to thechanism was
characterized by a weak and intermittent relation to work (she got two petty jobs for a short time).

She decided to participate in a training course of the Gwl type, and immediately after finishing it,

she got a formal job and for an indefite period of time in a prestigious restaurant in the city of

Buenos AiresEven though Flavia already intended to work out of an economic need, the

mechanism allowed her to get a protected job with a good salary, even without having

completed secondary sahool. In addition, the mechanism allowed her to give a new meaning

to her ambitions for a future professional career. After her training experience, Flavia started

O OAlI OGA OEA bpi OOEAEI EOU OI CcAO A OCI hdhadil Ao AT .
DPAEA ET A8 3EA AOOA0OOOG O-U CI Al xAO 1 AAT O ET OAO
ETA 88 'TA EAOA ) ci O AT1TOCE ETTxi AACA O OOA
OOAETET C O xI1 OElthnbthahi HAOCORAKLDIOAT @ BISEKISAA OEEO AT «
EAOA AAAT OAOU AEZEZZAOAT 08 /OO0 1 &£ x1 OE8 | AOOAI I
xEOET 00 OEA bpi OOERdvR ROEAOID,)GWEAOA T1 x806

For the rest of the mechanisms under study, even thoughe connection with activation in T2 is

not so direct, the caseshighlight key ways in whichthe mechanism works to promote entry into

the labor market, especially in womenAdrianad © AAOA EO AEEAZAOAT O &EO1 i O
to her age (she is 29) ad because, after the mechanism, the job that she geas neither formal

nor stable. However, it is an interesting case to illustrate the situation of many women who are

currently inactive and devote their time to taking care of their children and to theihouseholds.

For them, vocational training may mean a rupture in their previous life projects, to the extent

that it provides them with access to work experience, which, on many occasions, is far from the

social mandate for women.

Adriana stopped working wkn her first daughter was born gears ago. During althat time, she

was not involved in any labor activity, and she dropped her secondary school studies and never
completed them. She comes from a household with a low educational capital, and her husband,

even though he does work, is not well paid. However, the family decided that she should stay at

home. After attending the training course (NGO), Adriana decided to start working a few

Ei 600 A xAAE Oi EAOA EAO i xi (i1 AUd GAAAEHIOA E)EA
means of the mechanism, Adriana could give work a new meaning, different from the one it

used to have. For her, working is now a decision made on her own and associated with
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personal development. 3 EA AT T £FZEOI O O  Alidve it warking Weg all@hout OOA A
shutting up and putting up with everything. Keeping your head down and going on no matter what.

yl A EOI AT A EATEIT Uh Ul &6 EAOA O x1 OEs8 7A AOA Al
Now, | want to fini sh secondary school, try to study something, graduate and be able to

x| OEh AOO &£ O [T UOAI w86 ! O AAT AA Okdnpkte i @EA [ AAE
studies. Adriana feels that these decisions have encouraged her to picture hexsetiore than a

housewife.

5. The current job and the mechanism: between social and educational
conditioning

4EA NOAI EOU 1T &£ OEA UiT OOEOS6 AOOOAT O ETAO j A UAAO
be related to the type of mechanism in which they participatedd. Let us see the behavior of some
key variables associated with job quality.

Size of the busines# year later, half of the youths who attended UVT, NGO or PVT courses are
currently employed in small businesses. Among them, those who participated in PVTucses
stand out due to the high influence of selemployment (1/3). On the other hand, those who
participated in the Gwl mechanism are employed in mediursized companies, and those who
have had internships now work for big companies. As can be seen, thepiaat of intermediation

in these last two mechanisms seems to remain relevant one year after the course was completed.

Labor precariousnessiobs without social benefits are more usual for those who have done PVT
and NGO courses. In addition, half the gradtes from UVT courses have registered joba fact
that may be deemed as a positive impact when considering that these occupations usually have a
high rate of informal employment, such as the construction, electricity, and mechanics sectors.
Registered empoyment increases significantly among those who have done internships and Gwil
courses.

Income: The youths who earn the most (over 2,00@rgentine pesos) are those who have done
internships, a detail that is consistent with the fact that they have also congted secondary
school, and that a large number of them have studied at technical schools. On the other hand,
those who have done NGO or PVT courses account for the highest percentage of employed
youths with an income below ARS,000. The highesttier of the middle-income section of the
scale used (between ARE,001 and AR2,000) is accounted for by those who have done Gwl
and UVT courses. The employed youtlthat graduated from PVT courses arevenly distributed
between the two income categories mentionedbove.

Qualification level of the tasksthe respondents who have done internships are likelier to do jobs

requiring technical qualifications. Among those who have done UVT courses, jobs requiring
operational qualifications increase. For those who have ¢® Gwl and PVT courses, there is a
higher proportion of non-qualified jobs. In the case of youths who have participated in Gwl

mechanisms, the low qualification of the jobs is related to age and to the fact that they are
employed in the services sector.

The differences in the current jobs of those who participated in various mechanisms have
allowed us to outline different configurations to be presented below.

5. 1 Job quality according to the mechanisms

INTERNSHIP: those youths who participated in this me&hanism are usually employed in
businesses with over 40employees (70percent). Nearly 40percent of them hold the position of
technical analysts (coinciding with the fact that they studied at technical schools). Out of the

38 Some variables concerning the current jobs, which k@ not been previously stated, are also included here.
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rest, some are employed in the exvices sector, or do technical and operational support tasks
(janitors). A large majority (unlike the other groups, except for Gwl) has registered jobs
(83 percent). This is the group that is inserted the least into low qualification jobs and is least
affected by overemployment (20 percent). They have the highest comparative wages (average:
ARS1,997.83), in spite of the fact that they are the youngest in the sample. Fogight percent of
them have salaries/wages above ARZ000.

Union VT (UVT): The youths who participated in this mechanism make up the group where
self-employment and family-based work make upthe mostcommon jobs(42 percent). Most of
the wage-earners are employed in small business (42 percent), but companies with 6 to
40 employees are also significant (31percent). Jobs as electricians/gas
fitters/plumbers/mechanics, with operational qualifications, stand out in the construction
sector. Most of them have incomes between ARIS000 and 2,000 (the rest is equally divided
between low incomeand income aboveARS2,000). There are no cases of nequalified jobs. The
level of precariousness is polarized: while 5percent has all the benefits, 4percent does not
have any. The latter situation is associated both witkelf-employment and family-based work.
Over-employment is also significant (42percent). This is one of the two groups (along with the
internship one) with the highest income average (AR$,578.95).

VT with territorial/religious background (NGO): The youths in this group are usually
employed in companies with up to Zemployees (42percent), but the category with
over 40 employees (28percent) is also relevant, as well as seémployment. The percentage of
operational level occupations accounts for halbf these youths. In addition, oer one third of
them have nonqualified jobs, in various sectors, most significantly in trade and personal
services. There ardew qualified jobs. Most youths have unregistered jobs (nearly 6fercent),
and this is one of the groups where this percentages igreater. This is one of the two groups
where under-employment (time-wise) is more marked (nearly 43percent). For the majority,
incomes tend to be low (56.&ercent below ARSL,000), and this is the group where the salary
average is the lowest (AR$,157.78).

Guidance with Insertion (Gwl): Youths are mostly inserted into companies, where
medium-sized ones (between 6 and 4@mployees)prevail. According to the training provided,
the hotel and restaurant/fast food chain sectors prevail, as well as jobs re&d to gastronomy,
such as waiters and cooks. This grougptands outas it has the highest registered employment
percentages (90percent), as a result of the institutional effort to connect them with this kind of
job. This piece of information is highly reévant when compared to other demographic groupsf

a similar educational level and age in the household survey. In addition,stands outdue to the
fact that half of them come from households with low educational capitals. Also, most of these
youths work over 45 hours a week and their incomes are strongly located (7@ercent) between
ARS 1,00(and 2,000. Their salary average is ARIS286.45.

Pure VT (PVT): One out of 4 youths in this group are independent workers; and they mostly do
non-qualified tasks @0 percent). This group is affected the most by unregistered employment: 7
out of 10. In addition, there is a high proportion of ovelemployed youths, but there is also a
similar proportion who work less than 35 hours a week (in both cases, 4 out of 10)n¢omes are
placed in the two lowest categories: 4percent earns less than ARE,000, and the other 45
percent, between 1,000 and 2,000. The salary average is among the lowest: ARS8.64.

10 AAT AA OAAT h OEA UIT OOE 038 inkeditdtheGnedhanionhioWhieh 1
they participated. However, it is worth wondering whether the sociestructural variables
traditionally linked to job opportunities are also linked to the mechanism, and whether that is
the reason why this influence is found.
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In effect, there is a significantink between the type of mechanism accessed by the youths and
their socio-demographic profiles. Below we present the outstanding characteristics of each
group3.

5. 2. Youth profi les according to the mechanisms

INTERNSHP group: It is made up of 40percent of women and they are mostly younger than
21 years old; nearly all of them have obviously completed secondary school and gércent of
them come from families where at least one of their members has completed secondachool.

UVT group: They are nearly all male and over 2%ears old. Many of them have parents who are
working in the sector of the course where they were trained. These are two main pieces of
information for understanding the behavior of this group on the &bor market: on the one hand,
nearly all of them have completed secondary school and, on the other, 2 out of 3 come from
families where at least one of their parents has completed secondary school. Another feature
among these youths is their tendency to dmore than one course.

NGO group:It is made up of a higher proportion of women than men (6 out of 10), and ages are
varied, even though youths of up to 2¥ears old prevail slightly. In this group there is a sub
group which has completed secondary schoaind another which has not. This is the group
coming from households with the comparatively lowest educational capital: around 7 out of 10
come from households where neither parent has completed secondary school.

GwI group: This is mostly characterized byyoungsters who have completed secondary school
and are up to 2lyears old. Two out ofthree people in this group are women. A proportion of
over 50 percent comes from households with low educational capital.

PVT group: Nearly the entire group is made up bmale youths olderthan 22; 7 out of 10 are
male and are divided into two groups in terms of educational level: half of them have completed
secondary school and the other half has not. From the point of view of family educational capital,
these are youthswho, almost completely, come from low educational capital households, and
this is the group where this feature is the strongest.

Even though this description of dominant profiles is not a general characterization of the
audience of each mechanism, it raftts a certain predominance that has been validated in the
interviews with institutional directors. However, even though the population is relatively
homogeneous in some types of mechanisms, it was more varied in others.

5. 3 Quality of the current jobs per mechanism,acci OAET ¢ O1 OEA Ul OOEO0S

7EAT AOOI AEAOET ¢ OEA E iofifes, hdfdlowin@isfound OE OEA UT OOEC

1 In INTERNSHIPS, a good insertion quality coincides with the group of highest
educational levels and capitals in the sampje

1 In UVT, the insertion quality is also relatively good, especially regarding income and,
to a large extent, the job formality. This is also a group who has usually completed
secondary school and comes from households with middle educational capitals;

1 In NGOs, precarious jobs with low wages predominate, and this is the group with
lower social and educational profiles, even though a large part has completed
secondary schoaol,

T In Gwl, the insertion quality is very good, especially regarding access to registdre
jobs (not so good regarding salary levels), and even though this is a group that has

39 Bear in mind that the cases selected were all youths from low or middlew income households.
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usually completed secondary school, half of its members come from households with
low educational capitals;

1 In PVT, insertion is the most precarious, which coincides witthe highest number of
youths coming from households with less educational capital, even though a
proportion of them has completed secondary school.

Another point that is worth highlighting is that insertion quality is also associated with sex.
Thus, in T3, women are more affected by the lack of social benefits (6G&rcent of men pay into
their pension funds, while 51.5percent of women do so), by undeemployment, and low

salaries/wages, where they are overrepresented (salaries/wages below AR$,000: 47 percent

of women and 22percent of men).

Thus, the data show a high relevance of social reproduction found both in the type of
mechanisms in which youths patrticipate and the quality of their subsequent labor insertion.
That is, inequalities in the accesso mechanisms persist in labor insertion. Nonetheless, it is
worth wondering whether all the aforementioned socieeducational variables have the same
influence, and, in particular, how relevant the association between the completion of secondary
school ard the mechanisms is in these groups of youths. This question will be addressed below.

6. Job training as a booster of the value of the secondary school diploma

As stated at the beginning of this paper, one of the main research objectives was to obsghe
role of the secondary schooliploma in insertion in T3 (current job) and its relation to the
mechanism.

First, an influence of the secondary schodaliploma is found, as expected, on the type and quality
of the current job. Thus, the completion of seewary school appears to make the first essential
distinction between young people

As shown onGraph 1, those who have completed secondary school tend:

T To be employed by large and mediursized companies (75ercent versus
20 percent of those who do not hag that qualification);

1 To have, in a higher proportion, social benefits (66percent with pension
contributions versus 22 percent of those who have not completed secondary school);

I To earnhigher wages (while 66percent of those who had not completed secoraly
school earned less than ARE000, only 25percent of those who had were in the
same situation).
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In these cases, those who completl their studies at technical schoolsvere in better conditions.

Second, the household educational capital also plays a significant role. Thus, youths from
households with medium and high educational capitals (MHEC) tend to have better quality jobs
than those who come from households with low educational capitals (LEC). As regards the size
of companies, those who come from MHEC tend more to work in large and meduismed
companies, and the percentage difference from LEC youths is Rdrcent (78 percent for MHEC
versus 58percent for LEC). Regarding job registration, those who come from LEC households
are 26percent less likely to get registered jobs (44ercent for LEC versus 7@ercent for MHEC).
Regarding income, youths with various educational capitals ka similar incomes, but, for
example, among those who earn the least, the difference per household educational capital is
10 percent (meaning that36 percent of LECare low-earning versus 27percent of MHEC). These
differences are shown in the graph below.
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What is most noticeable as regards the influence of the household educational capital is

that it is not as crucialas t EA U7 OOE 08 A A OAuk OVE et olti to cordpérd both
variables. A strategyfor doing so is to compare the percentage differences among groups
(recommended by Glasser and Strauss, 1967) with regard to the job quality variables. As can be
seen in he graph below, the comparison between both percentage differences shows that the
influence of either the completion or noncompletion of secondary school on the quality of the
current jobs is much more considerable than that of the household educationauital.

Graph 3: Differences in current jobs, comparing youths with or without secondary school
diplomas , and low or medium/high household educational capitals, in percentages
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ISS Incomplete secondarychool
CSSCompleted secondarychool

LEC: Low educational capital

MHEC: Medium/high educational capital

As already seen at the beginning of this paper, there is plenty of empirical evidence of the strong

influence of houR ET I A AAOAAOET T Al AAPEOAI 11 OEA Ul OOEO«
2008, among others). We then wonder:

What aspects play arol €1 AAAOAAOEI ¢ OEA OiI 1 A Pl AUAA AU OEA
Without a doubt: the completion of secondary shool. However, several issues must be stressed

in that regard.

As already suggested, if the general trends of the Household Survey data are considered, the
completion of secondary school, when coming from a poor household, is not enough to widely
increase the possibilities of access to employment and, in particular, to quality employment.
However, this is not the case in the sample of youths under study: those wikhame from LEC
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households achieved better insertion than the general trends of the labor marke would have
predicted.

Is the mechanismtherefore exerting some influence? This seems to be suggested by the data
obtained when comparing the group under study with the data from the permanent household
surveys regarding poor youths who have completed seadary school. Added to this, the
NOAI EOAOEOA AAOA T &£ 100 OAOGAAOAE AT1 £ZEOIi OEA 060
labor patterns. Thus, out of all the cases under study, a third of them (8&ses), who completed

secondary school andcamefrom low educational capital households, managed, with the support

of the mechanism, to improve their labor status ando access jobs of a higher quality than

would have been predicted

7. The secondary school diploma and the mechanism: new strengths in youth
capacity

00AOCAT OET ¢ OiI i A PAOAAECI AOQE AAOAAO PAOExXxAUO xEI
OAEidiplama AT A OEA | AAEAT EOI OAET & OAA AAAE 1 OEAOh
I DPT O0O0OT EOEAO O AAAAOO cCiI 1 AAEEAGEAG QGATAN AA EAA] AJAADU 8BE
DOl OEAET C T Ax OOAOI O6OAAGSE AT A OEA AAPAAEOGU OI 11
"AT T x AOAOCBAAGAOAMEDODADBEO xEI EAOA PAOOEAEDPAOGAA
xETh DOEI O Oi OEA |1 AAEAT EOIi h OETARAOSDT 08 AA AO AT
OEAO OEAU OAEA &EOii OEA |1 AAEATEOI 1 EAO EI OEA

DAOExAU OEAU Al OAAAU OOAOOAA8 4EA OOAETEIC 1 AE
DAOOEAOI AO OOAAA AT A ORNOAEAAAT EOCBT EO8 1 AAPp ET C
Gaston (27 years old) managed to complete secondary school in 2000 in a technical school in the

city of Buenos Aires. The highest educational level reached by his parents is incomplete primary
school. He started working as a builder wikihe was attending primary school. He kept that trade
intermittently, thus resulting in an unstable and precarious labor pattern, with a low income. In

spite of the technical training that he had, it is the mechanism that allowed him to reach a turning

point: in 2004, he did a home electricity course. After the course, he could join a chain-sksélfe
EAOAxAOA OOI OAO AO A O&I OIi AlT U AipiTUAAG OAI AOAI
an ongoing fashion. The course certification, addedhe secondary schoaliploma , drove Gaston

to start an accumulative labor pattern. This is reflected his outlook for the future, wherene owns

a decision to continue his professionalization in the sector. He asserts so as follows:A OAAT 1 Uh
now inte nd to continue improving professionally and to be able to get an even better job. ) 6 A

1 EEA O1 A1 OEA 1T OGEAO Al AAOOEAEOU A1 OOOAn OEA 1.
AAOGAT 1T pi AT 0806

Sebastian (25 years old) also graduated from an indus#li secondary school in 2001. He has

always lived with his mother and brother. His mother did not complete primary school and works

in a hardware store as a cleaner. After an unstable sequence of jobs (mostly informal ones: office

boy in a hardware store, ilder, casual electricityrelated jobs), in 2006 he did an electricity

course. With that certificate, he could join a maintenance company as a registered employee in

2008.( A OOEI 1 EAO OEAO EI Ah xEEAE EA ¢i Ol ©6OEBLCE A
Oi Al OAO EEO OOOAU AgbAl OAOh AO EA EAO Al OAAAU C
ylT AT OE AAOAOh EO EO OAAT OEAO OEA 64 AT OOOA

dipomah AU [ AAT O T £ OEA OPAAEAEA OOAEOQABE] |0H AL GEAO
OE®PP ¢ci O OEA EI A ) EAOA OEATEO OI OEA Ai OOOAs8 )
OEEI ¢cO AAT 6O OEEO ET AN ) xi Ol Apb@d@ ABDIOl x1 BAB 6@IQsC

A similar case is found in a young man who dia course in a PVT mechanism.
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Francisco, 23 years old, managed to complete secondary school in 2002. In a vocational training
center in the city of Buenos Aires, he did two courses related to IT. These certificates allowed him, in
2007, to get a registera job as an IT technician (through Internet recruitment). Francisco comes

from a household with a low educational capital; he started hédbor pathway at an early age, but

only with this last jobcould hestabilize it. The course not only allowed him tode@ance his
knowledge, but also tgain an official certificate. This diploma, together with the secondary school

diploma ,accorded hmA @O OA AADPEOAIT O AA AAOOAO biI OEOEI T AA
001 1T Ah OEA 11 00 HEificad. Didadwiaioprek  EAOEODI OERT RAG 8

)T OPEOA T &£ OEA 11 x AAOAAOCEITAI AADPEOAI O EI OE
&OA1T AGEOAd OEA

TAA AGRUA AGPDEH B TTBAI O OEAOA Ui OOEOh EAOET C
TTC

OAAT Ccimt ®EIJE

OAETTI1 xAO O AT T OCKEADAEEAOAA NEATE6W EDARAARBASL
yl AAAEOET T h OEA 1 AAEATEOI &£ OOAOO OEA Al 1T OET OE
decision to oltain a university diploma . This is shown in several of the youths interviewed,

especially those who participated in UVT mechanisms. The course provides them with
information, but, at the same time, allows them to develop a professional identity driving

them to continue training themselves. This is stated by another young mand4 EA AT OOOA «x.
OAOU c¢iiT Ah ET EAAOh AO ) OEGIi AA Obp &£ O OEA Al OO
AO A 1100h ) AEAT 80 ETIT x QR BidgdEdsikCne now wkallldo, T 1T  OO0A
ydl 1l AT OxAO Ul Od )81 Alig@AdighRDyedsfoll AN OEAO6 O xEAC
In addition, the VT mechanisms seem to result, for youths who have completed secondary
school, in joblinking experiences and in an oagpational project due to theaffiliations formed

O PAOOEAEDAOET ¢ EI A /MEEIAORE AJEONO

some cases, to have more resources and agency in their career pathways. The mechanisms thus
coverawideraatCA 1T £ AAOAT OACAO OOPDPI OOET ¢ A AEAOOAAOQEITI
Lautaro (28 years old) completed secondary school in 2007 after a fragmented school experience.

He lives with his mother, who completed primary school and, as she is currently uswegl is a

beneficiary of a social subsidy plan. His father died when he was very young. In 2007, he did a PC
assembly, repair and optimization course for social consolidation, which was offered by an NGO VT
center.As a result othe course, he started wking in that institution, at a community workshop

repairing and selling PCs. The course not only taught him a trade, but also provided him with a

spacein whichto carry it out and to contribute to thewvork of thecommunity. In factthanks to the

course Lautaro discovered a service callirjlowing him to redefine his future horizon , among

otherthingsh AAAAOOA 11 x EA DPIATO O A 111Tx OEA O1 AEA
OT AEAT x1 OE AlitAll t&10 &like thekok Bhavgk | ADBIABWAOOA EO8O0 A Al
repairing PCs for those who need them and to do so in a sluisivery nice to have that possibility;

)y 1TOA EO8 .ix ) xAT O O AAATT A A O1 AEAI xI1 OEAOQG
Viviana (27 years old) completed secondary school in 1998 andhpleted up to thesecond year of

a primary school teaching course. She lives with her husband and two daughters. Until she started

her own family, she had always lived with her mother and brother. Her mother did not complete

primary school and works as a clear in a hardware store. Viviana started working at an early

age in a sequence of jobs on the informal market. In 2007 she did a computer studies course in an

NGO VT mechanism. Through this mechanism, she got a microcredit aimed at promoting-micro
businesss. With it, she opened a store selling diapers and baby items, which she still owns. In this

case, the mechanism provided her with the contactscessary fordevelopng her enterprise.

Viviana not only started her own project through the mechanism, bug@fulfilled her wish to get a

job which allows her to have enough time to also raise her daughté&ise financing obtained

gave her the necessary resources (and extended her agency) to develop a previously

conceived project. 3SEA AOOAOOO arks tdtkie miEiodredil, xh@wg th©jGbEl always

xAT OAA 88 ) 1T OA A EITA 1EEA OEEOh AAAI ET C xEOE
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8. Final conclusion

The initial question in this paper concernedthe impactiT £ | AAEAT EOI O 11 OEA U
patterns in the year following ther training. What does the mechanism contribute? We may

assert, based on the data presented, that after the mechanism (in T2), youths show a greater
activation and insertion into quality jobs than expectedbased ontheir socio-demographic
characteristics, especiallywith certain mechanisms#0

The typical profile of youths participating in each mechanism varies both in educational and
social terms. Even though some mechanisms bring together certain profiles, especially innbar
of family educational capitals, others show greater diversity. A year after the mechanism, jobs
are related to the type of mechanism in which youths participated.

Although reproduction trends can be observed, the main finding is that the mechanism
supplements secondary school completion, and contributes to breaking away from the social
reproduction for some youths from low educational capital households. This group, which,
according to the ongoing household survey datahas the greatest difficulties in having its
secondary schooldiplomas recognized, behaves differently when studied in this research. In
effect, in these youths, the influence of the household educational capital on the labor insertion
quality is not seen as straightforwardly as would be epected.

For that reason the quantiqualitative data tend to show that the mechanism makes it possible
to boost the secondary schootliploma for youths from low educational capital households, as
their job-related behavior a year after their participationin the mechanism is better in terms of
quality (registered jobs and salary levels) than the behavior of this group on the labor market as
a whole (Jacinto and Chitarroni, 2009). This result may be understood in a context of labor
market reactivation, where overall unemployment has considerably decreasealong with labor
precariousness, even though it still persists, accounting for 38rcent. Thus, the influence of the
mechanism makes it possible to put the youths from low educational capital householdshav
have completed secondary school, in new posiionET  OEA O1 ET A6 1T £ AOAEIT AA]
will nonetheless be constrained byhe demands of the production structure andoy the quality

of the available jobs.

Consequently, this study, even though is restricted to the group analyzed, makes it possible to

OET x OEAO 1 AAEAT EOI Oh Z£AO &EO1T 1T AAET C 1 AOAIT U ObPI
favorable conditions, contribute to the creation of opportunities that the secondary school

diploma cannot provide on its own, in the framework of educational credential decline. The
mechanisms of training for work? or at work? when added to the secondary schodiploma,

can potentially provide knowledge and specific competences, as well as bridges to qtyajobs,

ET T OEAO x1 OAOh OOAOI OOAAG68 '1 OEI OCE OEA OAIT PA
are limited, this issue should be studied in broader populations, due to the clear signs that those

results may contribute to policies for secondary ad post-secondary education, as well as for

vocational training.
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The place of decisions in the educational pathways of young
people who are about to graduate from opular high
schoolso6for you ths and adults

By Alenka Merefiuk

1. Introduction

It is presently acknowledged that one of the main challenges of thedh school level is to
guarantee quality inclusion for all the young (Jacinto, 2006a). Althouglhe increase in school
attendance rates has seemed to makselectivity and elitism fall into oblivion, specialists agree
that while such abroad approach has enhled the most disadvantaged population segments to
be included,it has presentedthe challenge of providingsignificant learning for a population that
is heterogeneous andincreasingly unequal. Thus, one mayobserve a tension between the
democratization process regarding access and the difficulties faced, especially by tovweome
teenagers and young people, to remain in school, complete the full cyéland achieve quality
learning.

Likewise, specialists point out that as a consequence of the employment pess becoming
growingly precarious and informal, secondary education, even though it is a precondition for
gaining access to higher quality jobs, is a tool that has become increasingly insufficient (Filmus
et al, 2001). It may thus be said that high schoalot only weakened its capacity to assist in the
upward social thrust but that it no longer represents a common transition path of the young in
their becoming adults (Jacinto, 1996), as such educational credentials no longer guarantee a
successful insertioninto the labor market.

Nevertheless, various studies (Dussel, Brito & Nufiez, 2007) indicate that in spite of the
deterioration in the value of high schooldiplomas, education still upholds a fundamental
symbolic value. Indeed, it may be acknowledged thaligh school completion represents,
especially for those youngsters coming from poor households, an important subjective step in
their lives, one that is linked to social acknowledgement, personal achievement and/or valuation
of their skills to enhance ther potential labor condition and address the continuity of their
tertiary/university studies. However, what is the weight of those acknowledgements,
achievements and valuations for the actual possibilities of the loswwcome young to complete
high school? Dothey assist them in making decisions in the sense of facing the structural
deterministic factors? And, last but not least, what is the impact of the institutional models,
which indeed encompass living conditions and the subjective experience of the youirgtheir
functioning framework, on their completion of high school?

In this vein, the present article aims at reflecting on the place afecisionsto be made byyoung

people about to graduate from the privately-managed @opular high school$for young and

adults#243 on the construction of their educational pathway. The present study understands the
TTOEIT T/&£# OPAOEG 1 O OPAOExAUOG AO A Ali Pl Ag POl A/
objective and biographical, related to the socigroductive context and the living conditions of

41 Although it is acknowledged that during the 19972006 period both the senior high school enrolment rate and the
number of gradua® O ET AOAAOAAhR OEA COAAOAOAOGSE ¢OI xOE OAOA xAO AAIT x
Miranda, 2007).

20" AAEEI 1 AOAOI O 01 pOI AOAO PAOA *&OATAO U ! ADI 01 66h ET 3PATE
43 The information relates to popular high school diplomas for young people and adsliprovided in privately

managed public schools in the Province of Buenos Aires. Both experiences are part of the field work | carried out for

iU I AOOAOBO OEAOCEO AAI 1T AA O4EA pPi AAA 1T AAODPEAA AU pPi BPOI AO EI
in privately managed public schools in the educational pathways of loimcome young kids of the Buenos Aires

OOADOAGS AT A OOPAOOEOAA AU #1 AGAEA *AAET 61 8 ) Al DOAOGAT 61 U
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the young, with individual strategic factors. The aim is to analyze the impact of structural
limitations and subjective factors on the relationships of young people who attend those popular
high schools and the educationalystem. Although the acknowledgement of structural variables
will allow us to understand the impact of the economic and social context on the educational
pathways, a focus will be placed on restoring the acknowledgements, achievements and
valuations leadingthe youngsters, even under adverse conditions, to make decisions atake
action on a specific reality. It is worth mentioning that this rationale does not avoid the impact of
economic and social conditioning factors in the making of the subjectivity ohé young while
acknowledging the action framework of the agent, but rather takes it on board. From this
OOAT APTET O EO AAATT AO A OOAAEOI OiIi11 AEIAA AO OO
world even when they are theobjecti £ OOAE AT neE208BAAOG6 |/ OO0

2. The popular high school diploma s: a new alternative of secondary education for
young people and adults

The secondaryeducation of young people and adultds becoming increasinglyrelevant in
O1T AAUGO AAOAAOQET T Al AgshdueiidtBe fattithatA significant gropdktdrO AT O O
of young people do not complete their high school education through the standard channels and
thus move to other sources, like adult education, with characteristics that are more appropriate
and flexible with regard to their own possibilities. Indeed, one must acknowledge the advent of
new educational formats proposing to develop alternative models to bring on board the young
and adults coming from more vulnerable population sectors. They try to cater fomore
flexibility in the homogenizing concept of teaching by trying to cross the exclusive and excluding
hurdles of those schools carrying traditional formats (Tiramonti, 2007). Likewise, given the lack
of conceptual clarity and hence of that of policy anggedagogy, that has historically been the
hallmark of the educational format of the young and adults, they are committed to preparing a
peculiar definition of the youngadult subject resuming his/her linkage to the educational
system after years of neglectSuch a definition has allowed them to provide the institutional and
pedagogical modelwith a specificity framework that defines the boundaries of the educational
practice they bring about.

The privately managedpopular high schools for young and adults hae been designed and
organized by various social movements. Although the first experience took place in 1998, there
are now more than 40 such schools that aréunctioning, essentially located in the Federal
District and the suburbs of the city of Buenos A¢s. Therecovered4 companies, territorial
organizations and trade unions are the social background where such educational practices are
being introduced. Although the proposal made by all such high schools has been to create a new
Department of Social andPopular Management Affairs in charge of coordinating, together with
the social movements, all the corresponding educationaservices the high schools were
recognizedby the Private Education Departmentn the Province of Buenos AiresAlthough such
official recognition seems like a unique achievement in the social movement to foster popular
education selfmanagement experiences in the field of public education (Elizalde, 2008), which
also goes to overtly show the participation of these organizations in ghconstruction of public

Pbi 1 EAEAOh Al OE OEA COAT OEI ¢ T &£/ A OPAAEEZEA OOAOOC
pending issue.

The profile of most teachers combines university training and lengthy experience advocating for
neighborhood organization rights. Both are key aspectsvhen it comes to combiningtraining and
political tasks asrequired by such a sedmanaged educational process. The students in turn
come from low-earning segments of society and were essentially born in those neighbasbds
where the high schools are located. Although the population is heterogeneous in terms of age,

44 OAT O1 AOT 080 11 OAd 4 E A @htakén@ver b ihdir aor férde @fterQe ArQinaEoviizd A A
were not in a position to continue operating them.
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gender and their original family and socieeconomic condition, they share the same schooling
pattern both fragmented and marked byretakes, withdrawal and dropout.

One of the newest issues introduced by these popular high school programs is the relationship
AAOxAAT OEA OAETT1 AT A OEA Al i1 Olméradged édtial AO OE
I OCAT EUAOGEI T 068 )1 OEEO OAET he reighhorhcod But s BIscEO 1 T C
offered as an alternative prompted by the social movement driven by the social movements and

designed as a function of the social and educational needs of the community. From this
perspective, school is a place where different lowledge elements, i.e., academic and popular,

live together: and it is this tension and linkage that generates richness in practical life. Among

the goals set, besides the training task as such, we may find the shaping of political subjects who

are capableof having a demanding and active community participation.

08 4EA Ai 1 OOEAOOGEIT 1 AAA AU OEA ODPAOExAUOO b

4EA OEAET AOGO 1T &£ OEA 1T1O0ETT 1T &£ OPAOESG AT T AO £EOI I
and methodological tool leading tothe study of the biographical pathway of individuals in a

holistic manner (Graffinia, 2009, by analyzing the structural limiting factors that condition the

field of possibilities of the subject as well as the subjective factors mobilizing decisions and

specific action modes. However, the weight of each of the factors is still being debated among the

various players. Thus, the points of view upheld by social determinismoverlap with those

assigning more value to the socializing institutions and those that give priity to the reflective

dimension of the subject as a responsible agent taking ownership of his/her own biography

(Longo, 2008).

Recently, various studies analyzing the pathways of the young (Walther & Phol, 2005; Casal
2002, Bidart, 2006) have put more empasis on the combination of structural, institutional and
individual elements, stressingmotivation and expectations as key aspesif such a combination.
Such studies consider that the decline of the institutions and the disaffiliation mechanisms,
typical of modern societies, have an impact on the segmentation and destructuring of
biographical pathways. Under this assumptionthey acknowledge that the pathways of the
young have specific characteristics in the framework of the individualization process (Giéns,
1995) in which individuals are pushed (Beck, 1998) or obliged (Castel, 2003) to become
accountable for their own decisions and to take ownership, in an autonomous and reflexive way,
of their own personal circumstances However, in Latin American corgxts, although research
points out the importance of the subjective factors in the pathways of the young (Jacinto,
2006h), some specialists (Robles, 2000) notice that the individualization process is asymmetric
because of the economic and social conditiamjj factors providing resources, expectations,
inhibitions and authorizations. Following this theoretical point of view, it is accepted that under
less favorable conditions, when theres no institutional regulation and yet pressure to find new
integration channels, the range of choices becomes constrained, therefore putting tension on the
reflective capacity of the subjects.

In this vein, a pertinent question concerns the relative importanceof each of the subjective
factors in the construction of the educaional pathways of the youth from low-income
households. It also invites us to think about the different degrees of thoughtfulness and the
actual leeway that young people have whemwreating their own life stories. That is why the
purpose of this paper is 0 analyze theimpact of structural limiting factors (such as the socie
economic ones, the income of the original home, the educational level, the education
opportunities and the place of residence) as well as the subjective factors (especially motivation,
expectations and appraisal) in the educational pathways of the young people who are about to
graduate from high school. Although the analysis will build a link with the objective conditioning
factors and the biographical elements, focus will bplaced on acknowledging the motivation,
expectations and appraisal underpinning the decisioimaking circumstances, and which ones, in
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the face of structural determinism, provide particular meanings to the educational pathways of
the young. Likewisethe institutional variables of the model proposed by the popular high school
diplomas will be examined: the idea is to find out whether they have contributed, and if so how,
not only to retention but also to(future) graduation from high school.

4. Educational pathways: t he rationale behind the decisions

The young people who re-connect with the educational system as adultsfollow a various

pathways, usually marked by retakes and dropout. As indicated, the diversity of such pathways

is due to a unique combination of soci@conomic, family, institutional and subjective factors. In

this vein, analyzing the pathways leading to popular high schools has allowed usdbservethat

CEOAT OEA OOOOAOOOAIT AlldgiddenO EA 1A GpO EAAAON ON QD OO0 AGCEEAI G AA
decisions made by the young vig-vis their educational pathway. As a function of their

motivation underpinning their educational pathway, the expectations they have regarding

completion of their high school studies and the appraisal of the place of suehpopular high

school in the possibility of completing their secondary education, three differentogics have

been identified.

The first one is thetactical evaluation guiding the decisionmaking process. As such, under the
instrumental logic, the educaticmal pathway and,within the latter, the possibility of completing

EECE OAEIT1 AAATTAOG A TAAT O O AAEEAOEI ¢ AAOOAE]
possibility of improving their labor condition. From this perspective, the popular high school

will not only allow them to graduate, and hence to get their high schodliploma, it will also

provide conceptual tools that will be taken advantage of as a function of the goals pursued. In the

affective logic the family ties are the ones that are at thaoot of the decisions linked to the

educational pathway of the young. In this case, resuming their studies and, in particular, the

appraisal of the high schoodipomaEO OAI1T AOAA O1 OEA DI OOEAEI EOQU 1 ¢/
the family. That is why in tis case the flexibility of the institutional model proposed by the

popular high school becomes a key element to the extetttat it can provide for retention and

completion of the secondary cycle even though the structural factors at the root of their prious

exit from the educational system have not changed. Finally, in threvenge logi¢ the decision

making process is linked to the needo overcome economic and social determinism , thus the
achievements are personal in nature and the challenges aresign of strength. That is why

getting the secondarydiplomaxi O1 A 11 0 T11 U OAET £ OAA OEAEO OAA
of crossing the hurdles scattered almost throughout their educational pathway becomes a

stimulus for overcoming adversity.
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Table 1. Underlying logics in the decisions made by the young regarding their educational
pathway

Motivations Expectations Appraisal regarding the place of
Logics underpinning behind a high the popular high school vis -a-vis
g the school diploma the possibility of completing the
educational secondary level
pathway
O" AET Co& |Improving working | Completing secondary education
Instrumental workplace conditions and acquiring the conceptual tool_s
that will strategically assist them in
improving their condition
O" AET Co | Family Completing secondary education
Affective family acknowledgement | thanks to the flexibility of the

institutional model and the
personalized follow-up during the
teachingglearning process

O" AET C6 | Overcoming the Completing secondary education
and by oneself | social and economic| thanks to the curriculum model and
determining factors | to the teacherstudent relationship,
Revenge and also taking advantage of a
series of theoretical and practical
tools to reflect on the reality andto
act individually on such a reality

Source: Own research, based on interviews carried out for the purposes of this study

18p8 4EA ET O0O0O0I AT OA1l 11 GCEAqd (AOTUT 8O0 AAOA
O0) EAOA AAAT 1 AAA xEOE 1 U AZAOEAOGO Al Totkdeh [ U £EA
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not only met while working in a factory, but most of their labor history was linked to working in

the industrial sector. €1 AA EA xAO A AEEI Ah OEA AAOGEOA O AA
and to become an employee in a company seems to have had an immgacsome of the decisions

that marked the course of his educational pathway.

He managed to complete grade school wibut any problems. His parents had decided to make
the effort for Hernan to start his studies in a private school because they considered that be
the bestoption in the industrial area of Pacheco, the place where had lived since he was born.
However, in fourth grade they had to move him to another school because he was the victim of
bullying by his classmates.

0) OOAOOAA AO OEA ACcCA 1T &£ OE@h ET vo0o60 1 1TO0A 10 1
was a private school and there were mamealthy kids and | was from this neighborhood, | was
discriminated against. Then they beat me up. We were playing soccer and they beat me up as one

could never imagine and almost broke my chest by kicking it @tdhat point my parents pulled
meoutofsET T1 AT A OITE T A 0601 A POATEA OAEIT1 ET O0AAE
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Starting high schoolwent hand in hand with one of the first decisions relating to his goal of

working in a factory. Before finishing the last gradef primary school, Hanan asked his father,

who had been working at the Ford factory for over 15 years, to register him for the examination

to get into the school belonging to the automotive factory. Although his father offered his help to

make sure he would have a place in #t school, Hernan did not want any help, he wanted no

string pulling and in the name of dignity and effort haook OEA A@AT ET AGET 1 8 AT A A4
0) xAT OAA O1 AA AAI EOOAA AO OEA &1 OA OAEITIT ATA
teacherat the schoowho was a friend of hiOT OEAO ) to LnOdrgh thé éams AudIA

wanted to take them, by all means, because my honor and my dignity come first. My father wanted

Ol E EJusitpreuerid and o there anyway, yoi 1 6 O E AtfeAest@idU @®IOI AA AAAA

AT UxAU68 O.1Th AAAh ) Ai180 xAT O 061 Ai OEAOG68 ) (
to register me in a standard technical schol.

In any case the wish to take advantage of high school as a means of gettingawg for a future
enrollment in the industrial sector came about by registering in a technical school in Benavidez.
The theoretical courses in the morning and the practical courses in the afternoon do not seem to
have brought about many difficulties duringthe first high school years. However, at the end of
his fifth year in high school hehad to retakefor the first and only time in his academiccareer.
Hernan attributes that failure to an unfair teacher who preferred the kids who lived in that
neighborhood and discriminated against those coming from the periphery ahe neighborhood.

In spite of feeling once more discriminated against, he chose to sue that particular teacher and
continue in the same technical school where he repeated that fifth year andasted his sixth and
last year of high school. However, the unforeseeable nature of things forced him to make a
decision for which he thought he was already prepared

O!' 1T A OE Aldisphtddf the yéaE 20002001, when the bank accounts in dollars wereZen.

In those days my father was working and they started firing people at Ford and they fired those

who sided with the shop stewards and my old man was on the side of a shop steward and so he was
AEOAAS 7AI1h OEAU AEAT 8 Obigprblet. HespentEakintst s Ebnth© A O A O A
trying to survive, also with the help of my sister, who was working. Then | it OA EAA AT 1 OC
being like thid tfegause we nevewanted for anything, we were working people, we were always

saving moneg) 8Qbing to start workingj | told my mothe8 oou still have another half year to

gd8h OIilh ) AAT 60 OAEA EO dildisiels afely haGefedoligh RodE T x 1
) AAT 80 EAAD 11 OAAET Cthelotiersddid Dsiehed lo6kiDgHsEAOEd C | EEA
7EQOEI OO0 EEO DAOAT 660 ACOAAI AnndliookddioOd joblin OAXHE® DA A
industry & Although he did not have his high schoaliploma, he was confident that what he had

learnt throughout those years of techncal schools would be fine, and he was also confident that

effort, responsibility and shrewdness would be good tools for him to start as a worker. He spent

almost eight years outside the educational system, and during that time he tried to achieve his

goal by working for an temping agency. An interesting fact is that although in the beginning he

would accept any kind of job that was offered to him, after a few years Hernan was willing to do

anything to grab the chance to get into a factory.

A friend calledme and he said that they were hiring in a dye factory, looking for people to unload a
OOOAE8 ) AAIT 1T AA OEA ACAT AU Adm&d sOFAU 1GT 1)A xiAH OO0 K
arrived at the factory, there was a 3fheter container, it had 1300 dysacks weighing 30 kg each,

with black dye. It took us six hours to unload it, but | started to work and a boss who was looking at

me saw that | was reallenthusiastid@ ! 0 OEA AT A T £ OEAO AAU EA OAEA
to come another day? B&cOOA x A3 OA CT ET ¢ OT wokddk the idrebagise, ) x Al
OEAOBO Eix ) OOAOOAAS8 ! é&nd df ihdydar aduH fdyed ankl Osbartell b1 A A OA ¢
meetpeople and that was the starting point of my work there. Well, when theyid@ O T AAA [T A A
1TT cCAOh OEAU OI 1 Akekpyoutrmmhd A AQIORT @1 O xODEA OAOU x/
After a year, the agency called him because the dye factory needed him again. In that company,

not only did he get better paid jobs but also higher caegory jobs. Hernan discovered that

61



improving his labor conditions depended partly on his sense of responsibility, but to a large
extent, on the strategies that he could implemerin order to be in the good books of the workers
at the factory.

O) T O Efécidry, Cskarded changing the type of work and my categoly OOAOOAA xEOE AA(
the lowest one, | was paid.81 an hour, it looks like everybody started that way, it was my way of

starting from the very bottom, until | started to be trusted byerybody. Afterwards | even talked

to the daughter of the factory ownekye had a sort of confidence diendship, because | am a very

Ol AEAAT A PAOOI 18 ) TEEA EO8 " A& OAh xEAT ) xAO
order to have smething in life you have to be a little sociable, and | tried to be as sociable as
possibled

However, in spite of the fact that the salaried job goal seemed to have been reached, Hernan saw

OEAO POITiITOEITO ET OEAA OEA [AAdadigivddhoddidldmaiHisAAD AA
desire to keep on growing in his job, added to the interest in the possibility of developing a

tertiary degree, motivated him to go back to school. The possibility of finishing in a technical

school had dwindled because he owlcould go to a school that would offer night classes. As such,

his choice of finishing in the popular high school was linked, in the beginning, to the schedule
possibilities offered by this kind of educational proposal. The concerns he had of starting &

new school, plus his fear of being discriminated against one more timaere very quickly

dispelled.

O7EAT ) AOOEOAAR ) xAO ACAET A /0o dthit Ewdsd ET ¢ OA
philosophy classl looked at everything and | was exmely nervous that day because everybody

was looking at me, sort of strange, and nobody would talk to me. | sat on my own, in a corner, then,

when they started to talk to me, they started asking me about the way | dressed. | asked them if it

was botheringthem that IcameA OAOOAA | EEA OEAO j xEOE A CiI OEEA C
01 AG6O 1 AAOT A 1 EOOIA AEO AAT 6O UIT Oh6&0O0OO0 AO Uil C
The popular high school little by little started becoming a space of belging for Hernan. In

principle, one may acknowledge its value in the sense of participating in a space that provides

for everybody to put his/her own personal subjectivity on the table and, in turn, get a collective

result which is something more than the am ofits individual parts.

O0) OAI OA OEA EOAAAT T 1T &£ OPAAAE OEAU Allix UIT O E
ur 6 AA OEA xAU UT O AOAnh OEAO AT AOTI 60 OO AT U AT
EAOA O OAI E il sart AdreUt® BeErho@8socipble sand human, you learn to be
supportive and you learn to get along well with people, to see that we are all equal in this society,
OACAOA]I AGO 1T £ xEAOEAO UT O AOA OEAE 10 bPiT 086
However, it is worth noting that it is the teachingzlearning model itself that becomes highly

OECTI EXZEAAT O ET OEA MEOAI AxT OE T &£ (AOTUT 60 PAOEx
certain pedagogical task that fosters a learning style that stimulates critical reading of reality

and also provides fo continuous thoughtfulness in practice. That is why teaching tries to

transcend common sense by proposing different theoretical frames that are placed aasvis the

experience of the students themselves. From that standpoint, experience is acknowledgedaas

known world, an anchor from which you may build a concept and denature reality. In turn, it is

proposed as a resource for action, as action itself brings about an analysis, a reflection that puts

execution in play.

Herndn was able to acknowledge that mong through high school allowed him to acquire
knowledge of trade unionism history, which is linked to the emergence of Peronism. In that vein,
the conceptual tools added new elements to his labor experience #tat he could reflect onthe
situation and act accordingly. Fromthen onwards, he strategically started to get close to the
shop steward by using his knowledge on Peronism to get support inside the factory and to get a
promotion in the workplace:
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Ol'TA T U OI AE A for work, Bfier tafkingit@alshop SidwaEdWho is a Peronist, | talk to
him about Perén, and he is really thrilled with me and then | put him in my pocket, | use him as a
weapon tohave the support oBomebody inside the factory. It is a way of putting people on your
side, sdo speak, | prefer to have my future guaranteed, to have a contact here inside for a future
POi i T OEiTh OEAO O1I 00 1T &# OEEI G638

The work carried out by the popular high school regarding the promotion of critical thinking and
reflection on reality becomes an inportant tool in the framework of the instrumental logic. As
such, one may acknowledge that although for Hernapopular high school cannot bring about a

1 AAOTETC OIT1 OEAO OOOAT COEAT O E@lnvith Aikdwg A x1 C
motivations and hopes of improving his labor condition: on the one hand the fact of belonging
inside the workplace becomes an important and necessary factor for him to remain and to
graduate; but, in addition, the opportunity provided by this way of learning dlows him to
thoughtfully leverage the acquired knowledge and put it tavork in an action that will guarantee

that he will achieve his goals.

18¢8 4EA AEEAAAOEOA 11 CEAd ' AOOe1 80 AAOA
8 OAT A afarvy family, they will wait for me to get mgiplomaandOE AT OEAU xEi 1 O
you have your high schodiploma AT Ah xAl 1T h UT O ETTxh T1x ) 11T0A U

In his twenty years of life, Gasin moved house several times as his family searched for better

living conditions. In spite of the fact thatthese moves were responsible for his continuous

changing of schools, he managed toaintain a continuity in his educational pathway that seems

to have positively distinguished him from the rest of his family. That is why higosition, or
OAOEAO EEO OnilyAErélated to bé valGeEplacedd all his relatives on his learning

capacity and the expectation they have that Gastén is the only omdno can get a high school

diploma.

" AOOeT 60 OAETT1T DAOExAU OOAOOAA ET AadeQvhenhe AAT 1 A
was six years old. When he finished third grade, the family moved to another town, San
Fernando, where his parents made the decision to enroll him in a school in the town of Carupa.

He only spent two years at that school, because agaowing O EEO DA @GdHad®dgo x 1 OE
back to his old school in Moreno, where he completed his sixth gradéconomic needsmoved

his family to the neighborhood of Pacheco, where Gaston managed to finish seventh, eighth and

ninth grades in a schoolin the LosTroncos neighborhood. His educational pathway shows that

his personal wish to remain within the educational system was positive ienabling him to adapt

to changes in neighborhood, school and friendsand provided him with the continuity and
completion of all of his basic general cycle in normal time schedules.

O) Cci 0 AOAOUAT Auso OODPDPI OOh ATl 1T &£ OEAtGER Ah OI
and such a grade and as they saw that | was the only one making progress, my family would say
@1 660A OEA 111U TTA xET 80 OOOAUET C8 AT A OEAU xAIl

During those first years in school, Gastén had to live with some fears that placed tension on his
educational pathway and, hence, on the acknowledgement of his relatives. Altlgtuhe counted

on the support of his family, and had a certain confidenda his own academic achievement, the
fear of repeating a grade became a key instance. Indeed, repeating any of the grade school cycle
years would have been for him tantamount to failee, a frustration that could threaten his
position in the family.

O plways took responsibility for going to schadin other words, whenever | went to school it was

on my own, because | wanted to. Until first or second grade, well, my mom used to seBdiine.

Al xAUO 1 EEAA CciEITC O OAEITiI8 "0O0 A EAx UAAOO 1/
iTih Yéi CciETC Ol £EI EOE gaddrdiak©ahgdrada h) dUT G TGN A
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continue in high school, and if | ever have to egpagradeOEAOA ) xEI 1 11 0 Al 1 OEI
xAT O 01 OAPAAO8 ) EOOO AEAT 860 xAT O O OAPAAOS8O
Once he had overcome all of his fears arfdlfilled the expectation of being the member of the

family that would spendthe most years in school, at the agef 15, Gaston went to senior high

school. Because of the area he was living in, hgecided to enroll at the nearest school in the

Pacheco neighborhood. However, the stigmaof having moved around plus the economic

limitations, led Gastdn to skip school to many times and therefore towvaste a year, and drop out

of school

0311 AGET A0 ) EAA A AOO OEAE A®uakelithdrebGiitivduid akeA O ) A
one hour on foot, but | still walked to school. Sometimekipped school for a few daysd once |

could only skip another five times but it happened that | quit school because my niece in Merlo was

AAl AAOAOET ¢ EAO AEOOEAAU AT A OEAT ) AEAT G660 1 AT A
and when | finally made it home, Had exceededny absences. They gave me another chaate

school, but the following day | had physical education in the morning and | overslept, and when |

AET AT U [T AAA EO O OAEITIT OEAU OAEA O1iT h AAAAOO!
AT Ul Jawldo) AEAT 6006 8

Along with his fourth move came a new changef school. In the town of Merlo, Gastén managed

to complete his first and second senior high school years without any problems. In spite of his

academic achievements, the poor economic conditioof his family forced him to get a job. Until

then, and thanks to the fact that his father was a bricklayer who had taught him the trade, Gaston

had done petty jobs to get some cash for his personal expenses, but because these were short

term jobs over thelast three years he had managed tguccessfully managehis academic and

work responsibilities. However, in September, i.e., three months before completing his third

senior high school, Gastén had to start working in a construction company and although imet

beginning he still entertained hopes of continuing tostudy, the workplace claimed all his

permitted absences from school Once again,his exit from school was linked to structural
ATTAEOETTOh TT1U ET OEEO AAOA E AsoukéshtutthéraudeOl B 1 C
there was apressingneed to find a solution toeconomic problems

yO EO ET OAOAOOET s AOERGD 141G OEA I OANC OB MOA ONAAT AT
Gaston. On the contrary, it may be understood that the fact of notibg entitled to any further

absences was the lesser of two evils for him when compared to repeating the year. In this sense,

one could think that such a condition protected him from frustration, i.e., it avoided putting on

his shoulders the burden of failue, not only in school but essentiallyvithin his own family.

The year after he dropped out of school, he moved with his mother and his brothers to the Las
Tunas neighborhood. The separation of his parents called fhis increased participationon the
labor market, and that is why he spent almost two years outside the educational system.
Nonetheless, his desire to keep on studying pushed him towards finding alternativasthe adult
education system. His first attempt to enrolwas unsuccessfuA O E A maAnBg todilCout the
papers in due course for that night school in Pacheco. One year later, he found out about the
popular high school and without wondering too much about ithe started his third andfinal year

of senior high school.

O7EAT ) ,@hopoirdid #n@ Mvas there any discussion, like at the other places where when

you get in they make you feel uncomfortable. At all times they made me feel comfortable. In other

words, everyone was veryappy that | was starting, as if we were all ondig family, and they

talked. For examplgif a classmate had skipped two or three days they would, &8l 1T AO AT UAT Al
ETTx xEAO EAPPAT AA xEOE O AT A Oiled O.1Th xA ATT:¢q

54 OAT O1 AOT 060 .1 0Agq ' OOOGAAT O ET OEA ' OCAT OET A EEGE OAEITTI
maximum number of authorized absaces during a year. In that case, the pupil can no longer go to classes but may
take all the examinations at the end of the year.
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The ability to enroll after the deadlineand the AAOET ¢ AOOEOOAA 1T &£ OEA EITC
classmates were absent constitutedbig differences when compared tdiis previous experiences.

Not only did the school as an institution acknowledge the specifics of the pupils, in this

particular caselooking at why they were absent and assessing different ways ehsuring they

stayed in schoo]but it also made Gastén fdavelcome within the community.

O4EAU OAODPAAO UI OO T PETEITO OAOU I BtABdng idtBeA U AT T ¢
arh TTh UT O OAU OIi AGEET ¢ AT A OEAT OEAUtoABA OxAl
whatitisthathesaid h AO EAZ xA Al 1l AT 1 A . Eh&téBher@dmed aAddA OT A0
OAAAEAO I A xEAO ) AiT60 ETix AOO AOOET ¢ OEAO OA
as any other classmate, and he can find out that there is a mistake, so we cam fiean each

I OEAO8O

In the middle of that same year, Gastén got a job at a meat processing plant in Pacheco. Labor
conditions were good, as for the first time in his life havas paying into his pension fund and a

health plan. However, the time schedule oviapped with his high school classes and this led to

his first and lengthy absence periods. After one month on the jpand for reasonsrelating to the

company itself, they decided to suspend large numbers of employeéscluding Gaston. In this

context, and seeing theunique experience afforded by high school, he decided to go back to

school the following day and ask to be readmitted.

O!'TA ) OAEA O1 1 UOAhem]g AO)G I AQTIEAN CAANE OAA TEYE AGAE
exams at the end& OEA UAAO0O68 4EA06O0 xEAO ) AAI A O1 OAU
O A O A O UOKbiE wehave @ talk about it with all the classmates in a gathering and see what

OEAU AAAEAAR ET 1 OEAO xI OAOh xA Al1 EAOA O AAAE
As is typical in an instiutional model that tries to make the most stringent aspects of traditional

formatted schools more flexible, in the popular high schools the decisiemaking level becomes

an educational tool based on the participation of students and teachers in building ¢h

standards. As such, it is acknowledged that the assemblies or gatherings are the space where

internal conflicts are solved and certain decisions are made. Thereas initial type of gathering

taking place inside the class, where the problemsiffecting only that class are dealt with.

However, what may have started as an internal conflict in one classroom may end up becoming a
generalissue within the school. In that case, the discussion spreads to all participants, teachers

and pupils of every level alike, giving rise to the general assembly. That assembly becomes a

space in school where participatory democracy is the basis from which debating awmigcision

making occurs. In the assemblies, the thinking process is collective and dialog takes placeam

egual footing, but the decision is individual, as once the debate is over everybody casts his or her

own vote.

O%OAOUAT AU xAO DOAOGAT O AO OEA AGhojAd thaihad lellimd ) O |
to drop out of school. Everybody said it wasdjrin other words | told them | wanted to come back,

and that | wanted to know what they thought about it. Right? And we all took the floor in turns and
AOGAOUAT AU OAEA EO xAO £ET A80

4EA CcOT OP 1T &£ OAAAEAOO AT A OOOAAT meibposkideAdidddd AA ' AO
the reasons he had explained himself regarding the days he was absent. For the first time

structural factors were taken into considerationin the framework of the educational pathway.

For the first time, the number of absencestrengOE AT AA EEO Z£AT ET U0 Ei ACA 1
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1808 4EA OAOAT CA 17 CEAd 3A1 OEACI 60 AAOA
O)O6 EETA T £ 11 OEOABAO Ui 6h Ui d OAU OITTTER ) EEI
| completed high school!lt makes you wantmore; it feeds your setesteem as if your egayot

boosteh AO EZ UIT O EAA OOOPAOOAA UT OOOAI A&846

The way in which Santiago faced the adverse conditions that marked his twergyght years
allows us to understand the solitude of his pathway, as well as the challenges he managed to
overcome in each of the steps. As could be expected, his educational pathwas no stranger

his problems, quite the contrary: it has been conditioned by economic determinism and a family
environment that could not assist him in facing the ups and downs of his sgol pathway.
However, the possibility of getting his high schooldiploma was for him a typical way of
overcoming a problem, as the completion of high school becomes a significant personal quest.

Born in Uruguay, Santiago was 5 years olghen his mother made the decision to try her luck in

Argentina. That is how, as soon as they arrived in Buenos Aires, they settled in the town of Tigre,

where his mother remarried. The following year, Santiago started his educational pathway.

Without repeating any of the pimary school grades, in 1992 he managed to finish his basic
education, when he was 12. Living in the town of Pacheco, the following year he decided to begin

high school in a nearby school. However, the lack of interest that Santiago seemed to show for

his studies, added to the increased conflict level because of his poor relationship with his
stepfather, led him to drop out of school for the first time. Although a year later he managed to

be re-enrolled in the same institution, again his educational path wahampered byan eventthat

seems to haveassumed great importancen his life.

O/ 1T A AAUR xEEI A DI AUEIGC xEOE A COIh ) xAl OAA Oi
home and besides that | was dating a-salled girlfriend but she said afe@ EET ¢O ) AEAT 80
hear about,that she was seeing someone elsesomething like that. So, between the problems at

EiiA ATA OEI OA xEOE EAOR [ U EAAA xAO AOOOOETgh )
about meis that if | have a proble) EAAD EO O 1 UOAI £ ) AT 1880 OAI
day | burst inside, | went home and, well, | started playing Russian roulette asttbawas fire® o

)T AAAAR OEA OOEAEAA AOOAI POh 1T O OAAAEAda®e AO
impact onthe way he saw himselfIn other words, fromthen onwards Santiago was able to start
valuing personalattributes which had not been acknowledged by him until then and, in turn, to
voice new expectations with the need to build a new pathwaySince then, the decisiomaking
process became a tool that enabled him to face reality; a resource that gave him strength and
allowed him to picture himself as the owner of his own destiny.

0971 6 OAAR OF AAiUAT) A DEAODERA 11 seif yoRnGiads@smmit dukide(it is

I EEA 11T O0ET ¢ Oii AGEET ¢ ET 1T OAAO O1T OAI OA 1 0OE
xEAOAAO O1 AAU ) OAI OA OAOU I OAE xEAO ) AT AA
The following year, Santiago decided to make a trip to Uruguay to reunite with his father after
OAT UAAOO xEOEI OO0 EAOET C EAA AT U TAxO &EOIi EEI 8
AU EEO EAOEAOh EA NOEAEI U 11T OAA O EEGgtt OOCOAU
Buenos Aires to resume studying. When he was 18 he managed to finish the first year of high

school in Pacheco. However, economic needs forced him out of school again. From there
ITxAOAO EEO T EEA xAO OPAT O AAOxA AkikinPddandi. Gor! EOAO
Santiago, Uruguay became a haven where he would seek new opportunities when faced with the
hardships of his dayto-day life in Argentina. That is why hisvork path triggered his migratory

movements until the year 2007, when Santiago madthe decision to finish his high school

studies in the province of Buenos Aires.

AO
AAOC

0) AAAEAAA O1 A1 Oi11 EI EEGE OAEITI OEATEO 0O
here WhileOAT EET ¢ O EAO ) OAEA 0O) xKebpln fidyingidthel U OAT
bi pOI AO EECE OAEIT18 ) AAI A EAOA 11 -AOBE vo 1 A
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went to the other school, asked Afo’r t‘heA transfer’ngtg, mgdg a photgcopy grld enrolled, and that
afternoon, on the very same day,0&A OOAA OOOAUEIT ¢ ACAET 68

Popular high school represents for Santiagoworld | £ OT 6bi 0001 EOEAOE8 /
OAEAAOI A All1T xO0 EEI OF EAADP 11 x1 OEEI ¢ AO A
to study at home and carry out some howehold chores. It is worth mentioning that for the past
AAx UAAOO 3 Ahad EepreskniedA OFRE QEOUDPAOAAT OACA T £ OEAO
Besides, the flexibility proposed by the popular high schodl @stitutional model regarding
absencesencouraged him in his desire to complete high school.

OE.

)
T AO

O) Giyénkviho drops out and stays out of school does so becheser shewants it that way.

It is not because the school or the teachers prevent you from keeping on. A lot of opportunities are
granted hee to those who skip school fovork, health or any other reasa) youknow? Those who

skip school because they have a valid reason are given an opportunity to carry out a practical task,

you see, othe teachers help them ttry to catch upbecause theylk T x xEU OEAU OEEDPDPAA

Likewise, the curriculum proposed by popular high schools and the dialogic link thatrises
AAOxAAT OEA OAAAEAO AT A OEA OOOAAT OO OAAI O OF E
educational pathway. To begin with, both gpects lead to a speciahtmosphere inside the

classroom (Marhuenda, Navas & Pinazo, 2004) which, in his case, triggered a greater
commitment in the teachinglearning process. In turn, the way of grasping, of taking ownership

of knowledge became for him aesource, both practical and thoughtful, that has granted him the

possibility of taking actionwhen faced with the hardships of daily life.

The design ofthe curricula in popular high schoolshas been based on the official structure,

without which there would be no legal framework to grant certificates It comprises a collection

of subjects organizedby discipline and by area, needed for the development of a critical

knowledge of reality andwork, and takes into account thelife experience of the studentso

create a place where they anchor their will to build their own knowledge base. As such, new

topics related tothe life of the neighborhood are added to the basic common contents of Federal
education,and there are additional programs linking the standad curriculum with new, related
AEOAEDI ET AO8 7EAO60 ET OAOAOGOET ¢ AAT OO OEA AOAAO
from different perspectives suggested by each discipline. From that standpoint, knowledge is not
fragmented in a variety of persgctives, which very often prevent their understanding but it

takes on board a holistic approach and thutakes better ownership of that particular knowledge.

O!'TA OEA xAU OEAU OAAAE EO I EEA CIETC AZAlidxAOAh E
deeperinto the concrete aspect of it, towards reality, nfitcusing onbooks but specificallpn what

you are living in your dayto-day life. For example, Ibve the subject®luman RA OT ODOAAOS AAAA
they teach you how the rights of people are oriediehow everybody gets organized in their lives,

both in their work life and in their dayto-day life, in other words it is as if they teach younwke

demands, well notreally to makedemands, but to pose a certain number gliestion® 8

In this vein, theteachings of the high schools aim at going beyond common sense to offer various
theoretical frameworks that are linked with the experience of the students themselves. The
teacher becomes a key figure in the mediation between knowledge and the pupi#s he or she
posesproblems and guides analysis byintroducing a number of concepts and theories that are
necessary togain a critical knowledge of reality (Brusilovsky, 2006). However, for high schools
this should not bring aboutan unequal power relationship between teachers and students as
intellectual autonomy must be the result the learning process. As such, the need to put at the
disposal of students different theoretical interpretations comes about. From these, they will be
in a position to establish reldionships and comparisons. The dialogic link, based on the respect
and acceptance of the ideas of the others, becomes a key aspect of the teapheil relationship.
From this perspective, the teachers no longer the cause of learning buis considered siccessful
when providing a meaning to learning, stimulating among the students a commitment towards
knowledge and the way it is brought into their minds. The contents are not only transmitted
through the curriculum, but also through the relationship thatarises between the teacher and
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the students. In this vein, if a good curriculum is one that makes sure that the standards are
worthwhile (Stenhouse, 1997) OE A  OA A AiE th Gelhddate @ Al€sE&room atmospherbased

on a wider degree of identification betveen the standards of theyouth and adults participating

and those of the teachers. The construction of this set of shared values between the players is a
foundation on which knowledge may bdransmitted.

O! T 1 OE Adihe t2actefs.(Did you realize thehave a different way of teaching than the other

ones? In other wordghey combineboth things, the practical and theoretical aspects, but it is as if

they taught more of the practical ones than the theoretical ones. For example, a subject | really like,

001 AEA1T OOAETET Ccéh OAAAEAO UI O Eix O OAAAO xEA
were studying the subjecbf family violence, we saw that violence is not only the blows but
sometimes there is psychological violence, you see, basically &dr OET 1 AT AAh OEAO0B8O0
hurts the most sometimes. It is as thoughdawns more on you, as if from your own being you

manage torationalize OEA OEOOAOQEIT 18 91 O I AT ACA OEA DPOEOAOA

In the framework of the revenge logi¢c one may acknowledge that high school brings about tools
xEEAEh O1 A AAOOAET AgOAT Oh DOI OEAA OOOAT cOE Ol
On the one hand, the actual possibilities of this institutional and pedagogical model, regarding

the securing of a high school degree, are the fostering of his expectations to better himself when

facing economic and social determinisms. On the other hand, the practical and thoughtful nature

of learning but, above all, the way in which knowledge is broung about, becomes a useful tool

that will help him to face complex situations in his dayo-day life.

5. Conclusion

To conclude, it is important to remember that the key role of subjective factors in the analysis of

the educational pathways of theyouth does not deny the presence of structural conditioning

factors in the composition of each of the pathwaysbut takes them on board. Although the

appraisal, motivations and expectations are partially determined by a certain reality, i.e., they

are built into the specific social and economic context of each young person, the intention was to
underscore those moments in which the decisiommaking processtried to place itself beyond the

objective factors. From this standpoint, the preparation of thestgicsled us to acknowledge the

Oi 1 00 OOAEAAOCEOAG AODAAd&ingdévalsh anbttteloheEnrg, a®BdA A AAE
examine their impact on the way action is prepared when faced with a specific environment, on

the other.

In this context, the analysis award A OO OEA BT OOEAEI EOU O1T AAETT x1
xEOE O OAAATIT A A x1 OEAO6 xAO OEA OAOGOI O T &£ A A
the decisions he made throughout his educational pathway aimed at achieving this goal. As such,

(a) the time he spent in the technical school, motivated by the certainty that such a training

would provide him with a successful acceptance in the industrial world, (b) the continuous

search for opportunities so that his forced entry into the labor market wold set in motion his

x| OEAO6O OO0T 1 A6 AT A j AqQ EEO AETEAA T &£ CIEIC AAAI
work conditions for him are all decisionmaking processes looking for a position vis-vis the
AAOGAOOA AT 1T AEOQGET 1T O Ihigepart, Ardlad) $uggstedibAvA linEit@ tdse & | O
Gaston, the uprooting and the worsening of the famiy &onomic conditionswere responsible

for the fragmentation of his school pathway. However, the analysis led us to acknowledge that

the desire to be véued within the family environment triggered a series of decisions which all

AT 1T OOEAOOAA O1 EAOA EEI AT 1OEI OA EEO OOOAEAO Al
family. In this framework, the efforts to make sure that the changes of schools, bight about by

each and every move of the family, would not change his school performance; his willingness to

I OAOAT T A OEA EAAOO T &£ A 1 AAOTEIC OFAEI OOA6 AT An
guest for alternative institutional models that would allow him, in spite of the adversities of his
environment, to complete high school, are key moments which lead us to understand how the
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affective logicOT AAOPET © OEA ETTAO PAOO T &£ EEO AARAAEOEIT ¢
economic and socibdetermining factorsis at the root of the decisions he made in the framework

of his educational pathway. From this perspective, theelf-confidence he neededo face on his

own the economic and family challenges, the certainty that the effort and the brery would

bring about better results and, particularly, the conviction that the completion of high school is a

goal that is not too faraway and accessible, all are personal quests that strengthen him and

enable him to be positioned in the wake of complesituations of his dayto-day life.

It is finally worth underscoring the impact that the institutional and pedagogical model, specific
to the popular high schools, has had in the educational pathways of tgeuth who have gone
through those schools. As saefrom the previous analysis, the educational proposal of that high
school had an impact on each of the educational pathways studied. On the one hand, one may
acknowledge that the popular high school has fulfilled the initial expectations of thgouth by
keeping them in school and providing them with a high schoaliploma, but in turn, the choice of
that kind of educational optin seems to have had different meaning in each of these cases. As
pointed out, for Hernanthere is a link between going to schoobnd building his own space of
belonging, which was granted to him thanks to the school itself. Likewise, the teachitearning
model provided him with new tools,ways of thinking, which in turn allowed him to achieve the
goal of improving his condition inthe present job. For Gastén, the flexibility of the institutional
model seems not only to have taken on board the structural factors thégy at the foundationof

his prolonged absenteeism, but also to have offered him a new working plan adapted to his
current possibilities. So, staying in school led to the reinforcement of hi®© A A£/AA ArésEnGeA 6
inside his own family circle. In the case of Santiago, the pedagogical proposal catered for his
completion of the cycle and, particularly, provided him with atheoretical and practical
knowledge which in turn allowed him to grasp his own dayto-day reality. From this perspective

it may be acknowledged that the popular high school consolidateus revengeby feeding back to
him an image of improvement and the pssibility of projecting a future for himself with new
opportunities.
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Insertion sequences: an alternative for analyzing the labor
pathways of the youth

By Maria Eugenia Longo

1. Intr oduction

The political, economic, social and cultural pace of Argentina, marked among other things by
contingency, the short term, speedand urgency (Santiso, 2002; Sarlo, 2003), calfor a quick
insertion of the young into the employment world in spite of the informal and precarious nature

of such an employment world andhe simultaneous natureof study and work during and after
high school (Salvia & Tufién, 2003)showing a juvenile world strongly marked by active life.
According to a study carried outin 2009 on urban teenagers aged between 13 and 17 in
Argentina (Observatorio de la Deuda Social Argentin2009), only 64% study, while 20% are
active on the labor market (out of which 6% study and work, 3% study and look for a job, 11%
work only) and 6% reither study nor look for a job. This shows the early active life insertion
OOAT AOh xEOE A AOQOGOA PAOKIXAUAOXHBETI ¢ 1 600 T £ OOAE
tends to become more widespreadas we move down the social and economic scale of the
population concerned. Likewise, a recent study (Pérez 2008, 2009) on the labor transition of
young Argentines aged between 15 and 24 shows that, when compared to adults, the transition
of the new generations towards employment is marked by a greater likelitawl of being
unemployed but a shorter unemployment period, with more frequent transitions from
unemployment to inactivity than from unemployment to employment, among other
characteristics.

These insertion trends occur in the framework of a unique historical context that extends
beyond Argentina. The change in employment standards moving towards a more flexible,
unstable and precarious model (Castel & Haroche, 2001; Dubar, 2002; Salvia & Tufién, 2003;
Pérez, 2008) goes hand in hand with a weakening of the satinstitutions which used to be the
hallmark of socialization (family, school, employment and trade union) (Dubet, 2002) and a
transformation of social and biographical temporality marked by uncertainty and the need to
turn the experience into a present ¢nse issue (Hartog, 2003; Laidi, 2000). All these phenomena
ultimately reinforce the de-standardization of youthtransitions.

The linear nature of this questioning of the pathways leads us to wonder not only in which
transitions this happens but also whatthe sociological tools are for observing them and the
political mechanisms for regulating them. If the transitions of the young change, then the

scientific observation and the political action must also evolve.

And yet, regarding research, there are thredsks which seem to prevent us from understanding
the specific complexity of this context. The first risk is the oversimplification of factors, i.e., the
trend towards overemphasizing certain factors while leaving others without being analyzed. For
example, the fact of focusing only on the insertion practices without considering their symbolic
representations, or vice-versa. The second risk is that of reducing a time line to a single time dot,
i.e. ultimately focalizing on the starting point of a pathwayr on its arrival point. The third risk is
that of ideological appraisal, i.e., the valuation of a pathway stemming only from the employment
standard of the salaried people, which tends to judge the situation by virtue of stabilization,
inclusion, exclusion success or failure, leaving the remaining criteria aside. However, pathways
are processes which a) put in play different types and levels of factors; b) develop over time, and
hence the factorsinvolved are subject to change or to evolution or to the aival of new
possibilities; ¢) may be assessed using multiple criteria according to the ones at stake (criteria of
salaried employment, appraisal of theyoung people themselvesor of their parents, the criteria

of youth specialistsor those of the programsfor the young, etc.)
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Such a definition of the pathways and an attempt to avoid such risks lead us to identify three key
ideas for this research. The first one is that in a contexif deinstitutionalization in which all
individuals must construct the basesof their own identity because theyare not given one as
such, the social representations, the symbolic relations and other subjective factors become
more relevant, thus shifting the interest towards the players, their commitment, their
arguments, and the construction of the reality surrounding them. The second idea is that the
analysis of such a multiplicity of factors may be carried out considering the time and its impact,
i.e., carrying out a process analysis. The labor transitions take their time andetlanalysis of the
initial condition or that of the end of the insertion are not enough to understand the social and
labor condition of individuals. One has to go bacto the past and observe the insertion process.
Finally, the third idea of this paper is hat as those factors explaining the situation become more
and more complex and a given process becomes more provisional, one must implement
analytical and methodological tools that can lead to discerning the factors and the tinperiods.
Such an interweaving must take place without reducing the factors to a preset list of variables or
the time period to a single time dot. Both reductions would oversimplify such complex social
processes.

This chapter will focus on this very last idea. We will deal with th@eed to move away from a
purely declarative discourse about complexity by proposing, at the same time, tools that are
useful to deal with it. The goal is to empirically analyze the configurations of factors that build
the differential insertion pathways inside a qualitative longitudinal panel ofyoung Argentine
women and men.The empirical data gathered for this chapter come from research whose main
goal was to identify differentiated processes of transition of thggoung towards adult life, with a
particular emphasis on time lines and labor insertion.

The data, i.e., the practices and discourses of 8®ung people, come from two series of
interviews: the first one in 2006, when participants were between and 16 and 18 years old and
were finishing their training (with or without a degree) and the second one, two years later, in
2008. Theyoung people in this paneté may be distinguished from each other because they have
undergone different types of training containing different notions of labor, giving rise toa
variety of institutional proposals. The training options are: senior high school (for the vast
majority of those going to high school in Argentina), technical high school (formerly industrial
high school) and the vocational training courses (henceforthatled VT) by and large offered to
young peoplewho drop out of school and who live in poor neighborhoods? These types of
training may bring about structural differences between social groups.

A comparison of theyoung people inside the panel group showshat there aremultiple ways of
being integrated into the labor world. Thesedifferences exist because the pathways encompass
different factors, but also because thgoung use and put in motion similar factors in different
ways. Likewise, such linkages eveé over time. In the framework of a diversification of
pathways, it is nevertheless possible to find configurations that are typical of resources,
boundaries, individual representations and labor insertion practices.

46 The 85 young people were selected on the basis of 400 cases coming from 9 training institutions in the northerns
suburbs ofthe city of Buenos Aires.

274 EA OATET O EECE OAEITT1T 1 AOGAT xAO AAIT AA OOCAADI AAOGET DIl EII
most frequently followed by the young (84% of young Argentines going to high school) and pupils go to schaothe
iTOTEITC 10 OEA AEOAOTTITT 1T1T1U8 4EA OAAETEAAI EECE OAETIT 1 x/

xEET A OEA OPITEITAAI 6 xAO ET & OAAhRh AT A AT OAOO OAAET EAAT I
and food processing. 16% of the high school or polimodal students go these schools. This training path means up to 9

hours per day of schooling and intensive practical training inside the school or in productive organizations. The

vocational training (VT) means short corses of between one and two years leading to an immediate search for
employment. These are geared towards computing, electricity, carpentry, welding, cooking, and textiles and given
accreditation by the national educational service. Among the options praded by public vocational training centers

we find some that are organized by civil society institutions, like NGOs or churches, generally located in poor
neighborhoods and in low economic resource areas.
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Such configurations will be analyzed uAAO OEA OAOI OET OA Oé&pldinedinrOANOAT

previous papers (Bidart & Longo, 2007; Longo, 2009; Longo, Méndez & Tchobanian, 2010;
Longo, 2010)

Sequences are temporary time slots of the insertion pathways. If we use a metaphor, the
sequence ione link of a chain in aontinuumof links making up the pathway. This notion allows
us to stop, sit backand zoomin on the pathway at a specific moment in order to discover and
observe the elementdhat setsuch a pathway in motion.

Sequences combingwo aspects: linkages of factorsand a succession or movement. In other
words, order and time specify the sequence. Time is present precisely due to the fact that
various individual and social factorsexert an influenceconsecutively throughout a pathwayAnd
the order exists, not as a structured and fixed list of variablebut as a configuration of factors
continuously evolving and yet relatively stable, so that we may indeed identify such a
configuration.

4EA OAOI OOANOAT AR6 DAIBECEMAITA OGFBDHIHEHOWDAADT AQEAA

pathway, not only because it replaces the idea of a preet list of classical variables withthe idea

of factor configuration, AOO Al 01 AAAAOOA EO AOT EAO OOO0I PPEIT C
dot (Moment 1, Moment 2, etc.) and conversely considers it as a wider segmaevttich is moving

and which may be operationalized

We will start by specifying the indicators that have been used to build the sequences. We will
then introduce the labor insertion sequencesof young men and women in Argentina, i.e., the
configuration of factors that lead them tatake their first steps in the world of work . We will then
describe the social distribution of these sequences. Finally, we will make some comments on the
use of thisnotion, which is both theoretical and practical.

2. The sequences of labor insertion

When observing the insertion pathways of theyoung, one idea stands out: not all of them make
headway or confront the labor market in the same manner. Besides, they dot all give the same
importance to work, nor do they value in the same manner their degrees, experiences, contacts
or expectations. In other words, theyouth follow different labor insertion patterns, and to
attempt to explain them only on the basis of ga&ler, prior experience, family environment or
explicit projects they have in mind is not enough. In the framework of a qualitative and
longitudinal analysis, one may integrate those factors with otherdp observe their reciprocal
influences and the way tley evolve.

)T OEEO OAET h OEA OEiT OAOOEIT OANOAT ARG AOA A
research, these sequences display three characteristics of labor insertion: on the one hand, the
objective insertion pathway, on the other the exiding representations about working life
throughout the insertion procedure itself and, finally, the longitudinal aspect or the evolution of
insertion, which takes place over time. The empirical indicators representing such
characteristics have been selectkon the basis of both their relevance and empirical recurrenge
and from the vast sociological literature on laborand youth insertion which highlights these
indicators as being relevant from a theoretical standpoint.

41 AACET xEOEh QGdsAhat@dinAus b édoriarkté praeticds BfAabor insertion
pathways are the following: a) labor experience during high school or vocational training in
permanent jobs, part time employment, petty jobs or in internships during high school; b) the
activity status of the young during the two years following the end of their training period:
activity or inactivity?; and c) the type of labor insertionthat occurs after the training period,
marked by a high turnover between unstable partime jobs, then a sable permanent joh and
then the oscillation between employment and inactivity, or the search for a job.
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3AAT T An OEA 00O Aighiigiityaie Ayinbokicl réprigsknafidn of@abor life are: a)

the relationship with the activity, i.e., the placd AAOPEAA AU OEA ET A ET 11AS
notions may be identified: key, norkey, tendency, lack of interest, aversion or disinclination

towards the activity; b) the link with the job, i.e., the reasons for getting a job which vary

between money, autonomy, personal achievement,and the content of the work; c) the

relationship to the job, i.e., the criteria used to assess concrete jobs: salary, time schedule, type of
contract, link with training, field of activity, etc.; d) the relationship with the labor world, i.e., the

image of the labor world and the representation offered by society of those jobs, which in turn

allows to identify different images: demanding, precariousaffording opportunities, short-term

solution.

Third, the labor practices am representations analyzed here vary over time, they change as a
function of experience or get reinforced over time, and we may check that dgoking at
longitudinal data%8. The description of the evolution of factors and their linkages are important
and necessary. The evolution we refer to is not, however, unequivocal. It may reinforce linearity,
continuity or, conversely, prepare radical changes or even display them. Thus, the type of
evolution we will point out in each sequence is indicative of an orientn: either a visible
change or a continuity® during the period under consideration (the first two years of insertion
after training) of the situation as described above. The longitudinal data are particullr useful
for making this distinction because ofthe successive and deferred formulation (two series of
interviews, two years apart): the same questions posed to the same individuals allows for a clear
reading of the change and the transformation when oneomparespractices and representations

in different moments.

Let us now list the laborinsertion sequences ofyoung Argentines as we saw them in this study.
They are described by listing the indicators mentioned before (objective insertion
characteristics, symbolical representations and type of evolutim)5°. The 9 following sequences
might in turn be grouped in wider sets according to the type of insertion they refer to. Thus,
some sequences shovan emergence (sequences 1 and 2), a consolidation (sequences 3, 4 and
5), or a fragmentation (sequences 6 and), of insertion, while othersdescribe insertion by its
absence because thgoung people talk about work without having had anywork experience
(sequences 8 and 9).

2.1 Sequence ofactivity discovery

O) DOET OEOQGEUA 1 U 00O iesfhsOad then b WolEA; Oc @ni ¢ YEEIEE GA\RA ATAD
I like it, | like it, I think it is an environment to get in touch with different people over and beyond

OEA ITTAU EOOAI £#h xEEAE 1T &£ AT OOOA AT i1 A0 ET EATAL
AAAAOOA 1T AA UT O E@DA (Séhéshan, prvéte seriioOhigk $clbsl,cstudent

at law school, employee in a telephoneompany).

This sequence is objectively marked by the lack ddibor experience during high school and by

insertion and stalilization coming afterwards in permanent, fulttime jobs (getting close to a

structured labor environment, on-the-spot learning, a specific professional environment).
Subjectively, the sequence represents the situation of thosgoung who are not a priori

interested in working and who later discover thdabor activity, thus modifying their relationship

to work: from lack of interest, aversion and rejection they move to being interesteih the job.

48 The interviews carried out at different times with the same individuals have the advantage of showing both the

objective and subjective changes over and beyond the interpretation made by the interviewed person hior herself.

In this case we will compare the first and second series of interviews with hsame group of young people, henceforth

S1 (first series carried out in 2006) and S2 (second series carried out in 2008).

29)1 OEEO AAOAh A1 1 OET OEOU AT AOG1 860 1 AAT 1 AAE 1T &£ AEATGCA AOO
50 The title of a seqence points mainly to the factor that has been used to distinguish it from the others, highlighting

in some cases the subjective nature, in others the objective nature, but always indicating the evolution or orientation

followed in this segment of the patlvay.
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This does not mean, however, that theilabor activity becomes a key factor in their lives.

Actually, the reasons for working are essentially instrumental, once they have experienced the

material and symbolic benefits they get from working. Thesgoung are betting on a later

insertion linked to university training. The present time jobs are considered provisional, they
OAPOAOGAT O OCIT A 1DPDPI O0O0OT EOEAOG xEEAE CAT AOAOGA Of
exercise their future professions. Likewise, thesgoungvalue and prioritize the criteria behind a

typically salaried job (formality, durability, evolution, etc.). The vision of thevorld of work is

varied and evolves with every case (demandin@ffording opportunities, improving, worsening,

etc.). It is therefore a sequence of transformation gdractices ard representations.

2.2 Sequence oftrying out the activity with no time pressure or heavy demands

Qou have two options: either you start working and make some money in any activity or you start

some kind of training activity that you like and you earIOO 1 2008) D9 171 177 CAO «x
because of my studiebut because 0 Ci 1 A, 1otk arh Hour & @ half per day, | have lot

I £ OPAOA OEI A Al A ) AAOT (20D8) G&l&ricoApuliic sénioAnyh ET OO 4
school, student in compter sciences, working as a security agent in a cosmetics factory).

It is a sequence objectively marked by the lack ¢dbor experience during high school and a later
insertion into a wide variety of petty jobs and paritime jobs, unstable and with few woking

EIl 6008 "AAAOOA 1 &£ OEA OUPA T &£ AiDITUI Aiyilgh EOO ¢
outq a restricted taster of the world of work. Insertion thus takes placeat a moderate pacewith

no heavy demands. Indeed, although the image of a typicahlaried job does existas asort of
gold standard nowadaysthe criteria for accepting or rejecting a job offer are the schedule, the
job description and the link between employment and study. The wage does not seem to be a
selection criterion. Subjectivdy, experience and economic autonomy are the reasons for
accepting a job. There is a trend towardbecoming active but it is not key, because of the
importance these young people give to studies after high school, which are considered as
vocational. The dfference between this andthe previous sequence is objective and subjective. In
this one, not only areyouths inserted in a stable manner, also alternating between employment
and inactivity periods, but they have also stressed that they are interested working, even
when the activity does not play a major role in their lives.

2.3. Sequence of reinforcement of the key aspect of work in life

08 [EI>-O GEA AT A EOAAATT EAOA Al xAUO AAAT OUlTTTUIT
person cannot live witbut feelingusefub j ot 17 Q
071 OE E8aEALKIT DK OEAO UT O CAO Op ANDA UT O EAOA A

(Santiago, private technician, marketing student. Employee in a multinational oil company

The main characteristic of this sequence is that at intense labor activity in permanent and
formal jobs, it reinforces the key nature oflabor in his life. It is a sequence of objective and
subjective continuity (under the shape of reinforcement) of the workplace. Objectively, this
sequence regroups thos young who have a lengthy work experience, essentially in permanent
type jobs during their high school and professional lives. Such an experience continues
afterwards and promotes an objectiveinsertion into a multiplicity of jobs, which in most cases
finishes with stabilization in formal employment and a fulitime job. This experience highlights
the fact that for theseyoung people their job is of the essence, when compared to other aspects
of life, and that such a central activity in turn reinforces theactivity itself. Subjectively, the
reasons for working are instrumental. Although they are present and linked to economic
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autonomy, they keep a space for personal achievement, usefulness, acknowledgement,
psychological equilibrium, and seHesteem. The ax of this sequence is to be found in the
relation to the job and the activity (and lessin the employment and thelabor world). Young
people in this sequence feel they have opportunities and they consider that by being active they
will know how to make goad use of them. They have some defined projectbut also a large
flexibility to adapt to circumstances.

2.4. Sequence for naturalizing the activity

O) KAGRO AOI OEAOO AT A ) xi Ol A 1EEA O CEOA OEAI
hastowoE AT A [T AEA 1 T (Bobapanifactix AISTOIAAWAG OT h xA EAOA Oi O
have to work and work until the day we retiie OEA O E O (2088} Mardels, tethdiciah E £A 0
graduated from a public schoaql high school unfinished, salesman in asecurity and hygiene

company)

O0) OAEA xT OEEIC AO A TAOOO®BI6)OKEDEET Q) EDOI AAADU(
I EOET Ch ) xiI OE AT A ) &EAA1T CcilTAd O) (2008040, 01 xT1 O
electrical technician,contractor in a floor laying company)

There are no radical changes in this sequence, rather a continuous evolution towards
installation and staying in the activity. It is objectively marked by a vasiabor experience in

permanent jobs (typical of the poorestyoung kids)s?, although also petty jobs and internships

(typical of thoseyoungkids who have finished high school). This experience continues then after

high school orvocational training school, reaching stabilization. The permanent activity is often

stimulated by the parents for unforeseen reasons (like precociousarenthood), because of the

lack of resources of the family (unemployment, divorce or death of one of the parents) and also

because of a very specific appraisal of certain social and culturaist AAOAO OACAOAET C 1 /
EO OEA 108X A A& GCEOEAS OES6 Q8

Subjectively, OEAOA EO A AAT OOAI AOPAAO 1T &£ x1 OE EIT 1 EZEA
And just like any other habit, it is there for its owner not to have to question itwer and over

again, but to reproduce it and integrate it to his/her daily practices. This is what distinguishes it

AOT I OEA DOAOGEI 60 OARNOGAT AA T &£ OOAET &£ OAAI AT O 1 E
labor activity is key, not so much by virtueof a social mandate but because of the link there is

between work and personal achievement. This does not mean that in the new naturalization
OANOGAT AA OEA x1T OE EO 110 1ETEAA O OEA AAEEAOAT A
However, theselast reasons are not the main onedor getting a job and at any rate the

relationship with the job is not experienced that way. Little by little, the reasons for working

AAATT A 1TAOO Ei bi OOAT O AAAAOOA OEA OOAmymAr&d AT AOT
The model of salaried employment is a desire and defined as the ideal job. Once again, a social

norm, without having a majority position, is imposed and defines the labor practice of these

young people. Regarding the labor world, thgjoung define it as a world of labor opportunities

that one must go out and look for, even though they also criticize their precariousness.

The middle and low social origin of theseyoung people and their transit through training
institutions whose main goal is to lead hem to labor insertion, while insisting less on the
continuation of studies after high school (the standard cycle of technical high schools and the
name indeed used byocational training is selfdefeating), combine to createthis social position
vis-a-vis the job.

51 Indeed, generally speaking, most of the labor experience of the poorest young is in petty jobs. In this group we find
precisely those young people belonging to that sector who have carried out permanent and typical jobs, those who
have managed to hee a labor pathwaymarked by better conditions than those generally belonging to that segment.
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2.5. Sequence of professionalization on the job

O0' AOOGET ¢ A EIT A O OEix OEAO (2086A0) @il O ICOOAEAB xA

AOO ) 1T EEA EO8 ,EOOI A AU 1T EOOI A ) 0O@A8)@ocloAAOT ET

public technical high school, studying architecture, employed in an architectural bureau)

The main objective characteristic of this sequence is the lack of labor experience during training,
and later insertion and stabilization in a job linked notonly to the high school training period
but also to the post high school training. The change at thimsertion practice level, the
conversions between employment and skillshasan impact at a subjective level, reinforcing the
pathway chosen. Subjectivelythe link between specialized stable employment and a specific
knowledge acquired during the training phase is the main reason for thes@mung people to get a
job. The tendency towards dabor activity does exist; it is upheld and even reinforced by the
conversions between employment and training. The priority of theseyoung is to develop
technical andlabor skills. In this sequence, the job has a purpose to the extent that it is a learning
source or a place to apply the technical knowledge acquired. Thappraisal criterion of the job
does not exclude others: the typical salaried employment model is still valid as an ideal job if it is
linked to the task and the employment conditions that come along. The image of tlador world

is typified by the opportunities and the precariousness that come in cycles, even though they

EAOAT 60 OAAI T U AabA wend hatelatettér BefinitibnfoOtesSKii8 creatdd O A

with their training, which they carry to the labor world after school. Prior studies (Jacito &
Gallart, 1997; Gallart, 2006; Jacinto & Dursi, 2009) have insisted repeatedly on the fact that the
technical skills learntz compared to other purposes that may be provided by th&abor practice,
like sociallabor skills or personal or relational skils z are particularly appraised by the
graduates from technical schools.

2.6. Sequence of dematerializing 52 the work

O0) xI OEAA AAAAOGOA ) xRI0HOA GEDEI TAIARADOOBEAGF O AAIA

Al 61 AAAAOOA H2@O(Rodind, ArivatElséniorihi§jio school, teacher training
studies, employed as a coach in a poor kidlsome)

O71 OEET GCe 4EA 1 AET EAAA EO O (AHODEBEET ¢ AQADBA O

internal growth, it related me to other peopl¢ ¢ 1t 11 ¢ 4 6 ublic *sdni@rihigh séhool, studying
music recording and production, employed in a commercial photo studio).

This sequence is objectively marked by a vasdbor experience in parttime or petty jobs during

or after high school and by insertion in a multipIcity of jobs later on, also partime or petty jobs
(generally informal in nature). Subjectively, the tendency of thesgoungto work is very marked.
However, the activity in itself is not key to their lives. This sequence shows a change in the
configuration of factors which mainly takes place at the level of the representations (although
these representations do have consequences and they are the result of concrietgor practices).

In this sequence the reasons for working change afteahe young peoplehave completed high
school. They move from an instrumental vision to one linked to their personal achievement,
from working for the money to working for the experience or because of the link between job
and study or to become more autonomous. For thegmungders the quality of the employment

is not so important, at least in the sense of looking for a job that would be adapted to the
standard of any salaried job. They are interested in the time schedule, the contents and the
money they can get from the job. Inthis sequence, the image of th&abor world is precarious
even when there areinsertion possibilities (and the pathways are the evidence of that), they are

524 OAT O1 AOT 080 .1 0Ag xA EAOA OOAA OAAI AOAOEAI EUET ¢o OI
now interested in the job contents and theirown personal achievement.
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critical of the employment system, which means low wage#formal workers, many hours on
the job, a compulsorydegree and, above all, a lot of experience.

These arealso young people who are thinking about university studies or tertiary education
linked to social sciences, educational or artistic activities. Besides, they are interested in many
activities which are not directly linked to their training or their jobs (artistic activities and
hobbies, participating in groups going to a mission, or in associations, etc.). These goeing
peoplefrom various social and educational origins who neverthelessave many social resources
and contacts and are convinced about their future projects in different realms of life.

2.7. Sequence of a grueling experience of the labor world: disenchantment

0) 6 xAO Ci 1 A adegreE ik belng 4 tdconiciBsoAMAT CAO EI (DZOOG)AI i DAT E
Oui 6 Ai160 ElTix Eix EAOA EO EO O cAO A EIAs O
AOT I AOAOUxEAOAe 4EAOEO0 A 1 EABS82008) (FeixOphigdic high OEAA C

school technician, machine operar)

091 &6 CAO A EITA DOAC)C)_CJ NOEAEO (20D6)ICDEI ENAGA A EOGBHI (
EAOA Oi CAO A ET A6 OxI OEET ¢ EO AATISE(Cdeila: A AAA
unfinished public senior high school, studying catering, employeth an overthe-phone sales

agency)

This sequence merges, in objective terms, a vasibor experience havingacquired before and
after training and, in subjective terms, a symbolic evolution which is manifested at the end of the
period by a deep aversiorto the activity. The relationship to the activity changes: from being key
to not being key in life. Theyouth who find themselves in this position gradually lose pleasure
working. The tremendous contradiction between the activity levels and the aversionr
disenchantment can be explained by the hyper activity and, mainly, by the disappointment seen
in a demanding and precariousabor world.

This sequence marks a deep change in the representations of the activity, the work, the
employment and the labor wald. It is precisely the lack of change or the fact of remaining in a
precarious job that generates an evolution of these representations. The job becomes an
instrument; OEA U lre@goms Od& working are now linked to autonomy and become
instrumental. The demands regarding employment become more acute: they move from being
interested in the money to setting the typical salaried employment itself as a goal. These are
young who over and over again believe they have no control over their owfutures. They
generally belong to poor segments of society and come from public high schools amtational

training centers without having completed their degrees in all cases.

2.8 Sequence of resistance to insertion

O) AiT860 xAT O O xi OHRO jDAEG] Al CHAGYO )&A OEBAGTH 30 EC
xT OEN ) AT180 xAT O AT UAT AU OAITEIC T A xEAO O |/
(2008) (Sofia: private high school, studying public relations, not active)

O) xT O1 A 11T 0A Ol ixd®E AD®E 1) QZEOBHGWORIT AE AR UDI06 E A O A
AAAADOOA Ui &6 EAOA O1 1 EOAR AOO 116 OEAO OEA x1 Ol
x| OEET ¢ch AOO 110 AAAAOOA )8i OAUET C OE@®WD8) xA1TO

(Esther: private high school, marketing student, inactive)

The main characteristic of this sequence is the fact that, without having done any activity, an
aversion to work and a resistance to work crop up and, in more general terms, an aversion to
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insertion. This is a sequence marked by the material and symbolic continuity of the work not
being a key issue in the life of theyoung. This sequence merges objectively a continuous
inactivity before and after high school completion. The continuous inactivity idinked to an

AOAOOEIT OF xI OEh EO EO 110 11710 OEAOIlaEAU AT 1

insertion at that particular time in their biography., Theinsertion resistance may be explained
by the fact that for the moment the only reason to wrk would be instrumental in nature. The
inactivity may also explain the ideal vision they have about salaried work, a job they will seek
later on, linked to their own training and the condemnatory vision they have of the presenfabor
world and of the jobs they may find in it. A demanding and precariougbor world offering
alienating jobs that somehow legitimates their resistance tinsertion. However, inactivity does
not mean passivity, because thesgoungsters do have university training projects orvocational
projects that are well defined and to which they commit a good deal of their time. These are
generally speakingyoungkids from the private high school system.

2.9. Sequence of postponement of insertion

O- AUAA )8A TEEA Oi1 EADAEEIOEROADOET DEAEAOOOEA
8

ET OAQ@md)Hg 61 A AEC AT uh ) AiIOI A AA x1 OEET C8_
ET OOAAA 1T £ x1 OEET Cd OEI OEA E£EOOOOA ) xi 160
priorities, such as studyin@008) (Martin z Private schoolz Medical Schook inactive)

O0)&£ ) AOGAO EAOA EEAO AT A OEAU TAAA T A ) EAOA AZ

people who only think about working, and maybe working is important but there other things
OEAO AOA 11 @6e)B) PAODEEASOT x1 OE AOO xEAT EA
when he can go to kindergarte(2008) (Micaela z public technical high school, inactive, mother)

The main characteristic of this sequene is the postponement of work because of other personal
projects. It is marked by the objective and subjective continuity of the labor condition during
high school: they do not have any experience when they graduate from high school or from a
vocational training center and they still do not work two years later, even if there is a tendency
towards labor experience. But unlike the previous sequence, in this case there is no resistance,
only an insertion postponement tothe medium or long run. Subjectively, lte relationship
between theseyoung people and activity varies: from being key to being natural to not being key
and having an interest in working. The reasons for working and the criteria to assess the jobs are
dispersed and not uniform within the sequene. The same happens with the image of the labor
world which sometimes looks precarious and demanding and in other cases displays
opportunities. The young in this sequence go through two types of notabor conditions: the
young who follow lengthy university studies and whose parents put a certain degree of pressure
on them in order not to work and the young women who have become mothers during this
period. The first case coveryoung people coming from the middle classes while the second one
are young mothers from the middle and low income tiers, with a public technical education or a
vocational training. But in the two cases their projectsof a personal nature, be it family,
maternity or study, are alwaysabove labor projects, which are vague, even in therig run.

We propose a summary of the characteristics of the sequencesTable 1pearing in mind that
the 9 sequences as described above are only a few among all the possibilities that may have
found their way in other studies and analyses.
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Table 1: Characteristics of the labo r insertion sequences of young Argentines

Isrlzseur(talﬂges Type of Objective insertion pathways Symbolic representations
q evolution of
the Status of the | Type of Type of labor |Relationship to |Relationshi |Relationshi | Relationshi
sequence activity labor insertion in the activity ptothejob |[pto p to the
between S1 |insertionin |S2 employmen |labor world
and S2 S1 t
Discovery of the |change inactiveA no stabilization From lack of salary salaried *
activity p active experience interest (S1) to employment
propension (S2) model
Sizing up of the | continuity inactiveA no high turnover | not key experience, |[time *
activity A active experience autonomy schedules,
contents
Reinforcement of |continuity A | active (permanent | high turnover |key personal * opportunitie
the key aspect of and part- + stabilization achievement S+
work in life time jobs) precariousne
Ss
Naturalizing the | continuityA |active (permanent | stabilization Getting used social salaried opportunitie
activity jobs) mandate employment |s+
model precariousne
Ss
Professionalizatio | change inactiveA no stabilization propension link work - link opportunitie
n on the job p active experience training employment- | s
petty jobs gualification
Dematerializing change active petty jobs high turnover | propension from salary |schedules, |precariousne
the work p (S1) to contents, Ss
personal salary
achievement
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(S2)

Grueling change active (part-time high turnover |From key to from from salary |from
experience of the p jobs) (S1) aversion |autonomy (S1) to demanding
labor world (S2) (S1) to salary| salaried (S1) to
(S2) employment | precariousne

model (S2) |ss (S2)
Resistance to continuity inactive no no experience | aversion salary salaried demanding-
insertion A experience employment precariousne

model

SS
Postponement of |continuityA | inactive no no experience | not key * * *
insertion experience
petty jobs

Source: own data based on those of theung people belongng to this research panel

S1: First series of interviews in 2006
S2: Second series of interviews in 2008

* The asterisk means that this dimension is less relevant in the definition of the sequence or that, because of its dispeesi@nnot identify a
single type of relationship.
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3. Is there a social distribution of the labor insertion sequences?

It is always useful and relevant to build tools for analyzing when one conducts research, even
more so when the study object is in motion. It thus becomes more diversified or changes as is
the casewith the insertion pathways. However, and going back to the discussion mentioned at
the beginning of the present chapter, howean one avoidgetting lost in such adiversification and,
hence, discover the social logics underpinning these seemingly unigpeocesse®

A first answer to the question consists in identifying recurrent or typical sequenceg which
means not giving up on the distinction between pathways. Aecond answer consists in
observing the interaction between the sequences and the prexisting social logics at the
moment of insertion. The educational and labor segmentation, as well as the social and
demographic characteristics of individuals, such asheir social and educational origin, show
social inequalities inside the sequences. In other words, do all the sequences take place in the
same segment of the labor world? Do the young people going through the different sequences all
have the same socialrad educational background?

3.1. The sequences are connected to a segmented labor market

To begin with, the nine sequences as described above do not take place in the same segment of
the labor market. One should not forget that théabor representation and practices of theyouth
take place in a context and as a consequence of that context.

In Argentina, the labor market is marked by the existence of production andbor segments that

have different qualities and that aredisconnected(Salvia & Tufion 2003; Nranda, 2006; Pérez,

2008). According to this idea, the population is distributed over these segments as a function of

the social characteristics of its origins (social origin, gender, place of residence), thus creating

different possibilities, expectatiors and behaviors. The assumption behind these studies is that

the poorest populations, those who already follow an educational pattern of low quality, will be

ET OACOAOGAA ET A OOCAAT T AAOUG6 OACIi Al GondtrdEturddzs A 1 AAT
precarious and unstable, while the population that benefits from a production and consumption
OUOOAI h CiETc OEOI OCE NOAI EOU AAOAAOGEIT T Al AEOAOQE
i.e., formal, structured and located inside the hard core of theroduction system of the country.

The segmentation allows to point at the fact thainequalities do not exist only from a social and
occupational hierarchy point of view but also at the level dibor conditions. This is what allows

us to understand whyyoung people with the same educational credentials (who graduated from

high school, for example) nevertheless do not get the same jobs or have the salabor

conditions.

If we go back to this characteristic of the Argentine labor market, we may organize thesertion
sequences (those including some kind of experience dabor insertion after studying) as a
function of the labor market segment in which they occur (Table 2).

Some sequences are built on a segment of the labor market represented by informaliiig

provisional nature and the low quality of jobs. Such is the case of tleizing up of the activity
sequenceand the sequence of dematerializing the warknainly marked by temporary, unstable

and informal jobs, with the exception of some cases where theris a greater seniority in the

employment or the employment is formal, although those are generally cases of pdirne jobs

AT A OPOi OEOGET T Al 6 EIi A Oyouli buch idisd thelo@sh bfAtgriiekny O 1 &£ ¢
experienceof the labor world that happens in the most marginal sector of the labor market, with

flexible schedules and a high number of working hours, in petty jobs or informal and temporary

jobs.

Other sequences take place, on the other hand, in the primary sectors of the economy. Such is
the case of thereinforcement sequence of the key aspect of wowkhich includes formal and

82



permanent jobs taking place after training and throughout the previousabor experience. Such is
also the case of thegrofessionalization sequencend the activity discovery sequenganarked by
formal jobs, ful-time jobs, permanent or fixed, with the exception of the latter when some
informal jobs exist usually coinciding with fewer hoursin the workplace.

Finally, other sequences take place between these two sergo (primary/secondary;
formal/informal) but they are nevertheless marked by a certain job stability, so that the lesser
quality of the job is offset by its stability factoP3. Such is the case of theaturalization of the
activity sequencejobs are sometines formal, sometimes informal, but the common denominator
is that these are fulltime jobs where there is a gradual stabilityin the workplace whereby jobs
become permanent both for theyoung and the employers. Inside the sequence, informal jobs are
recurrent among the poorestyoung and formal jobs are recurrent among those with the highest
social origin. The insertion postponement sequencean also be found in this intermediary
condition. Although alabor insertion as such has not really taken place, petijpbs and contacts
with the workplace that the young may have had are: in the primary and formal sectors (mainly
stemming from the experience of helping in a family business) for thgoung people who
postpone their labor insertion by virtue of their studies; and in the secondary and informal
sectors we find theyoung girls who postpone theirinsertion because of motherhood

The activity sectors are also indicators of the labor market segment where thgoung are
inserted. The business sector (retail and whealsale), catering, personal services, construction
and housekeeping services usually highgroung people. They are characterized by a higlabor
turnover and a high degree of informality, contrary to more stable activities such as those linked
to the public service (teaching, social services and health services) and financial, restate and
business activities where theyoung are under-represented (Pérez, 2008). In each sector the
activities establish the purpose of work and the tasks around which thgoung build their own
insertion in a different manner, which is why we deal with them her#.

The sequences, which are a material and symbolic expressionlabor insertion, are not evenly
distributed across sectors. Although there areinsertion sequences suchas that of the
reinforcement of the key aspect tdbor and that of sizing up the activity which are distributed
across a number of sectors, other sequences are essentially focused on specific sectors. Thus, the
sequence of dematerializing the workccurs mainly in the services industry (especially in
community services, social services, health and teaching) which may partially explain the
AAl ETEET ¢ OEAO I AOEO OEAi 8 4EEO EO OPAOOEAIIT U6 (
other sectors, spedically in trade. The discovery of the activity sequenatso essentiallytakes
place in social, community, health or educational services and in trade, predominantly in the
latter. The naturalization of the activity sequenceccurs in the least protectedand most informal
sectors: trade, construction, industrial activities, although also in community, social and health
services, transportation and catering. Therefore it should not come as a surprise théte
professionalization of the job sequengeedominantly takes place in the industrial sector where
skills are better defined for skilled workers such as theyoung people who have finished their
technical high school. But the industrial sector also employgoung unskilled people, and that is
why we very often find therein the grueling experiencef the labor world sequence

3.2 Impact of social origin on the insertion sequences

The employment rate and the proportion of formal workers decrease considerably with the
income level of households (Pérez, 2008Y.hat is why thelabor characteristics of the sequences
are an incentive to go back archeologically to the social and educational origin of tigeung

people being analyzed. Their sequences are distinguished fromne another because they

SS4AEEO OEOOAOEIT OAOGAI AT AO xEAO %AEAOO AT A -1 OA EAOA AAITAA
the length of the employment period increases in spite of the precariousness of the job (Eckert y Mora, 2008)

54 The resistance to insertion and postponement of insertion sequences have not been mentioned because the young

people who follow them then remain inactive during the period under consideration.
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concentrate young people from social and educational categories (Table 2). If the social origin
has an impact orinsertion, this is also due to the fact that such an origin playsdecisiverole in
access to different types and levels of training (Pérez, 2008). But the origilmes not only impact
on the access to education but also on the value of the diplomas that thes®ing people have
obtained once they have achieved such levels of education: that is why we identified some
trends inside theinsertion sequences.

Thus,the ssquences of naturalization of the activity and grueling experience of lddgor world are

essentially followed byyoung people with vocational training and public technical high school
degrees. These sequences are spearheaded by thosming with the least educational and
economic resources. The opposite case are theesistance and postponement dhsertion

sequencesecause of college studies that concentrate thosgung people from regular high

schools, essentially from private institutions. The economicandition of their households gives
to these young people the possibility of avoiding the workplace while they are studying.
However, when the postponement of the activity is due tomotherhood, the insertion

postponement sequenagoups together young women who come frompublic technical, general
or vocational training high schools.

The sizing up and the discovery of the activity sequenéesus onyoung people with a regular
high school training, be it private or public, although we also find in this categgp some people
coming from the technical high school. However, th@rofessionalization in the employment
sequenceonly concentrates on young technical graduates, be it from private or public
institutions. As mentioned before, this may be due to the acqut@n of more specific skills
defined by this type of training. Thesequence of dematerializing the workundles highly
diversified people from the educational and social origin standpoint. We find thereiryoung
people from all kind of training origins, alhough mainly young people from private and public
regular high schools and, in particular theyoung coming from vocational training who decide
not only that they will complete their high school education but also that they will continue with
higher education. Thereinforcement of the key aspect of work sequergreups together young
people from regular and technical high schools, only coming from private institutions, i.goung
people who find themselves in the circles with relations and contacts that pjathe role of a
bridge towards labor opportunities of a protected and formal sector.

But the educational origin does not disclose everything about the condition of theung. That is
why the sequences may be organized according to the percentages of yotitiey represent
coming from a high or medium working class or a low social origt.

Thus, the resistance tdnsertion sequenceand that of postponement because of higher education
studiesor that of the reinforcement of the key aspects laibor, and even tle sequence of discovery
of the activity are all marked by their voluntary nature. Theyoccur because of the family and
economic resources guaranteed by a high and medium social origin. The opposite case is
represented by the naturalization of the activity sequencethe grueling experience of work
sequence andhe postponement ofnsertion sequencein this case because afaternity reasons
These sequences are marked by the lack of alternatives, the submissiveness to the lack of
opportunities and the inequdities of the labor market. Theyoung people involved in these
sequences come by and large from a working class environment.

5 The indicator has been built as a function of the social andccupational situation of the head the household
(Torrado 1994, 1998) which defines the social position and may be used as a class or social origin indicator of the
young (Pérez, 2008). This variable has been used in this research for the social and octiopal condition of the head

of the household, assimilated in this case to the social and occupational condition of the father in the first series of
interviews. The head of the household whose social and occupational profile corresponds to a company dive@re
assimilated to a high social origin. When the occupational level encompasses professionals in a specific function, the
owners of small enterprises, technical managers and the like, small setfanding producers, administrative employees
and sales gople, they are assimilated to a medium social origin; and when the social and occupational level
corresponds to autonomous skilled workers, or unskilled or inactive workers, they are assimilated to a working class
or low social origin.
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The sequence of dematerializing the workoncentrates a population from a middleclass social
origin though also from a working clas social origin, in this case with expectations of a social
evolution whereby the job bears a closer relationship to the contents and the personal progress.
In the professionalization of the workplace sequenee find a population coming from working
class and middle class origins, who inherit a certain salaried and specialized working class
culture. Because of the voluntary nature of thesizing up of the activity sequengcéhe young
people found in that sequence usually count on the personal and econonsiapport of their
relatives to uphold their decision to get involved in provisionalinsertions even when they come
from a medium or low social origin.

Finally, although we findyoung men and women in most of the sequences, there is a gender
diversification in some of them. Such is the case tife postponement of thénsertion sequence
when it is due to the birth of a child: there are only women in that particular sequence. Such is
also the case ofhe resistance tansertion sequencewhich mostly touches pon women. Finally,
the discovery of the activity sequenedsohasa vast majority of women in it.
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Table 2: Social distribution of the labor insertion sequences of young Argentines

Insertion Labor Fields of activity* Social origin Type of training
sequences market

Teaching

Informal segment
real estate services
Scommunity services
Private senior high

school
Public senior high

Social and health
school

services
Private technical

Formal segment
Industry
Construction
Trade
Catering - Hotel
insdustry
Transportation
Financial
services
Entrepreneurial +
Publica
dministration,
high
medium

orker
high school

>

Discovery of
the activity

Sizing up of the X X X
activity

Reinforcement X X X X X
of the key
aspect of work
in life

Naturalizing X X
the activity

Public technical high

school
\Vai

Professionaliza
tion on the job

Dematerializin
g the work

Grueling
experience of
the labor world




Resistance to
insertion

Postponement
of insertion

Source: own data based on those of theung people belonging to this research panel
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sequence of that sector.
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4. The sequences: theoretical and practical tools

Finally, the insertion sequences are an effort aimed at integrating the labor representations and
practices to even more complex sets, in such way that these factors may be analyzed at the
same time and as they evolve.

These are not fixed structures. On the contrary, these are analytical operators which in
themselves are dynamic in nature. The sequences mark a segment of the pathways ofyineng,
i.e., they talk to a moment in their history. In this research, the sequences mark the first
insertion, the first steps of theyoungtowards the labor world. Other sequences will follow. Thus,
different sequences will come up throughout the pathway, mrking no longer a moment in life
but a succession of moments and, hence, the full pathway (for which longitudinal consistent data
are required).

Because these are not sequences of the individddé stories but labor insertion sequences, they
may be genealized and we may find them in different pathways, which proves their heuristic
value for sociology. The social distribution of the sequencgsmentioned in the previous partz is
a proof of this.

However, although we may identify social trends inside thesequences, we have also found
exceptions to the rule, i.e., individual cases (pathway$abor insertions) falling outside what
seems to be the predominant social characteristics of the sequence. What is interestinghese
exceptions is to be able to idetify what builds the exception, i.e., the factors generating a
difference and fostering a distinguishedabor pathway. Without delving into this issue,which
would require a thorough analysis, one may say that there are institutional factors (for example,
the fact of having been enrolled in training institutions, emphasizing the fostering of personal
skills), social experiences (for example, participating iryoung social organizations) and family
histories, among others, which contribute to guiding theinsertion pathways, creating or
reducing the array of opportunities for theyoung. This observation does not contradict the main
assumption of the research, which stipulates that the pathways are built from a complex
configuration of factors (as opposed to areduced and predetermined list of elements).
Conversely, the search for exceptions inside the sequences and, above all, the triggering factors
of the exception is particularly interesting because it contributes to identifying those elements
that will be stimulated or regulated in the framework ofyouth labor insertion policies.

This very last issue leads to a new reflection linked to the pragmatic interest of the sequences. If
there are triggering factors that may guide the insertion towards one sequence dre other, is it
also possible to value the sequences and assert that some of them are prone to be selected while
others should be avoided? A positive answer to this question means that the sequences may
become a new way of tackling the formulation of a@&in programs, taking into account continuity

and change, besides the time complexity and other difficulties, or a lengthy and complguth
labor insertion process.
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Motivations, experiences and projections. The incidence of
training for work on the labor pathways of young women

By Verdnica Milenaar

1. Introduction

For young people in Argentina, entering active life is not a simple roadnd even less so if they
are women. The difficulties they face to get into stable jobs and to uphold them over time have a
double nature. On the one hand, thdisadvantagefaced by allyoung people; on the other hand,
the fact of being women. Thisdouble disadvantagecan be mainly seen on the gender
segmentation existing on the labor market. But these structural limitations do not explain by
themselves the wayin which young men and women are linked to the job; one should also take
into account their expectations, desires and life projects that go beyond the labor dimension in
itself. In the present article we affirm that thegender identitiesplay a relevant rde in the way in
which the young construct their labor pathways; either reinforcing their relationship to work or
keeping them away from that experience as a function of other projects that are more central to
their lives.

Likewise, we affirm that the intervention strategies aimed at specifically facilitating the labor
insertion of the groups of most vulnerable young women manage to achieve significant impacts
when they tackle aspects linked to their gender identities. In this framework, we wonder how
participating in a labor-training course impacts on the pathways of young women. Why do
young girls go to vocational training courses and what do they find in such experiences? Is it
possible to consider such experiences as resources that will facilitate theinsertion into the
labor market?

We will try to provide some answers to these questions through the analysis of the labor
pathways of young vulnerable women living in the city of Buenos Aires and in a neighborhood
on the outskirts of the city who assistedin two vocational training centers. The choice of these
two centers is based on the specific views and strategies found therein asvis the gender
identities linked to the workplace. That is why it is relevant to typify the institutional outlooks of
both centers around their gender perspective to analyze afterwards the labor pathways of the
young girls both before and after going to the training centers. As will be shown later on, the
pathway analysis turned out to be a positive methodological resourcetrecord the impacts of
the course over a wider period and beyond the result of access to employment by these young
girls.

2. Labor pathways from a gender perspective

A recent report on the labor conditions of the young in Argentina (PREJAL, 2008) shothat the
youth unemployment rate (between 15 and 24 years of age) is 25.1%. But, if one takes a look
only at the unemployment of young women the percentage climbs to 30.1%, and in the case of
teenagers (up to the age of 19) to 42.3%. Besides, young womene dargely affected by labor
informality, which in their case reaches 68.6%. One should add to this that a great percentage of
women, for reasons linked to maternity or gender mandates, remain inactive, thus increasing
their risk and lack of social protetion (Miranda, 2008).
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The data mentioned above are indeed a reflection of the segmentations one sees on the adult
labor market, offering less and worse jobs to women, especially to those living in poverty
However, the problem ofyouth labor insertion is not only linked to structural restrictions of the
labor market. The way in which women and men are linked to employment is in turn tied to
their gender identities that are in turn configured stemming from the different roles that are
assigned to the gendes. Regarding labor, the male position has historically been linked to the
providing role and to going out to find a job, unlike the female role, linked to the upbringing of
children and taking care of the home and therefore far away from the salary joboutside the
domestic environment.

These historically allocated roleszalso vastly resisted and questioned; serve as organizing
diagrams of practices and speeches, and it is from them that both men and women configure
their gender identities. However, sulpects may be identified with such roles or not. Henrietta
Moore (1994) argues that men and women are individuals built with multiple identifications,
which never determine them unambiguously. Gender structure is a symbolic, rhetoric and
lexical organization that is tied to fixed and permanent anchors. But the construction of
individual gender identities may produce, reproduce, resist or change such speeches and
structuring categories.

Thus, the way in which young people are identified to a symbolic gendetrgcture zallocating
specific roles to genderz is a core element having an impact on the links that both men and
women build with their jobs. Thus, the fact of questioning such a structure may change these
links with their jobs. It is also possible to thhk the other way around. Nicole Drancourt (1994),

in a study of labor pathways of young French citizens, concluded that the way in which a job was
given a meaning, a value and a conceptual place led to different labor pathways. The author saw,
for example,that in some female pathways, because employment was tantamount to breaking
the social mandate allocated to women, and hence a way of getting a personal achievement, the
end result was that in spite of precarious pathways in the beginning, labor socialitan could
cumulate in a positive sense and result in more stable pathways over time. For these women, the
strong willingnessto work led to the configuration of a stable and cumulative labor pathway.
This was not the case with other women whose link to i job was weaker or subsumed within
the maternity project. The author suggests that theelation to the activityis an interesting clue

to understand the configurations shaping the pathways of men and women and also to recognize
how the gender identities ae part of these.

Nevertheless, how does a labetraining course have an impact on the insertion possibilities of
young women? Does such an experience have an impact on the strengthening or attribution of
new meanings of their links to the job? In order taespond to these questionswe have analyzed
the training experience of young women in the framework of their pathways, in order to
acknowledge the impact of the course not only on improving their occupational states, but also
on the potential changes inthe way in which they view the job and they relate to the labor
activity. As different papers have pointed out (Casal, 1996; Walter and Phol, 2007; Jaciatal.,
2005; Longo, 2008), the pathway study is an analytical proposal that allows us to integrate
various aspects of the constructions of the young and to combine a generational and sacial
historical analysis with the specificity introduced by certain biographies. We affirm that such a
perspective introduced at least three advantages.

56 Although the actvities carried out by women have been growing at a sustained pace over the past decades, women
still have a higher probability of remaining unemployed. The female participation rate increases, while at the same
time unemployment or sub-employment are unevely distributed between women and men, and even among women.
Generally speaking, they are overepresented in those jobs linked to service tasks and to taking care of other people,
and their salaries are usually lower than those of men, even when they cgrout the same tasks (Wainerman, 2003).
But, besides, when considering only women, a great polarization has taken place: those living in poverty are more
exposed to lower quality jobs, jobs that are precarious and yield low wages.
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The first advantage is the possibility of observing a series of biographical events and to add to
them the impact of holding a position in the social structure (the educational and economic
capital at hand, for example), as well as the subjectivity aspects of the young (mations,
projects, the meaning of work and study). Both dimensions allow us to acknowledge the
restrictions and the resources the actors have when configuring their own pathwa$s This
analytical perspective, integrating structural and subjective aspectss relevant in the present
context. In the absence of a labor market that manages to easily bring on board young workers
and without the institutionalization that used to guarantee insertion into active life, transitions
become more and more individualiA A8 ) O EO 1 A&ZO0 Oi OEA Uil 61 ¢ Oi
towards employment. The analysis of pathways allows us to register the particular
constructions of the young (and the significant variation margins inside such constructions) in
the framework of certain structural conditioning factors.

The second advantagdies in the possibility of integrating a gender perspective into the analysis
of the Ul O ¢ b BondrictfodsO Such perspective entails analyzing structural and
determining elements (such as tlk existing segmentation on the labor market) as well as
subjective factors linked to the male and female identities of these youngsters.

The third advantage comes from the possibility of tracking some of the footprints left by the
passage through an instiition in the pathways of the young. The experience of a training course
may have significant effects, both in the configuration of their willingness to work (Jacinto and
Millenaar, 2009) and in their gender identities. Such identities, which are sometimgserceived
as hefty mandates that are too difficult to be eluded, may be envisaged stemming from
institutional experiences.

In this chapter we wonder why young women go to labectraining courses, how they get there
and what their motivations are, what theirexperiences are in those courses and what the impact
of such experiences is in the construction of their future projects. The analysis is based on a
sample of young women aged between 18 and 32 who enrolled and completed labor training
courses in two seleted institutions. Both institutions work with vulnerable young populations,
vulnerable because of their economic condition and also because of their access to the
employment circuits. An indepth interview was carried out with these women between one and
three years later, and their labor, educational and family experiencesere reconstructed before
they went into the training course and after they had completed it. The interview also looked
into the assessment they make of such experiences, the meaninghe jobs, their projects and
perceptions of the fact of being women and workers. The data used for this analysis come from
26 in-depth interviews, 18 of which took place directly with the young women and 8 with
coordinators and members of the teaching sthof both organizations. That is the database from
which the institutional perspectives to be covered henceforward was typified.

3. Two training strategies for the workplace: how to tackle the labor insertion of
young women?

)y O EOT 8O0 E Orind codvrsehatiwill AllbwOworded AoFget a job, and even less so in a
formal labor market8. How can one tackle the insertion of poor young women by using

57 As indicated by Bourdeu, the restrictions and resources of each subject can theoretically be translated as the

Ol AEAAOGEOA Ai1TAEOQEITET ¢ EZAAOI 006 1T £ O1I AEAT DPOAAOEAA] OEA
faced by science through its statistical tedies written down as objective probability linked to group or class

(Bourdieu, 2007). Although individual actions seem to adjust to such objective conditioning factors, there is always

leeway in the way these are used by the actors. Subjective elementateedded in the constructions of the subjects

play a relevant role in configuring their pathways.

58 For example, it has been shown (Goren and Barrancos, 2002) that training in traditionally female specialties,

(sewing, cooking, taking care of elderly peoplereinforces the insertion of women in socially and economically less
prestigious professions, and that, generally speaking, such jobs are informal in nature.
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vocational training courses? With what strategies? It has been said that vocational training
includes a gender perspective when it allows for the development of basic and attitude skills
OEAO EIi DOl OA OEA OAIi PITUAAEIEOUG T &£ xI 1T AT ATA
mobility (Silveira, 2001). This means enhancing the training offer to activities thaare not

typically feminine, as well as stimulating professional careers involving greater hierarchy and

skilled jobs. Besides, it entails a gender perspective when it promotes, among women, the
construction of a viable employment and training personal poject, one that reinforces
independence and empowerment of their decisions, in the framework of a rights perspective
(Formujer, 2004).4 EA O &I Oi 61 Ad xi1 61 A OEAOA A OA AAtheDEAO A
opportunities of labor insertion, while at the same time offering greater information and
promoting their rights as workers and as women.

These issues are not explained in the program design of the two vocational training centers to be

analyzed herein. However, both institutions have gender persp@ges and concrete ways of

tackling the problem. As will be shown, one of the centers focuses on taployability of women

and the other one on theirrights. The first one is an NGO of the southern suburbs of the city of

Buenos Aires, whichx A x E1 &1 GNAMAOGEG 1 6 h EIiI i AT AT OET ¢ A OOAE
women who are enrolled in the last years of high school. The second one is a provincial

O1 AAGET 1T Al OOAETETC AAT OAOh xEEAE xA xEI1l AAlI
enrolls teenagers ad young women of the neighborhood who may or may not have completed

high school. Both the Foundation and the Workshép organize comprehensive training. Besides

providing knowledge on a specific task they promote a learning path of wider knowledge

regarding the market place. However, the experiences of each of them are different, both in their
intervention strategies and in their perspectives regardinghe social and labor inclusion of the

young. These perspectives allow them to capture different expectatis regarding the labor

ET OAOOGETT 1T &£ xi1 1Al 8 ,AO60 OAA OEAOGA A@PAAOAOQEIT C

3.1 The Foundation

4EA &1 O1 AAOCET1T AiIPEAOEUAO OEA 1 AAT O ET OAOOETT 1T
ET AOG6 | &£l O Al AT D1 T UI AT OQectideOihd firstOsieh aitidd GOE OO QE |
guaranteeing juvenile social inclusion is making sure they enter the labor market. As such, they

provide courses that respond to market demand, mainly in the services sector, and a concrete

link with formal jobs is created.The Foundation selects the boys and girls in a poverty situation

who are finishing high school and who show a strong willingness to work once their course

over (that is a preclusive condition to enroll in the training course). A wide training focusedro

the skills demanded by the market is provided, mainly on those aspects linked to the willingness

to work, responsibility, empowerment and service attitude.

7EAT OEA &1 O1 AAGETT OPAAEO AAT OO CAT ARAO AEOAOEI
that typifies the labor market: they do not question it but they take it on board as one of the
characteristics of the market in which a worker is supposed to evolve. This is a piece of
information that must be particularly understood by women to find the strdegies to fight it. One

of those strategies consists in increasing the number of labor skills they have and building a

wide labor profile that will allow them to find the cracks through which they will make sure they

get a job. In this perspective, considéng the scarce labor opportunities, a vast professional

EAAT OEOU xI1 O1 A Al11Tx OEA xIi1 AT Oi OOAOEOEOS OE
example, the training in catering they provide would allow women to work as waitresses in

restaurants and hotds, as well as in hospitals and other places). The Foundation calls upon

59 In Argentina, Vocational Training is aimed at young people and adults above 16 years of agentails courses of up
to two years in length provided both from a public and private perspective, either through Civil Society Organizations
or for-profit educational centers. The two centers selected belong to two different types of institutions: oneaspublic
center working under an agreement with a notfor-profit organization while the other one is an NGO that does not
provide official diplomas.
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there is a labor insertion you have to compete and the greater the number of skills youusathe
better your competitiveneswill be.

Given the conditioning factors some women have in order to attend the courses (the obligation

to take care of siblings, for example) the institutional resolution fosters their accountability

when choosing. For tlie Foundation, the young women always have the possibility to choose and

to hope to build their own future according to their own wishes,not necessarilyfollowing the

script of what is expected of them. The gender mandates in this case become relative. The

&1 OT AAGETT AT AO 110 POI OEAA &£ O ATU O0O0DPDI 0066 OI
do not have to skip classes) but it guides them in their own labor/home planning process. Thus

OEA OAEI1 Al isApiin tieEeAlvorldn@ EnBironment will call for planning actions and

choices.

The girls do not bring their babies here because this works as a labor environniegbu are at

Ui 60 x1 OEPI AAAh UI O AAT 80 OAEA Ui 60 AAAU OEAOAS
to leave it with? Howi AT U ET 000 AOA Ui O ¢iETC¢C Oi x1 OEe O01IA
irresponsibly and sayO7 AT 1 h ) AT 160 ETixh ) AT 1860 ETT1x068 (/
(Director of the Foundation).

Thus, from the standpoint of the Foundation, in order tdmprove the labor opportunities of
women, the right path is to provide them with a set of tools and skills that will be demanded by
the market, which always gives preference to those who are detached, flexible and with no ties.
In the case of women, this rans what Arlie Hochschild (1997) calleczero drag people without
preexisting links or emotional commitment, and without any aspiration to build them in the
future.

3.2 The Workshop

The Workshop caters for a population with larger structural limitations:these are kids who,
besides living in poverty conditions, have generally not completed high school (or even grade
school sometimes) and live in a neighborhood in the outskirts of Buenaos Aires far from the labor
opportunity circuits. The Workshop does notselect the kids that will attend: it is open to the
whole community. The purpose of the institution is not restricted to labor insertion. The
emphasis has been placed 0O EA U1 O O to @dknovilelide ithEniBElves as active drivers of
their own pathways and to break the subjugation paradigm. It proposes an environment where
kids may, besides learning a trade, know their rights as citizens and have more tools to configure
their own life paths.

From the perspective of the Workshops coordinating team the geler mandates are strongly
present in the practices and representation of the women of the neighborhood. As such, the
intervention strategies are geared at making them see such mandates, to question them and to
change their relationship visa-vis the labor activity. At any rate, there is not a clear view of a
possibility to provide for labor insertion in formal jobs. The expectations of the Workshop are
limited to the opportunity of creating new perceptions among the young, to encourage them to
finish their studies or resume them and to connect them with organizations in the realm of the
social economy. At any rate, labor insertion can never be achieved for the Workshop in the case
of women if the imaginary dimension regarding their role in the family and insociety is not
taken into account.

In its discourse, the Workshop calls upon two types of subjects distinguished by gender: this
necessarily means a specific treatment. Some courses are offered to women and others to men

(for example sewing or cooking fomwomen and the blacksmith trade or carpentry for men). Such

a division can be construed as a reproduction of the typically male or female trades that

OAET £ OAA OEA CAT AAO AEODPAOEOUS8S8 &I O OEA 71 OEOEI ¢
issues wih one group and the other. In the case of women, suehstrategy is considered an
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opportunity for them to be acknowledged as a disadvantage group and speak out with their own
voice.

When women are amongst themselves they speak without beating about tisé Bbout things that

OEAU xT OIA 1T1 0 AAAl xEOE EIT A I E@AA CcOlI OP8 4EAU
xAO AAAOGAT OpP8 AT A xAi 1 h AOAOUOEEI ¢ AIi A0 1 0608
What counts is that they value themsels aspeople that is the core.$ocielabor Coordinator, the

Workshop).

The hurdleswomen faceto go to the workshop aredealt with in particular. In some cases, young
mothers may go with their babies, be absent if the kids are crying or come to a sharsehedule.
The intervention strategies are aimed at empowering the young girls through the
acknowledgement of their capacities and knowledge. The idea is for them to be able to think
about a life project, over and beyond learning a trade, a project thatay or may not include a
job, but which is the result of a personal construction and not of an unbending fate.

4. Young women: motivations, experiences and future projects

As has been shown, the institutions envision two social and labor inclusion horizerthat are

different. These formats and institutional logics are experienced in a particular manner by each

of these young ladies. In the following sections we aim at typifying their pathways and

recounting the impacts of the training courses on their labband educational pathways as well

as explairing their motivations and their expectations for the future. Such impact corresponds to

OEA DPOET O AEI COAPEEA Al 1 OOOOAOEI 1T Oh E8A8h OEA xA
)T OEEO x ARAOBMEMEEADABIT METAR 06 xAOA AOOAdEOEAA AO
courses. These profiles were built from two sets of data. On the one hand, some ofstractural

conditioning factorsof the young girls were traced at the moment of enrollinggnto the courses

(especially their educational levels and prior labor experience). On the other hand, tlsebjective
aspectseembedded in their choices regarding training and their labor activities were analyzed. In

other words, the interest of the young girls themslves in attending these training courses, the

way in which they assess their experiences in school and on the job and their future projects

linked to a labor life were examined.

Thus, a group of young girls who had already had a labor experience, which sveonsidered
valuable and accumulative, were showing @ommitment towards a stable and formal labor
insertion. Another group of young girls, with no prior labor experience, had a relationship to the
work that was linked to asearch for a vocation They shaed the perception of exploringt© the
market place. Finally, a group of girls felt they were far from the labor experience. Most of them
had had a prior labor experience but it was in the framework of a survival strategy. This group of
girls may be distingushed because they werdooking for socialization

We may thus establish three groups of young people distinguished by their prior educational

and occupational pathways and their relation to the labor activity which we will analyze

hereafter. The young vemen who attended one institution or the other were not
homogeneously distributed among the three profiles. In the case of those attending the

&1 01 AACETTh A DOAOANOEOEOA &I O OEA &1 01 AAGET T x
group of young peoplewas distributed between thecommitment(5 women) and theexploration

(4 women). In the case of the Workshop, the willingness to work was not a prerequisite. There

are many womenon those courses who work at home andook for other things when going to a

training course. Most of those interviewed who went to the Workshop belong to the group of

60 The motivations as told by the two first profiles of young girls resemble those called by Zacarés Goez&t al.
(2004) exploration and commitmentvis-a-vis the workplace. The exploration speaks to the experimental period, an
active questioning and evaluation or examination period between different labor alternatives. The commitment refers
to the consolidaion of a firm project, one that really means a commitment towards a labor activity.
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young women who look forsocializing(5 women). At any rate, there is a minority oexplorersin
the group (3 women) and a single case dfeing committed.

4.1 Committed young women

As mentioned before, a first group of young ladies, whalready had some labor experience

before going to the course, wereommittedto a stable labor insertion that would allow them to

develop a professional career. They shared the percégn according to which the labor activity

was a task of vital importance in their lives and for their future projects. Most of the young girls

in this group had not completed high school at the moment they attended the course (although

all of them had thedesire to complete it in the future). The prevailing factor was to enhance

their labor insertion. Regarding the course, they said that the training proposal was consistent

with their labor plan as established before. All of the girls in this group, havinglready worked,

knew that they did have some practical experience but that they needed some kind of leap

£l OxAOA O1T AT1 AOCA OEAEO 1 AAT O 1 DDPi OO0OT EOEAO AT A
It really struck me.Especiallysince there was a catering training. Bause | already had some
knowledge, it was what | liked, what | knew, | had worked in that field as a girl and | actually

wanted to work in that sector. (Ana, 21 years old, Foundation, catering)

4EA UI BT ¢c xI i AT ET OEEO COI @@hethel dtart€dfhdilabdt AA OAA
pathway in order to pay for their personal expenses, to help their families or that they saw it as

an opportunity to start a project that would be their own. What stands outn this group is the

positive valuation about thejobs already performed (although most of them took place under

precarious conditions) and the labor insertion itself that goes hand in hand with a personal
achievement. They all agreed on the benefits of working outside their homes, asvay to gain

personal satisfaction and seHappraisal.

The work is everything. It is what gives you dignity, what keeps you going if you want to start a
DOl EAAO ET UiT OO0 1T EZAd A O AOGAOUOEET ¢ Ui O TAAA O]
They say awoman i©® A1 OAA 11T OA xEAT OEAS86O xT OEET Ch xEAI
(Dolores, 20 years old, Foundation, sales).

The girls that are committed say they have a strong witb grow professionally: it includes the

desire to be formally trained. Besides tiking about their own willingness, they say they count on

the support of their families to work and go to classes. But here comes the difference between

the young girls of theWorkshop and those of the Foundation. In the case of the Workshop girl,

such support was not so strong (she was divorced and had a child) and sheuld only remain

on the course under the condition that her son could come with her In the case of the
Foundation, it was different. Precisely, one of the learning paths proposed at instiional levels

EO OEA Z£AAO 1T &£ AAET ¢ AAT A O AEEEAEAT Ol U AAAI
message for the young girls, who receive it in that manner.

How did you manage with your kids? Could you come with them? Could you bringwhgmyou?

-y AiT160 ETTx xEAOGEAO ) AiT OI A AOET C OEAIinh ) AEAI
EAOA AOT OCEO OEAIi8 )O EOI 60 OECEO AAAAOOA ) Al |
and learn at the same time. (Dolores, 20 yesand, Foundation, sales).

The experiences of the courses underscored by the young committed women also varied

between those who went to one institution or the other. The experience of the Foundation girls

is basically focused on the possibility of learnig to be more competitive workers (and to

become employable). In that centenvork always comes firstand that allows the young ladies to

envision more directly what is expected of a worker in a specific work place. That reflects the

working rationale of that center. In the Foundation, the main tool expected to be provided to the
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young girls is the reflection capacitysl. The learning process as mentioned by the girls is
specifically aimed atteaching themOEA OOOAOACEAO 1T AAAAA O AAOOU

thAl OA1 OAOG6gd O1T ETT x EIx O EATAT A OEET CcOh O1 1 O
the jobs.
y 1 AAOT AA O1 AAAT 11 OA OAAOOA8 41 EiTl1l x OEAO xEA

yourself, without sayingd) Al OEA AMfeGghdwordsAtd Bt the BtiEonedknow that

iTA EO OEA AAOGO & O OEA EIiA j8Q8 ) AEAI CAA AT A
organize my time, all of these things | have been bringing them on board. (Dolores, 20 years old,
Foundation,sales).

In the case of the young committed woman who went to the Workshop, the experienctsat
stand out are different. To begin with, the training received allowed her to have different
attitudes; the course taught her toinvolve with a group and that s a key issue to feel
comfortable in a labor environment. Second, the certificate received from the course becomes a
tool to be more selfdemanding regarding the insertion in a better job than those held thus far:

It was a very good experience, to get shm OOAET ET ¢ch Oi CcAO Ai 1 OAAOO | 8
the jobs | had becaus® E A U >xwhad lAwlasiddking for. The experience provided by the course
let me see that | wanted something more for me. (Karina, 32 years old, Workshop, computing).

Now, if the pathways prior to the course of these committed girls were marked by the fact that
they were strongly focused on a labor experiencevhat happened after training?

Most of the girls, at thetime of the interview, had managed not only to chang@bs and join a
formal employment structure, but also to make it sustainable over time. Such is the case with the
young girls who went to the Foundation, to the extent that it is the Foundation that provides the
support to get an effective insertion. Of the two ases for which this did not happen, one was a
pupil of the workshop, who, although she had a job, was underemployed and was not fully
satisfied with her condition. However, all of the young girls agreed they had been able to set up
an occupational project.This includes their personal management, both in a training plan and a
career plan.

In spite of the improvement of the labor condition of the young girls of this group, it is

interesting to point out that many of them complained about the jobs they had lda essentially

about their wages. This was clearly visible among the catering workers: girls used to get lower

wages than their male counterparts for the same tasks carried out. Besides, they also argued

they had fewer benefits than their male counterparts However, they did agree (ireccordance
xEOE OEA AEOAT OOOAO i1 A&# OEA &i O1 AAOEITq OEAO OOA
view of such discrimination, women have to behave securefpT EOA AT A O AEA A 1
OEAI OA1 OAOGH 8

| feel my classmateA OA O1 1 AGEI A0 11 0 xAi1 OOAAOGAA8 "OO ) A
own attitude, to the way you face the situation. | myself have not been despised so far, or anything

like that. At least | have a pretty strong personality. (Ana, 21 yeald Foundation, catering).

-7AT 1T h TAUAA OEAU POAZEAO OEA AT UO j8qQ )080 A A0
lunch.

- And you get along well with the boys?

-9AO0h OAOU xAil18 )8i EOOO Al Otodk cateing OO0 A ¢cOU8 j &
The committed girls feel differenty from the rest of the women, with more personality, more

self-assurance ancbeing®1T A AAOOAET A@OAT O i1 OA Oi AGADOI ET Adh

12 Al AAOETT EO AT ET OAOAOGOGEI ¢ 1 AAOT ET ¢ Bl ABAOOEED BT ODAD B/
the contemporary capitalism market placeg requirin g workers who are selforganized and selcontrolled (Boltanski

and Chiapello, 2002) z and because of the possibility to configure labor pathways in the framework of
individualization (Beck and BeckGernscheim, 2007).
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world. Their ties to the job were strong beforethey started the course and they would uphold

that after they graduated. If we analyze the impact of having participated in the courses in terms

of gender we may say that the possibility of insertion in a stable and formal job @sfactfor most

of theseyoung women. However, that opportunity, which was farther away before the coursge

does not mean they will get the same wage and conditions as their male counterparts. Girls

manage to get hired for jobs that are linked to the masculine world (sucs catering) but they

Al O AU EAOOEATETI ¢ OEAEO DPAOOITAI EOUR AU OAAEA
than the boys. Regarding the meanings allocated to the labor activity and thdifie projects as

women, there are apparently no changes, only airdorcement of their commitment to work.

4.2 Young women explorers

I OAATTA CcOiI OP 1T £ CEOI O xAO AEOOET COEOEAA £&EOI I
labor experience before the course and because their link to the workplace was that o$eard

for a vocation Insertion in the workplace was not their main goal, although it was a strategic

action embedded in a future professional project. Because of the characteristics of the prafile

this group gathers togetherthe youngest girls. The prevailiig factor for them was a study project

and the desire toexplorea labor experience. Most of these girls were about to finish high school

when they entered the training course and they wanted to keep on studying. They knew they

would have to work to pay for their expenses and therefore they would look for a job to

accomplish that. On the other hand, the course was interesting in the framework of a strategy of
accumulation: to accumulate certificates, experiences, learning processes, etc.

Iwanted to finshECE OAETT1 AT A O EAOA AO 1 AAOGO O1 i A Aot
01 ¢AO A EIT A xEAT Ui O6 EAOGA OiT i A AoPAOEAT AA8 ) «x
every certificate or diploma you get is important. (Cecilia, 19 years old, Waoks cooking).

4EA AT OOOA xAO DPAOAAEOAA AO A1l 1BDPI OOOT EOU O A
market; it was one more learning tool given the uncertain future after high school. Likewise, in

the case of the girls who had already completed Higschool, it allowed them to remain active.
(AOGET ¢ O1T T OGEEI ¢ O Al o6 AEOAO EECE OAEITIT xAO A
studying and to carry out an activity as close as possible to a real job.

| wantedto do something besides spending alydat home. | wanted to do something and to learn
something else. To have a basis to go and find a job because | had never worked. (Mariana, 19 years

old, Foundation, sales).

The group of explorer girls is marked by strong family support. To go out and fina job is not a
need in itself nor is it a personal achievement project, but an assessment approach towards a
professional project for the long run. Such a project includes, besides studying, the construction
of a family. In this sense, the strategy is texplore various options, and, in the future, to get a job
that will also allow them to be mothers.

Regarding their experiences during the courses, they all agree that they have learnt how to work
although they have never actually worked. They also say dh they have felt the gender
discrimination that exists in the labor market. They know what real labor offers and what the
situations that may come up are, like insinuations, abuse or impropriety by future customers or
co-workers. The girls are indeed codred regarding these hypothetical (but possible) situations.

Actually, they talk to you about things that could happen if somebody insinuates something,
bothers you or things like that. (Eugenia, 19 years old, Foundation, catering).

Although the pathways ofthese girls were focused on a vocational and labor exploration, let us
see what happened after the course. It is interestingp note that, at thetime of the interview,
only one of them had not managed to complete high school (but she was finishing itan adult
school). The goal to finish and continue studying was very strong in this group and could clearly
be seen in the future projects of these youngsters. Most of them had started tertiary or
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also in the process of vocational scouting). Indeed, in some cases, the course allowed them to

Al 1T £ZEOI A CEOAT AAAAAT EA AET EAA T 0 O AEOAT OAO A
| realized that | liked cooking. Andond AUh xEAT )&i 11 AAOh )B8A 1 EEA O
own, | love baking cakes. (Cecilia, 19 years old, Workshop, cooking).

All of the young women explorerswho had studied at the Foundation had managed to get a
formal job (although two of them hal not been able to sustain it over time). Conversely, among
the young girls having gone to the Workshogsuch an achievemenE AAT 6 0 AAAT O1 AAO
AAOAh OEA O& Oi Al ET A EAA ET ARAAA AOOEOAAR AOO A
the initial three months. This goes to show that training the young explorers has more visible
consequences when complemented with concrete support into the insertion period, as is the

case with the Foundation.

In any caseit is interesting to see that in sjite of the institutional support, some situations occur

Ol OEA UI OT ¢ CEOI O AO OAAAEdbiky tb Hold@owh AjGdO@Ank] AO OE
such case is that of a young girl who graduated from the Foundation and started to work as a

waitress in a bar, but having become pregnarfound it difficult to keep the job. After almost two

years she finally quit and decided to takesome timeto stay at home with her son. Difficulties

also crop up when one wants to keep a futime job and also study at the university. For

example, a young girl decided to quit her job and look for a patime job.

In the explorers group, the courses have an impact on the willingness to work and the
improvement of employability. In terms of gender, both aspects are importanto expand the
labor opportunities of working women. In any case, the ambiguity that comes up when faced
with the situation of becoming a mother (which puts study and work projectsnto tension), may
prevent the possibility of keeping a job although it maype formal and well remunerated. The
insertion does not by itself solve the problem of those women who, although they wish to work,
AT 1170 AT Ol @G&didthd cAse @ithithe Admhitled girls. The job obtained is
subject to the UT OT ¢  QuAtiors.Atdis pteEigly labor intermittence (i.e., frequent job
interruptions) that constitutes a significant problem in the female labor pathways.

4.3 Young women wh o are looking for socialization

A third group of ladies felt they were far away from adbor experience. They shared the
perception of labor as an activity that must be carried out at times but is not chosen. Most of
them had indeed had a prior labor experience butne linked to a survival strategy (in general, in
short term and precarious jds). Most of them were already mothers, focused on bringing up
their kids and doing the house chores; and that was their main project for the future. All of the
girls in this group studied at the Workshop. As mentioned before, that institution accepts and
fosters the enroliment of women (and also men) who do not necessarily wish to work at the end
of the courses. The motivations for gaining access to the course, therefore, are more general in
nature: getting to know friends, participating in a leisure expdence or learning to carry out
day-to-AAU AET OAO AO EiT i1 A8 |/ OEAO Ui 061 ¢ CEOI O OAEA OE
Workshop is in their neighborhood, itoffers interesting courses, many peoplén the

neighborhood go there, it is one more actity for the community. This group of girls stood out
from the rest because they were looking for aocialization activity.

None of the young girls in this last group had completed high school (in some cases not even
grade school) when they enrolledon the courses. Thus, training was an opportunity to renew

their link with an educational institution after a number of school failures. It was also a way of
OPAT AET ¢ OEAEO OOPAOAG OEI Aq

)y AAIi A O OEEO AT i bpOOAO Al OOOA AAAAGAAAQOI WAQIT
xAT O OI ZEETA A EIi A8 '0 ) AEAT 860 xAT O O Al Al
Workshop. (Paola, 22 years old, Workshop, computing).
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As mentioned before, most of the young ladies in this group had had some prior labo
experience but it was not positively valued. The jobs, in general, were carried out to
economically assist the family in times of need (especially when the economic crisis of 2001 and
the following years came about). To find a job was an obligation givehe fact that they were
poor and they needed to survive economically. Some of these young girls agree that if they could
choose they would prefer not to work The wish of the majority is to start a family and to bring
up their kids (although, as we will ®e later on, such impressions changed throughout the
courses and once theywere completed).

- What was your reason for deciding to come to work in that time frame?

-7Al 1 h AAAAOOA xA AOA A PiT O AAITEIU AT A have Al Ui C
Oi ci AT A xT OE j8Qq ) CI AEAhak®E GtAyhdme &dBringupl AAA  (
my daughters.

-YouwouldDb OA AAO OOAUET ¢ AO ET I A8
- Yes, obviously. Iffadthe money & #tay home. (Adriana, 29 years old, Workshop, computing).

Regarding the experiences in the courses, the young women looking for socialization spoke
mainly about their social participation: what is valued is having set up a group, having become
part of an institution. They underscore the learning of things linkedo their rights as women,
both inside their families and in the labor environment. This reflects the main focus of the
Workshop, which promotes the participation of the young and their grasping of their rights.
Besides, such a learning process is encoukd) by the fact that only women go to these courses.
Strikingly enough, far from perceiving it as discrimination, some young girls in the group valued
this as a positive fact because otherwise they would feel uncomfortable.

-) OEET E thn@tbadthek divigle dis Atdooys and girls

- Why do you think they divide you?

-. 1T EAAAh DPOT AAAI U AAAAOGOA AiTEETC EO A OEEIC A
AT1860 ETTx8 ) DOAEAO EO OEAO xAU8 j#AiI EI Ah @1 UA
Besides, he young girls also positivelyvalue the chance they have of attending the training
AT OOOA xEOE OEAEO AAAEAO 10 Oi Al EEAO8 ! O 1 Ai
generate resources that will counterbalance the absence or weakness of the institional
support that should be provided by the State to women. The workshop thus becomedoam of .

El OOEOOOQEI I Al O00PPI 0068 4EA AT OOOA AllT1Tx0O0 OEA
netwgrlg. QQ :[he other hqnd,Ath\e course. is a space out qf hombeir own space where it is

bl OOEAT A &£ O OEAI O OAOAAOEAG6S8

I always do something that allows me to have my daughter with me, to see her, for her to know that ‘
yéi AOIT OT A8 j8q (AOA OEAU EAI PAA T A OAOU 1 OAE |

would have had to look for someone that would babysit her, somebody | would have to pay.
(Adriana, 29 years old, Workshop, computing).

The course helped me to get outtbe house | needed to get out of that place, to breathe a little bit.

It was an excuset iwas my time. | came here and settled a bit. Besides, | knew nobody in the
neighborhood. And here | could speak to someone, | then became friends with a number of girls.
(Andrea, 22 years old, Workshop, sewing).

In the case of the young girls looking fosocialization, it is interesting to note the significant

changes introduced by the course. Although some girls upheld their pathways after their

training period (they did not resume studying and remained inactive while taking care of their

kids), in many dher cases the experience significantly changed their situation. Such was the

case, for example, of two young girls who, after having finished the course, got a job (in one case

in a formal environment). These youngsters said that they had been stimulatéy what they had

I AAOT O ET OEA 71 OEOEIi P AT A OEAO OEAU EAA AAOAA
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that of a young woman who after the experiencen the course decided to resume her high
school studiesat a school for adults and who, at the time dahe interview, was completing it. In
this last casedeeper effects are feltsuch as the possibility of being better appraised by her kids:
now she does have her studies and her training. The course allowed her to set new goals and
expectations regardinga labor project, evenaccepting thatthis could bring about conflicts with

her partner (who prefers to see her in her housewife role).

I found out about high school here, | was just going to the computer course. Then | went and

AT ol 11 AA j 8Qq B\ GKe @Gddt DingEThat mow* can help my daughter with her
ET i Axi OE8 4EAO08O OAAI 1T U Ei T OOAT 08 4EAOG0O xEAO (
jseq 'TA 1T1Tx ) xEOE O AZEIEOE EEGE OAEITTIh O OC
x] OE §8qQq ) xEI1 OOOAU Oii AOGEET ¢ OEAO EAO EITA b
EOCOOAAT A Al 1 Iredlly waatmbt® start Avorking, Adt Galieady started talking to him.

(Adriana, 29 years old, Workshop, computing).

Tosome extentOEA AT OOOA OPOOEAOGO6 OEAI O OEETE AAT OO
that is sometimes imposedon them by their families. The possibility of sharing the course

during a full year with other women allows them to speak out some intimate issues vith

otherwise would not be placed in words. This situation, in some cases, creates a substantial

change in these women, especially regarding the gender relationships inside the household.

Besides, the young girls of this group talk about the opportunity ak-appraising the knowledge

they had before (very oftendisregarded because of thegender division of labor), in order to

imagine a career.

You know what? This is madness. The sewing course helped many of us to open our eyes. Really. To

AA AAlI AEOI OBA0I AxxA AA DPAOOITEUAAR &I OAAA 110 A
Oi T AGEET C §8q 7EQOE T1TA 1T £ OEA 71 OEOEI P60 OAAAEAC
a resume. | remember very well a conversation with her. For example, you go todargarten.

And you know how to sew and wasBut youwant to be a teachersoyou only mention things
relatedtothat8 ! T A OEA x1 O1 A Q@dédwd O AOUDE EAICT &@& A I BOET x
put down everything. (Andrea, 22 years old, Workshopyisg).

Within the group looking for socialization, the most visible impact of the course is the
encouragement to be willing to work (which in some cases means an effective labor insertion,

made easier with the support of the institution in terms of enlargment of the social network).

Besides, some young girls go back to high school and they start to build an autonomous life

project, outside the realm of their homes. In any case, the footprints of the course are also visible

in the deep revisiting of theirroles as mothers and wives and their future projects. Although the

impact in objective terms may not be as concrete as those of the previous groups, they are still
significant in subjective terms, particularly so regarding the questioning of the traditionk

gender mandates. This is the group where such rethinking is most visible.

5. Conclusions

The path towards employment is not a simple transition for the young women. As we have seen,
this path is the result of labor market segmentation but also of theneaning given to the labor
activities as constructed upongender identities. According to the profiles of the young women
analyzed, we have seen that their decisions and motivations regarding their labor insertion and
the training that was provided to themare very strongly anchored by their links to the job place.
A solid and committed relationship with the job (far away from the traditional mandate asking
them to remain at home) is the driver behind stable and cumulative labor pathways. In this vein,
we argue that the relationships with the activity are linked to wider perspectives of these young
women vis-a-vis the place that work should occupy in their lives. At the same time, through all
this analysis we were able to acknowledge that rebuilding the lirdkto the work place (which
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includes questioning the gender role) has a significant impact on those young women that are
farther away from a labor experience.

In the case of thecommitted girls, the links to the work place are reinforced precisely because
they feel they are different from the others. The commitment with the labor insertion, besides
being a consequence of an economic need, is tied to a perception of themselves as strong women
who can and must be able to do the same as the boys. In the casthis group, their experience

in the course reinforces such a perspective and provides strategies to become more competitive.
Thus, the gender discriminations on the labor market are not questioned, they are accepted as a
condition. That a woman may findher place inside a labor market and keep it depends on her
own will to do so. This is in agreement with the research of female experiences on the
workplace, showing that their capacity to streamline their family, private and emotional lives is
the most important condition to efficiently get an insertion into the labor market, according to
the requirements of the modern day labor world (Hochschild, 2008). In all cases, this does not
prevent the young women in this group frompointing out the unfair conditions to which they
are exposed by the sheer factor of being women (in terms of wage gafzs example).

In the case of the young women who are undergoing aexploration period regarding their
professional project, the meanings given to labor have multiple lzons. These include most
notably studying, although also the future creation of a family. The young explorers consider
that attending the course is a strategy to carry out a vital project with a greater scope. Among
the things learnt during the courses hey highlight the possibility of being more willing to work:
alessonthat goes hand in hand with becoming adults. In any case, although in some cases there
is actually an effective labor insertion, the job may not always be sustained in the long run. This
is due to thecontingent nature of their labor project vis-a-vis situations that may crop up in their
lives and force them to quit. In this vein, although the scouts wish to work and claim that a
woman may have a working role just as well as a man, thgirofessional projects are not so
hefty and they may become diluted if something else comes into the picture. Hence the
ambiguity of many of these women when faced with a labor project but then also an educational
and family project which generates many mowements in- and out of a job, hampering their
cumulative labor pathways.

The link to the work place as described by the group of young women who ateoking for
socializingis totally different. For them, work is tantamount to obligation and need, as a woma
has a more important role to play within the household. This perspective changes over time
during the course. The training, in spite of not promoting an effective labor insertion, does lead
the young women to revisit the meaning of work, which, in someases, also includes a deep
rethinking of their own role inside the family and to define a project of their own. In this group,
although labor insertion did not seem to be a source of motivation to participate in the courses,
it became a possibility hoped dr by the pupils after they had graduated from the course. In
objective terms there are no substantial changes in the pathways of this group but there are new
perspectives and horizons and even the configuration of a project that is totally different than
the one they had in mind before entering the course.

The differences between the populations going to one and the other course are worth
underscoring. These differences may be explained by the different educational levels of the
young ladies but also by heir willingness to work at the time of the beginning of the course. As
mentioned before, this is a precondition to be enrolled in the Foundation (that is why its
population is distributed between the first two groups). Besides these differences, we alsd
the institutional intervention rationale that separatesthe labor pathways of the youh even
more further down the road. In the case of the Foundation, such an intervention includes the
link with actual jobs. This has a strong impact on the labor insg@on of those women who attend
these courses.

As shown, a training course does not always resolve the labor market segmentations, nor the
many demands faced by the women in order to sustain a career, even when the institution
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facilitates their insertion into stable and formal jobs. Although their employability is indeed
enhanced, it seems more difficult to manage to get equivalent labor opportunities for women
and men. On the other hand, the structural disadvantages are a drag that is difficult to overcome
in the pathways of many poor young women, especially those who have no high school degree or
labor experience. In any case, we have seen how each institution prepares its own strategies to
respond, within the realm of its own possibilities, to the needs aofhe populations in which it
works. In this context, the pathway analysis allows us to understand that although the structural
aspects are a really important conditioning factor, the interventions aimed at creating changes in
OEA UT 01 ¢ x11 At day ledd GoAnevh go@<EabEaiectations for them which, in
turn, will in the future foster pathways with greater inclusion.
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Labor socialization revisited: internships  as a response tothe
uncertainties of youth labor transitions

By Claudia Jacito andCarolina Dursi

Unemployment, precarbusness, and the breakup of linear pathways turn thentry into the
labor world into an uncertain transition, a transition in which some young people (those who
have margins of freedom) prefer to choose postponement strategies (Mauger, 1998). The
vocational and occupational decisions are also made with less determination and more
fluctuation and thus employmentno longer playsa key role in the establishment of a social
identity for most of the youth.

However, not all the young people may develop these pgatnement strategies because they
have to get the income needed for their families and themselves. Thus they begin to be active
sometimes even before having finished high school. As many authors have written since Dubar
(1991), early work experience is crudal for a basic occupationalidentity, which is actually a
projection of oneself into the future,along with an expectedlabor pathway and alearning or
training strategy.

In this framework, the issuesregarding labor socialization mechanisms such as intashipss2
become absolutely of the essence. These mechanisms may have an impact on the uncertain entry
process into the labor market. Beyond its traditional meaning of learning in context and
becoming a complemento high school training, this chapter examies the subjective meanings

of internships for young high school graduates and compares the experiences of different types
of young people, according to their socialeducational profiles and the ways in which these
internships are managed at the school leveThree schools were selected for this survey. The
internships covered very different objectives in each of them and they were also integrated in a
different manner into the training dynamicss3.

The chaptef4 has been organized in three parts. The first oneovers the breakup of the
socialization mechanisms, their consequences for the labor insertion processes of the young and
the extent to which such processes contribute to reapprailsg hew dimensions related to the
internships. The second part examines diérent internship models adopted by the schoolsand
the third one displays both the subjective outlooks of the graduates regarding the knowledge
acquired during the internships as well as their impact on the labor insertion that took place
afterwards.

As this is a topic that has been widely debated regarding its potential contributions and the
abuse to which they may be exposed, we wish to point out that we have examined the potential
positive outcomes of the internships in the labor socialization of thegoung in the presentday
social context. These potential effects depend, of course, on the conditions (regulations,
standards, institutions) under which they are carried out and the respect for the intern and
his/her status as a student.

62 Since the end of 2008, a new law (N®6.427) repeals the national decree that governed the internships at high
school level. Another decree, as well as a national bill to take internships into account, is presently under discussion.
Nevertheless, some jurisdictions use their own standardsithis field.

63 The data gathered from the schools are the results of interviews of the principals; and the data from the youth are
based on semiopen interviews (with both open and closed questions) made to a qualitative sample of 26 young boys
and girls interviewed at least one year after graduating from three different high schools of the city of Buenos Aires
and the outskirts of the city.

64 The chapter uses some of the results mentioned by Jacinto and Dursi, 2010.
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1. Conceptual discussion

1.1 The breakup of labor socialization mechanisms and changes in the construction of an
occupational identity

What has happened in the face of the breakup of the traditional labor socialization mechanisms?

The theory as contributed by a numbef authors assists us in understanding the scope of such
a breakup. Dubar (1991) argues that a crisis has come about in the construction of the social
identities linked to the workplace. And this is so because the identity is a result, stable and
provisional, individual and collective, subjective and objective, biographic and structural, of
different socialization processes which are built together by the individuals and defined by the
institutions, which are nowadays undergoing profound changes. Among themost relevant
events for the construction of a social identity, the exit of the school system and the
confrontation with the labor market are key moments. The possibilities of constructing a basic
occupational identity will depend, to a great extent, as whave shown, on the results of such
first confrontations.

These confrontations adopt diverse social shapes according to the countries, the typical training
work system prevailing in those countries (Verdier, 2008)and the social, economic and cultural
attributes of the individuals. Considering the weakening of the weight of modern social
integration institutions, education and work, the individual strategies of the subjects become
more and more relevant. Considering a society that continuously threatens éhinclusion
networks, individualization becomes almost compulsory (Robles, 1999). In other words,
subjects must develop certain skills and trust those skills in order to make decisions that will
satisfy their needs and anchor theipersonal roadmap.

What are the dimensions reflecting these new ways to connect to the labor world and what is
the knowledgecomes into play in orderto confront the uncertainties of labor transitions?

To begin with, there has been aecentralization of the workplace in the constr uction of

social identities for the young. 4 EA B1 AAA OEAO OOAA O1 AA T AAOPEA
have been replacedA UATOI OOi POETT AAOOEAOEAO6h OAxAOAET C (
experiences, including those of the labor environment, lookinfpr immediate payoffs, monetary

and existential, new and flexible (Pérez Islas and Urteaga, 2001). Paradoxically, such
decentralization of the work culture in the establishment of social identities is useful for the
employment crisis. For some young peoplelabor is blurred as a personabrganization axis

although one must distinguish between the various socieconomic situations and the cultural

and social capital, age stages, etin order to understand these processes in depth.

Second, therelationship to the activity has changed, i.e., the tendency to work, the vision of
employment, understood as a strategic potential, the result of a series of situations and
producing future conditions within the dynamics of a continuous construction process of social
identity (Nicole-Drancourt and RolleauBerger, 2001).

Third, the AT T OOOOAOET T AT A OAAIT CTEOEIT 1T &£ ET1x1AACA A
also come into play . Indeed, social identity is inseparable from the knowledge and the skills

legitimacy spaces (Dubar, 1991). One has to count on(institutional and individual)

AAETT x1 AACAT AT O dthéEs dnd dasig®d thepofedts] edpediations and potential

identities needed to construct a basic occupational identity. What the young muathieveis not

only a vocation occupation ordiploma, but also the personal construction of an identity strategy

that includes their own image, the appraisal of their own skills and the realization of their own

desires (Dubar, 1991).

The definition of work knowledge itself is under constant change . The knowledge considered
to lead to professions is far from being only technical in nature. Actually, the definition of what is
technical is also changing with the expansion of the services sector. On the one hand, the
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knowledge used in the labor world is inseparable from its implementation, i.e., the skills. These

are put to the test in solving concrete problems under labor conditions that have different
margins of uncertainty and technical complexity. This entails both #woretical knowledge and

OET T xET x6 AT A OETTxETC EiIx O AAé8 )1 1T AT U OA
social skills tend to have a priority over sheer technical skills (Stroobants, 1995). The
development of the services sector and the reappraisafthe scA AT 1 AA O0O1T £O0 OEEI 1|
same direction (Steedman, 2007). This knowledge, also known as sodabor knowledge,

entails certain attitudes that are the result of a particular processing carried out actively by each
subject as a functionof different factors such as his/her family situation, real life experience on

the job, educational achievements, etc. (Gallart and Jacinto, 1997). In other words, the skills do

not come from the successful completion of a formal school curriculum but fno an exercise
whereby different kinds of knowledge elements are put to the tesin critical situations (Ropé,

1994). In that case,the learning of the working knowledge is at the crossroads of the
configuration of relationships between the world of educati  on and the labor world both

from an educational system perspective and an institutional perspective , and in the
trajectories of the individuals themselves.

AO
06

From the standpoint of the individuals, obviously they are not all in the same situatiofacing
such processes: the personastories usually reflect the limits imposed by the macrestructural
conditioning factors and the institutional weakening process. However, subjects do develop
strategies (including the management of very often scarce resources) amdpectations within
their room for maneuver. In this sense, the strategies of the young may be activated or inhibited
regarding the exchange of resourcedbetween different areas of life (family, professional,
personal, social). A young person managing tieave positive exchanges between the different
areas of his/her life, mobilizing skills and obtaining acknowledgement from others, will be
better positioned to take ownership of the opportunities that come his/her way regarding both
education and employmentDupuy and Almudever, 1998).

Thus, the trajectories of the young may reflect activation of the resources and construction of
knowledge through various experiences, combining formal education, learning on the job and
maybe nonformal education aswellasAAOT ET ¢ Al i ET ¢ &£0ii 1T OEAO
variety of experiences, internships seem to be revamped, as shown by international trends,
which are giving a new momentum to cebperative education programs.

(@}
M
T>
O/

1.2 The new subjective meanings of in ternships

What have been the historical meanings of internships and what has changed in the present
breakup context in the mechanisms of labor socialization?

As mentioned above, for many years the internship has been considered a training tool
complementary to the theory and the practice provided by the academic institution itself; a

privileged mechanism to get closer to the labor world (Jacinto and Millenaar, 2007), also

AT T OEAAOAA OEA 1100 AEZAEAEAT O xAU OhtrodudetAd 1 B OEE
students to the routines and rituals of a true working place, as well as to the professional codes,

values and standards of a labor conteft

One of the key arguments of this chapter is that the practices carried out in actual labor contexts
have acquired new meanings in view of the breakup of the traditional labor socialization
processes. Indeed, for a youth who has only gained access to precarious labor opportunities or
who has never worked, having amssisted exploratiorexperience may be aaluable opportunity

to get to know the rules of the game of the labor worldthe corresponding interpersonal

65 | ikewise, for the social actors atstake, the schools and the companies, internships play a linking role between
education and labor. For the school, they are a training complement that they provide and which give the students a
view of the labor world that attracts them. For companies, theelationship with the school creates contacts with
potential employees and it is a selection, induction and training strategy for future employees.



relationships, and what is expected of him or her not only in terms of specific knowledge and
problem solving but also in terms of attitudes.

Following the same rationale, manypieces of researchhave begun to pointout some dimensions
of the impact of internships on the present day socitabor context.

Thus, Marhuenda, Navas and Pinazo (2004) have pointed out that providing a significant
experimentation experience of the labor world gives the young a better definition of their own
future expectations, reappraising at the same time work itself and their owselves The idea is
to move them away from the negative and stigmatizing image with which tlyeare very often
identified and with which they sometimes actuallyidentify themselves. In this vein, there is a
possibility for them to revisit their own attitudes vis -a-vis certain job or the continuation of

their higher education.

Zacarés Gonzélez, Ruiand Llinares Insa (2004) have argued that the training for labor
programs (and we apply such an analysis to the internshipls a space forexploration and
commitment, as well as a definition space for goals and expectations . The exploration
refers to a peiod of experimentation, active questioning and evaluation or examinatiorof
different alternatives before making decisions on goals, values and beliefs. The commitmefot,

its part, supposes the adoption of a relatively firm resolution on identity elemets and the
involvement in a significant activity aimed at materializing such a choice. One of the main tools
at the disposal of such trainingfor-work mechanisms is the motivation they generate,
Ol AROOOTTA ET OEA OATOA T &£ O0O1T1 01 OAOU 1T AT ECAOQET I
Forner and others (1996), point out that internships contribute to develop aprofessional or
vocational maturity in the young, i.e., the potential to make efficient decisions in terms of
training and employment. These authors also underscore the potential of inteships to
streamline and motivate students for present and future studies.

Dupuy and Almudever (1998) have examined the contribution in terms of social support as
experienced by the young. To do so, they distinguish between the perceivedgnitive support
corresponding to advice and assessments, and the perceivethotional supportwhich is related
to the possibility of trusting others and developing trust feelings in themselves. The perception
of these two types of support by the young would be linked tdhe involvement of the
participants in the program, on the one hand, and to the evolution of the control feelings of the
young, on the othefs.

Finally, another dimension of the analysis of the new meanings of internships relates to the

equity and possibili ties of experimenting and learning about a formal working

environment, particularly for those young coming from poor origins . A number of authors

point out evidence of this Shuetze (2004) argues that in the coperative education programs

aimed at vulnerable populations, the familiarization with the labor world is a priority over and

above the goals of acquiring concrete skills. Following the same line, Forner and others (1996)
PDIETO 100 OEAO OEA 0O00ODPDPI 006 | AAEAhdwadthgd oflbyE 1 EA A
the young with lower qualification levels. As indicated in a prior paper (Jacinto, 2007), the
generation of mechanisms that will bring the young closer to a quality labor world is one of the

ways ofencouragingequal opportunities among theyoung.

2. The different institutional approaches to internships

In order to understand the potential contribution of internships in the training of the youth to
the new knowledge required by their labor insertion, one must first classify different type®of
approaches and the goals of these internships within the institutional dynamics followed by the

63 AEET AA AO Al EI AEOEADOAI 60 OAPOAOAT OAGEITT 1T &£ Okdhall ETE AQ
characteristics, on the one hand, and the positive or negative impact that s/he perceives, on the other.
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school. Three establishments have been selected following a methodological criterion of
strategically chosen cases. A typology of the schools studied, ore thasis of the position they
accordto internships in their training curricula and the characteristics of the school population
involved, is described hereafter.

We have calledschool No. 1A OOOAAEOQOEI T Al 6 OAAET EAAT AT A
receiving a heterogeneous population of students. Among the parents of the pupils we find a
range of people, from those who are unemployed to workers in important corporations who did
themselves finish high school. Located in the city of Buenos Aires, itshd80 students on roll, is
well equipped and awards the degree of Electrmechanic Technician majoring in electric

ET AC

power. The internship model introduced was classified a® AT 1 01 1 EAAOAA AT A ET OAC

the technical and socigrofessional traini C i B called consolidatedbecause the internships
started a number of years ago, in 2000 to be precise, stemming from requirements coming both

£OT i OEA DOIi ABDAOGEOA OAAOT O AT A OEA OAEITI1 OB

concrete link to the labor world and with the new profiles required by societylntegrated means
that the internships are part of a curriculum, in other words they are assessed (by the tutor of
the pupil in the company) as one more topic. On the other hand, by enrolling ihe internship
program they are exempted from going to the workshops taught in the other shiftes,

We have calledschool No. 2an establishment founded in 1974 and located in a popular
neighborhood on the northern outskirts of the second belt of the Buens Aires suburbs.
'l OET OCE EO EAA A Al i i AOAEAI 1 OEAT OAOQEIT EI
took on board the general high schoatliploma with a focus on theproduction of food products
and services. The population of the school is @& heterogeneous,ranging from the children of
unemployed people with serious socieeconomic problems, as well as family problems, to the
children of workers and schoolteachers, all of them living in the area. It has a good reputation
among the local poplation and the enrollment counts around 1000 pupils. The school has
signed internship agreements with two important companies as well as some SMEs installed in

00

OEA

emphaDEO 11 AT i Bl Al AT OAOU OOAET EANnGmberiof chalacteAisic® OAT 1 A
explain this title. Restrictedmeans that the internship program: a) has been recently created,

came from an external stimulus (a company association stimulating thenodel invited the

institution to take part in it) though it did respond to a wish of the principals of the school who

EAAT 60 1 AT ACAA OiF Al OEAO AAEI OAn AQ EO 110 DPAC
students (20% of those of that year) thaE AOA AAAT OOAT AAOAAdresbGifof AT OEA

their good schoolreports; d) is not directly evaluated by theschool (although the schoolis in
touch with the tutors of the company). We believe the school views the internship as a

OAT I bl ADDAAGBAGUC ET AT AA bGddduse, amdnd iis Qoald, enipasis Had AT 006

been placed on the acquisition of updated technical knowledge, sogioofessional and personal
skills, and that the young people get a first labor experience through a taskathis linked to what
they have learnt in the classroom (we will see later on what the perspectives are in this field).

We have calledschool No. 3&an establishment located in the southern area of the city of Buenos
Aires, next to a slum where most of theupils, approximately 300, come from. It offers two
options: commercial high school and general high school witlorientation specialization in
Sanitary Statistics. It was created in 1990, as a municipal school, stemming from an initiative of
the local govenment to provide for an extension of schooling in poor areas. As one may imagine,
there are serious social problems around the school, and these have an impact on the
neighborhood and their households, including violence among students and teenage pregogn

67 Translators note: for students studying in the morning shift, the workshops are taught in the afternoon, and vice
versa.

68 On the other hand, ihe school proposes to all students, as part of their training, workshops where they prepare a
resume and they have job interviews as an orientation for the moment when they will have to look for a job on the
i AOEAO8 4EAOAGO Al Ol grAdudics flomAnE schodl vith ©onpani&siloBkihd fGr péd@leiwho got
the diploma awarded by the school.
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Classes are taught in the evenings, as many pupils work during the day. That is precisely why the

school also hosts those young kids who are undergoing their second or third experience in a

school. The goals of the school are inclusion, retention andgmotion of its pupils; and because

of the reasons mentioned abovgt is flexible regarding absences, behavioral problems and the
demanding requirements of the topics taught. The internship model implemented by this school

has been classified aD OA RGAME AXOEOE Ai PEAOGEO 11 A NOAI EOU |
because: a) only a few young people carry out these internships every year (those with the best

i AOEOh &£ O xEEAE EO AAAT I AO A EETA 1T £ OPOEUAGHh ¢
an external stimulus (an initiative from the town hall of the city); c) the work program is not

part of the curriculum and they do not seét becoming sobecause of the many other priorities of

that same schod®. And we referhere to the emphasis on aquality labor experiencébecausethe

internship is not a practical experience in an actual labor context of the knowledge acquired in

school, but the goal envisaged is to allow the students teee a working environment and a

quality job7°. It is an opportunity for them to gain access to a labor world that is normally not

open to them because of the context where they come from and the labor segmentation they are

usually faced with.

Table 1 shows these models, adding also the soa@ducational characteristics of he young
peoplewho go to these schools.

Table 1. Approaches to the internship and p upil profiles, for each school

School No. 1

School No. 2

School No. 3

Type of school

Technical High School,
oriented to electro
mechanics, traditional
technical school

Senior High 8hool,
oriented to goods and
services, with specific
program in food, provincial
program

SeniorHigh Shool,
oriented to general or
commercial studies,
municipal program

Origin of the
internship system
besides the interest
shown by the schod

Requirement of
companies in the field

Fostered by association of
industries

Fostered by educational
policy

% of pupils with
internships or labor
practices

100%

20%

20%

Integration of the
curriculum into the
internship

Curriculum evaluated

Is not part of the
curriculum

Is not part of the
curriculum

Profile of the pupils

Most of them continue
with higher education,
most of the parents
have completed high
school

Half of them continue with
higher education, half of
the parents have
completed high schoolthe
rest have less than that

Most of them do not
continue with higher
education, most of the
parents have not
completed high school

Main goal of the

Part of the technical
and socieprofessional

Complementary training in

Quality labor experience

571 EEA OEA
OEA x1 OEET C

Ox i
bl AAA6 8

DOAOGET 66 AAOAOhK

ET

OEEO

70 The students in the commercial option have a possibility to follow internships in an important store in the area
while those in the general high school do that in the Health Center of the neighborhood.
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internship training actual contex

Consolidated and Limited, emphasis on Limited, emphasis on
. . integrated, as part of complementary training quality labor
Type of internship the technical and in real labor context experience
socio-professional
training

Source:Own data

3. Labor knowledge linked to the internships, from the perspective of the young

As mentioned before, 26 young graduates from the three schools belonging to the internship
models just described were interviewed. In this section, thevork knowledge perceived by the
young as acquired through the internships will be examined. The similarities and differences
and the different types of establishments will be pointed out.

c8p O0OAAOEAA ET A1l AAOOAI x1T OEET G AT 1 OA@Oqg OAAEI

8IAUAA ) ETAx AAIT 60 OEAih AOO ) EAA 1TAOAO OOAAT S

(@}

7R EAOA ET AEAAOAA OEAO OEA 17100 OOAAEOQEITAI ci Al
jobsite or, in other words, putting into practice the knowledge acquired in school. Indeed, the

meaning of complementary training in the workplace seems to be very strong for the

graduates of the technical studies, as one could have expected (14/22).

Thus, the youngpeople with technical backgrounds (schools 1 and 2)who during their

internship work on tasks that are related to topics learned at schopfeel that the acquisition of

technical knowledge plays an important role and has a specific meaning in their training. From

their perspective, there is integration between the learning obtained at school antiat acquired

at the internship.

0) OAx ET OEA DPOAAOEAAI ZEAI A AOAOUOEEIC ) 1AAO
knowledge acquired and | saw it in essays aaldewhere | learnt a lot: how to gefalong in a

laboratory, the time schdules. Even the trials, these are new things that | started learning over

time; maybe | knew about them but | had never seen them. | imagined them, | had seen them in a
OEAT OAOCEAAT 1T ATTAO ET OEA Al AOGOOITi 86 | %i EI EATT h
This is especially visible in the case of school No. 1, where the technical learning obtained during

the internship is seen, both by the young and the institution, as an indispensable practical
complement to the training. This also explains why the internship is aurriculum activity and

that all young should have the possibility to carry out.

0&O0i i A OAAETEAAI DIETO T &£ OEAx ) 1TAAOT O A 10iA
i AUAA xAOA OAOCEO ET OAETIT1 AOO )becdubethdydvdde OAAT 1 L
heavy topics, or maybe those topics had too much theory and what | wanted was rather practical,

AT A O EAOA ) OAx AOAOUOEEI ¢ OEAO xAO OAOCEO Oi
No. 1).

Two situations cropped up in whichthe young felt disappointed with the little chance they got

from the internship to complement their technical knowledge. On the one hand, the young

following technical sections were put to work in administrative jobs by the companies (school

No. 2). On theother hand, graduates from schools geared at the services sector (school No. 3),
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where the weight of the technical aspects is not so strong, had the expectation of putting in place

their general basic skill§1. Generally speaking, both situations may benked to the fact that the

interns are put to work on jobs requiring a lower qualification than the one they expected.

O7EAT xA OAI EAA O 100 OAAAEAO EAOAR xEIT EAA A
Ol i AOCEET ¢ AAT OO0 AAOE wa Ml ®@a&ountibglwe weke ghihgddd OA E
work with registers and something administrative, which never happened, we were never placed in

an administrative job and we were never at the cash register either, we started working as stock

clerksrigntAx AUR Al 1 1T &£ OOh OEA CEOI O 06116 j21 AAOOI A v
Oj 8q ET OOAAA 1T &£ CEOET ¢ OO0 Ail OEA bi OOEAEI EOQU 1 /
they put us to work elsewhere, which upset me a lot becausd 1l T OO EAA 11 A@DPAOEAI

(Johanna, 19 years old, school No. 2).

This situation is also related to the goals these schools have regarding the internships. For
example, school No. 3, which is a general high school, does not have specific goalarding the

technical knowledge to be obtained during the internship. Which gives rise to a lack of specificity

in the tasks carried out by the young, which is even worsened by the fact that the goal of the
institution with these programs is not to reinforAA 1T O O AOEI A A OET T xEI x40
young the opportunity to experiencea jobother than the one they might get on their own.

However, over andabovethe fact that the task may be linked to the specific technical knowledge

they had, theyouth usually encounterA OET I xET x6 O1 ET 1 x1 (Gépec@lyAi O1 O
one linked to computer skills, information classification, writing, etc. They discovered that they

could implement this type of knowledgewhen solving concrete problems.

O7 EAO aly lededns to use the computdretters Al OET OCE ) ET Ax EiT x (C
TAOAO x1 OEAA xEOE ODPOAAAOEAAOOGe j, OAEATTh vo UAA
O)1T OEA EEAT A T &£ AAI ET EOOOAOGEITT ) 1 AAOT O NOEOA
learned what a hospital is, to fill out a medical history, the censuses and how to manage all that,

which is one of the most difficult things iBET OPEOAT 06 j! 1 AOAAh ¢u UAAOO
high school).

08¢8 4EA 1100 OAI OAAGET Oxpinleds@ilEkiI©®OET T x ET x
8) AEAT 8 O E AlArk eAvirohmhedtAvasxalk abdut, and | think this helped me quite a
AEOS

Now, the social and labor skills are those most widely accepted by thgouth as having been
acquired during the internships, in a similar way for all three schools (17 youngsters).

In this sense, the younsters agree with strong prior evidence according to which these practices
DOIOEAA OPAAEZAZEA ET1 x1 AACA OAQAOAEIQ ogégo Q
E

isnotOi | OAE xEAO OEAU 1 AAOT O OF OAIT é6h AOO O
induction stage in an actuaivork environment.

Although two out of the three schoolgun guiding workshops (on how to write a resume,how to

do a jobinterview, andworkersé O E iCi€i®Otle framework of the mechanismshat the young
see the possibility of acquiring social and relational knowledge (Stroobants, 1995) and these are
essentialin order to developin the labor world.

O8xEAO xAO OAAI I UemnshiplisBhadhey realy @B Uspowdne herefekpectedto
AAREAOGA 11 OEA ET Ah OEAU OI1T A 606 1 AT U OEET COh Ol
school No. 3, commercial section).

71 When the school training is oriented towards the services 01 Oh OEA OOAAET EAAIT &6 ETT xi AAC
quite general in nature and linked to transferable skills such as computer sciences or language (Steedman, 2007).
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Through this experience, the younsgters started to understand the importance of having an
attitude knowledge, which is the mostfrequently demanded knowledge by employers in the
workplaces where they expect to be hired. To be able to handle a work interview, to comply with
a schedule, to solve situations that seem tbe challenging, to be autonomous on the job, are,
amongst others, frequent requirements made by the employers, over and beyond the concrete
skills required for the tasks they are asked to do.

081 £ Al 6O0O0Anh A1 OET OCE OEEO x da@ll QsQdiffepehth,iiti was x 1 OEE
AEEEAROAT O AAET ¢ Al ET OAOI h AAOEAAO OEAU xAOA Al
what a work environment and gob with responsibilityl T T EAA 1T EEA6 |, OAEAT T h v
No. 2).

Regardless of the degre of satisfaction they felt with the tasks they had to carry out, getting to
know a labor environment allowed them to understand the professional codes, the values and
the standards of being aworking person.Especially for youngters coming from low-income
households, this is important to get familiar with a formal working environment (Schuetze,
2004).

OB8EO xAO OAATT U EAIT PAEDOI AO A 1 AAT O AOPAOEAT AA A«
of what a working environment was like, and I reallyfhi E EO xAO EAI b&AOI 6 | 0AI
school No. 2).

0" AGEAAO ) A1 O 1 AAOT AA OEA8 Eix Al Ui O A
1 EEAh xEAO Ui O Al ET AT ET OAOOEAx8 All 1T &
knewi T OA T 0 1 A06O6 xEAO ) xAO Obp Ol h xEAO OEA DPAI DI
old, school No. 1).

Getting closer to quality jobs, hasalso been valued by the young, in particular in schools

numbers 2 and 3. Many of them got first-hand view of the formal working environment. Thus,

although for all of them the experience was enriching, in the particular case of these yosters

the internship allowed them to get into a labor market segment to which it would have been

difficult to gain accesswith their own social capital. The school performed in these cases as a

kind of institutional social capital.

OxA AOA 1 AAOTETIC xEAO OEA xI1 OEET C AT OEOITI AT O |
xI OEET ¢ ET A £AA OlhavgdnybdaEnvhdcAnEE ke dod t8lls yidbdubitd

(Eliana, 21 years old, school No. 2).

0&1 O AgAi i Ah ) EAA 1TAOGAO AAOGEAA ET AT U OOi h Al
EOOOA T &£ CiETC O OEA AATEh xEAO schoddMoiA2).01 AT AT A
The processof getting to know the environment andunderstandingits rationale had the effect of

mitigating the fears of the youngters when they got out of high school andhad to start walking

the labor pathon their own.

09 AOh EWRd the ekpAriéricd @ the internship | think any other job woulden a much
greater effort, as| would have EAAOAA EO [ OAE 11 OA6 j 3AT AOAh ot
commercial section).

3.3. Discipline at work

8) 1 AAOT AA teBeAVOKiNg&EET BAT O xEOE DPAIT BI A TTTEETC AO

Among the socielabor knowledge elements at stake, some of them appear new in the
framework of the breakups that were mentioned in the first part.The youth of todayhave,
before they went into the labor world, gone thraugh two institutions undergoing deep changes,
where the links have become more democratic and the socializing footprint is continuously
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guestioned by the juvenile cultures themselves. The workplace inside the companies has not
changed in the same sense, &% spite of the new waysin which labor is being organized and the
emphasis on cooperation strategies, labor discipline still has new formats. Indeed, a less
emphasized topdown approach and the teamwork shaping these new organization modes do
not mean that hierarchy disappears and that standards play a lesser role. Therefore, for the
young person,labor socializationtoday entails facinginstitutionalization which is quite different
from that previously known. Relationships with superiors, taking part indecisions,and respect
for stringent standards, are today behavioral paths that theyouth have to learn in the
workplace. The testimonies show a major acknowledgment of these learnings as being new. This
is even more so for the graduates fronschools numbes 2 and 3, as those of school No. 1 may
have undergone the technical school organizational patterns that had already allowed them to
get some of these knowledge elements.

0&1 0 A EO AEA AEATCA A 1170 OEA x AditvisionofwhaE AE ) C
A AT 00 T AAT 66 j*T1TAOEAT h ot UAAOO T1 AR OAETTIT .1
OELZ A OOPAOEI O OAEA Oi i AGEET C OI 1A ) EAA O OEC
if for any reason you have a problem outside the labor environment, it is gamidabring it to the 5
x| OEPI AAA6 311 AAAAR o9 UAAOO T1 Ah OAEITIT .18 xh

At the same time, the reference to developing a sense @sponsibility crops up frequently.
Young people consider that the responsibility they have tdemonstrate in the workplace is of a
different nature than the one required at school. The fact that the work itself has an impact
beyond oneself, unlike the failure at an examination at school, for example, puts them in a
greater position of commitment vis-a-vis the task they arecarrying out (Marhuenda, 2006).

0O 8 O E Aof daidgisdinething for somebody (maybe you were not used to the fact that something

that had to bedone wellAADAT AAA 11 Ui 6qh 1T AAT O Uil &6 EAOA O A
years old, school N 2).

O8&£O0I I A DPAOOITAI DPAOOPAAOGEOA EO CAOA 1T A A COA/
more responsible, it helped me becomedT 6 j %i E1 EAT T h ¢t UAAOO 11 AR O}

Getting in touch with experienced workers, with bosses or superiorayith working modes and

paces that are regulated, with interpersonal relationships in the labor environment, the time

organization, the understanding of the need to add your pario a working process where you

are one of the pieces, are all discoveries fahese youngsters which, ultimately, allow them to

find out what the rules of the gamen the labor world are like.

O&EOOOR AO A 1 AAT O AGPAOEAT AARh EO xAO OAOU cCilA

start meetingolder people who have spemany years in the company, some of them 20, or even 30

years in the company, people who have a very clear idea of things and you just get there and

xI'TAAO OxAi1h xEAO Ai ) ATEITC EAOAS6h UI O ETT xh

getting involOAA AT A OEAO DPOT OEAAO Ui O xEOE A 110 1T £ Ag

1).

Even the knowledge of the real world of a company may bring about a more strategic

perspective of the interpersonal relationships at work.

O8O0OEAOA AOA AAN UBEEIACD EIEAI OO0 xI1 OEDPI AAA8 O1 1 AOEI
h

1 A06O0 OAU OEAU AOA OAOU AAI OOEOA j8q AT A xAll E

EAOA OI AA OEAOA j8q AT UxAU ) OEEITE vx)whdvﬁaAO I O OE
OAIl EET ¢ O1T Ul &6 OET AAOAI U AT A xET xAOT 80 8q xEAT
Ol EATAI A OEET ¢cOh O1 O1 OPAAEh 10O AO | AAOOh x E .

ETTx06j, OAEATT h vo UAAOO T1Ah OAEITTI .18 ¢Q8
In this sense, the internship becomes a kind aiticipation of future experiences. Moreover, its

special value is that these experiencewould probably never happen to these youngpeople
were it not for the schools.
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There is very little reflection among theseyoung kids of a critical vision regarding the rules of
the game at the workplace. Generally speaking, their challenges are linked to the contents of the
tasks (for example that they cannot do something that bears no relationship with what they
studied, or with what they had been told in advance), but not to the working conditions
themselves. This is certainly to be explained by the fact that the internships examined here were
essentially in formal working environments, under the supervision of the institutons; first, their
tutors in the companies,and second in some cases, the schools. Although no case of abuse has
been detected in the cases under study, the questiai whether the internship experience has
been used by the school to reflect on comp&hAddipline strategiesis still pending.

0818 0AOOI T Aing®IEXT OIOJALOETAAUT T A OEA xT1T OE AT OEOI 1
8UT O ETTx ETx O AAAl xE@ae PAT DI Ah UI 680A 110 OI

Likewise, though less frequently, young people tell us that the internship allosd them to
introduce certain changes in their personal lives. These have only been pointed out by the
graduates of schools numbers 2 and 3, especially linked to the learning communication skills
and developing higher confidence in themselves. Reference isiade here to skills related to
OAGPOAOGOGET T 6 AT A O PAOOITAI EOU OOAETEIC j-AOEOR
The young people indicatea difference between their capacity to communicate or express their
ideas before and after the program. They value the greateaseit gave them in communicating
with their work mates and with customers,and the opportunities they hadto askquestions and
Quoice theirfeard  ET AT AT OEOT 1 iafiehaied & 8 feakkable Fhatihoséaidto O
voice the usefulness of this learning toothe loudest arewomen.
O8 EO E Ad f@n rdlatibndhips with peopls A1 OET OCE ) Al 110 A O
I
I

EU CI
i £ AT 11 01 EAAOCET T8 1 AUA Aot kndw ddeuidforrdaCcAmmiunEatioriit isT T A A
AO OET OCE ) AEA | doA aspect@ppersonalithtbad)A OH ATBAO 6ET T x A
(Eliana, 21 years old, school No. 2).
O0) OEETE OEAO xEOEI OO OEA ET OAOI OEEDP EO x1 01 A
AAAAOOA ) xT O1 AT60 ETIT x ET x iGiouldb®ndolerlifficuii fortmd T D1 Ah
O AOE8 OEA EIT OAwicanmagOE | -ORO AAIAIOOA AITAO AGEET Co | %I |
No. 3, commercial section).
Many young people come to the internship feeling they belong to a different world to that tfe
people with whom they have to work on a dayto-day basis. We were indeed able to verify that
with the kids coming from very low income households and who live in slums or in very humble
neighborhoods, such as those interviewed in school No. 3. In thesases, the mechanism gives
them more confidence in themselves, driven by the access to jobs that are outside the
environment to which they belong, and it provides them withemotional support to face new
situations.

O/ £ AT OOOAR 11 x ) Isé&Atdein (thk icdstdrierSHs bbdw: ménl AdwO deal
xEOE OEAI AO EZ£ OEAU xAOA bDPAIT Bl A mBGscudlewndEadh OOOA/
AOOOI 1T AO xAO OEAOAG j 21 AAOOT A v UAAOO 11 AR OAEI

Sometimes the young valuehte internship as a discovery stepping stone over and beyond a
specific job or vocation. In this sense, they recognize that the program allows themexgperience
another reality or to explore other possibilities compared to their previous situation.

0) 3 béa]rné)d"to see how things worked outside, because | was used to seeing everything through
roseAT 1 T OAA Cl AOOAO 8 AT A TEZA EO 110 1EEA OEAC
school).
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O4EA AAOO OEET C xAO OEAOmebéditd udgmed 1 AAT T AOBARBDHR @O
old, school No. 2).

3.5. Willingness: new jobs and development of a vocation
8 ) TEEA O AA xAi1 AOAOOAAR Ui O ETT xh

Al AAT h xE

The youth acknowledge that the internships develop newdeterminations in them (Nicole-
Drancourt, 1994) that may be linked to working in a new labor environment or to continuing
with a higher education. The definition of a working environment, or a vocation, that may be
interesting makes it easier for them to project lheir personalities, to set goals and expectations.
It gives them the possibility to build a strategy, starting from the development of a certain
professional or vocational maturitythat the mechanismsetsin motion, as was seen in the first
part (Forner et al, 1996). The situation in this sense is quite similar between graduates of the
different schools.

In the case of school No. 1, vocational maturity is strongly linked to the technical training

provided by the school. The impact of the internship in thisense is blurred when compared to

the traces left by that lengthy technical training. The youngeople have quite a well-defined

vocation, and they even continue with university studies along the same lines. Moreover, the
willingness to work immediately after the internship is not always encouraged. Some

youngsters, those who wish to go to college, and who have the family support to do so, may keep

on postponing the decision to work. For example, even though they may receive an offer to

remain in the job they had during the internship, they may reject that because it may be
incompatible time-wise with other activities (mostly their higher education).

0) 0 xAO PI OOEAI A mI O A |01 OAIAET ET OEA Al i PAI
i SQEAT &0 xAT O OIT h O1T ) AAITTAA T1TAA AOOG8 ) AEA AA
wanted to know if there was an opening, because there was a job there that | liked, but afterwards |

thought EO 1 OAO AAAAOOA | &£ Ak, 1O irdoldGéhedb AT A ET O1 1 OA
O) ETAx ) xAO thefadallyahd tbd cres@ddotbrodidd you with the time needed

Oi OOO0OAU AAAAOOA OEAU x1 OE ET OEEZEOO86 j-AOAAIT N
The footprint left by an internship in the beginning of the configuration of a vocational identity is
more clearly seen with school No. 2. There, the vocation linked to the training in the classroom is
not as strong as in school No. 1. However, for those who carry out tasks linked to the specialty
studied in the classroom, the internship means getting more confidence in their capacity to work

in a specific job, and it gives them the possibility to project a future career linked to that

1 AAOT ET ch Al OET OGE OEAU 1 AU NMNMA AROTABA ROd Al
O8O0OEA ET OAOT OEED 1 AAA T A ZAA1T 1 EEA xi1 OEET C EI
maybe uncertain, but it is as though it gave me more confideneling me that | was prepared to

AT xEAO ) xAO 00Ul scBadl Np.2)I EAT T Ah vo UA

Another way in which this footprint is reflected on the occupational maturity is that some young

are thrilled with the tasks carried out during the internship and hence modify their future
priorities. When getting to know a work envronment that is interesting for them and that allows

them to grow professionally, they revisit their options between working and studying once they
graduate. On the other handthe discovery of themselves in the role as workers allows them to
temper the uncertainty generated by their future once they leave school. That is why many

uir 61 ¢ PATPI A AAAEAA O EAAD 11 OOOAUETI ¢ OEAO Ob/
1998) are then examined as a function of their transion through these other programs.

T /EE
x E
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0j ) OOAOOAA O1 x1 OEqQ AAAAOOA ) 1 EEAAmyQEaAwaE AAA
Al xAUO O1 OOOAU AEOAO COAAOAOETI ¢ &EOI i EECE OAE
they hired me after that and things justmovedo OEAO xAU6 | %i E1 EATT h o1 UA
Finally, in school No. 3 one sees rather the discovery of a labor world and occupations that were

different to those known before. The influence in the construction of an occupational identity is

reflected in this manner, not in a specific job or task but in a type of formal employment,

previously unknown. Many of the youngoeople had worked in the construction business before

or they had done petty jobs that were tiresome and neither stimulating nor profable. This

group in particular values the possibility of getting to know a different job, that offers more

security and new possibilities regardingl T Aodvi©professional achievement. For these young

people, getting closer to a quality job means gettingud of the precarious jobs they usually had

before.

O8BEO xAO OI T AOGEET C 1TAx 8
Ai1 OOOBA0ETIT xAOGQ AT A ) AE
No. 3, commerciasection).

I
[

q OEA EITA E
A E A =1

O0) TEEA OEA AT 1 PATU 1 OAE [l btandd inGHe Adnstr@tiod budineds OO OO A |
AT A EO xAO Oii ACEET ¢ AEEEAOAT Oh UT O EAA O1 AA O
the afternoon, working like a dog, carrying santdlom here to there, then cement, while in the

company you walked irnn A T EAA OOEOh NOEAOI Uh AO OEA OAAAD
different, very quietresponding to people AOO EO8 O AAOU j8q ) 1 EEA Oi
awaysd AAT 6 j 21 AAOOT h vio UAAOO 11 Ah OAETTI1T .18 xh

)y O EO Al O0i ZOANOGAT O OEAO OEA Ul 61 ¢ EEAO &EOIiI O
internship. It may also come in handy to connect them with an area which they would then

like to continue their higher education. However, graduates from this school who were able to

get a college education were a minority.

Oj 4EA AAOO OEET ¢ 1T &£ OEA ET OAOT OEEPQ xAO O EAOA

other words to be ableto ddfiA 1 U OOOAEAOG ! OEAI h vo UAAOO 11 AF
OxEAO ) 1 AAOT O ET OE A foi cen@Oihghny shuidiésithe way Gam(sBchbsl U E A
the way it is organized or having the basic knowledge needed to go to college, asOAA EO 11 x

(Sonia, 21 years old, school No. 3, general high school).

Thus, the internship may be linked in different manners to the vocational and occupational
maturity, but evidence allows us to assume that it has a greater impact on those who areth
farthest away from a quality labor world and for whom the choices at school geared at the labor
world seem to be limited.

The following table provides an overview of the knowledge acquired during the work in the

ET OAOT OEEPOh AAAT OtkridwC O OEA COAAOAOAOGE E

Table 2. Knowledge acquired at the work place, during the internships, according to the
graduates from the various schools

School No. | School No. | School No.
1 2 3
Appraisal of what has been learnt
Technical skills XXX XX X
Social and laborskills XXX XXX XXX




Personal skills XX XX

Experience with a formal/protected job XX XXX

Willingness

To keep on working, occupational

maturity XX X
Vocational maturity XX X
Source: own data
Note: we have shown the intensity for the variables NOAOOET 1T xEOE Al 0858

4. The internship as an access point to employment

8OEAU OAx OEAO ) EAA A 0O000iITC xEITEICTIAOGO Ol
better than someone who knows the job?

The internship involves experimenting with a work situation that in turn involves, as we have
seen, many socidabor and technical learning environments, highly valued by the young people.
The experience can also be made in a more pragmatic fashion. Many young people are aware
that it is important when looking for a job to be able to show a prior history of having spent
some time in a large and/or formal company. In these cases, from the moment the internship is
offered to them, they are motivated to carry it out because of the possibility that jprovides
OEAT AO A OOAEAOAT AA6 &£ O A£OOOOA EIT AOS

But over and above the reference issue, the internshipsometimes becomeshe access to a job
for the young. And this is so because from the company strategy perspective the internship is
also a possibility b evaluate these young people and to select the staff at the same time that they
train them. Thus, the internship becomes an induction strategy for the company. Especially
when we are thinking about large corporations, many young people are then invited temain

in the company as permanent staff. Of the group of young people interviewed, approximately
half got their present employment through that steppingstone mechanism.

The young people know the possibility of getting a job and they put their expectatins in
remaining as employees of the companies.

In the cases where the youngeople are hired by the companies at the end of the internship
program, the knowledge they have acquired has a dual advantage. On the one hand, because it is
of a general nature i can be used anywhere; and on the other, when the issue at stake is the
interpersonal relationships in a specific environment, it is particularly relevant as it offers these
young people some guidelines to evolve in that environmer#t

The pathways of thegraduates are very insightful regarding the impact of the internships on the
guality of the jobs they will get later. In spite of the differences pointed out at the beginning
regarding the present occupational insertion of the young of each of these scheodome data are

72 Obviously, not all the young having expectations to be hired afterwards manage to do dany are disappointed
because they consider it was the best labor opportunity they could have had aftfinishing their high school.
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surprising regarding the quality of their jobs. In most caseghe youngpeople coming from these
three schools have formal jobsand are on a payroll, with openended contracts.

Table 3. Labor benefits for the graduates in their present  jobs

Retirement and other benefits
Job obtained through Job not obtained through the No benefits
the internship internship
School No. 1 3 3 2
School No. 2 3 4 0
School No. 3 3 4 2
Total 9 11 4

31 0O0OAAd 3000AU O40AUAAOI OEAOGS

This is an important pece of information because on the labor market of the Buenos Aires
suburbs the first labor insertions of the young are usually precarious. Are the internshipsne of

the reasons for whichthese young people gainedyreater quality jobs than they could have
expected? We may indeed respond affirmatively. On the one hand, because for many of them it is
their first job, to which they had access through the internship itself. Moreover, the data indicate
that those who had worked before the internship have bettequality jobs today. Theinfluence of

the internship is more visible in the case of school No. 3, where half the young people
interviewed did work before starting their internships, though in low quality jobs. As can be
seen from table 3, this has changedrastically.

What is the relative importance of the internship, the training and thediploma granted by the
high school in the quality jobs obtained by most of the young people interviewed? The situation
for each group is very different. School No. 1 has lastoric link with the most important
company with which it has signed an internship agreement. The young people know that by the
sheer fact of being graduatesf that school they have the possibility of getting a job there. In this
casethe internship is a selection as well as an induction in the company, but it is considered that
the young person in question is ready to graduate from the school. In the cases of schools
numbers 2 and 3, the internship seems to be a condition improvement facilitator, as$ been
shown. In this sense we may say that the value of the internship in terms of equal opportunities
is greater for these groups. This result has already been verified in other studies: the internship
seems to have a greater net positive impact when éhsociateducational profiles of the young
are low at the time they get into the internships (Forneet al, 1996).

However, regarding other labor indicators, the young graduates seem to be giving signals that
the sociceconomic profiles and the technicalraining in general are the most important aspects
allowing us to understand the differences in opportunities between the groups of young. Thus,
although at the task qualification level an improvement has been observed towards a greater
skilllevelinalloE OEA AAOAOh EO Ai AOT 60 EAPPAT ET OEA
people of school No. 1 are those who have the most technical jobs while at the other ghdse
graduated from school No. 3 are concentrated aroundon-skilled and jobs and those consisting

of operational tasks. These differences are also reflected in their salaries and the sizes of the
companies to which they gain access.

The young kids from school No. 1 used to work, at théme of the interview, essentially in

companieswith 40 employees or more and their average wages represented more than twice
that of the minimum wage. Thosevho graduated from school No. 2 did also work in companies
of more than 40 employees but, unlike the previous group, most of them were working as
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unskilled and nontechnical labor. Their average salaries were 23% below those of the previous

group. Finally, the young people from school No. 3 used to work for smaller companies than the

two previous groups. Their average salaries were 65% below those tife first group and more

than half of them had been unemployed for a while. As can be seen, the differences in starting

PDi ET OO0 AOA A1 01 OA&EI AAOAA ET OEAEO DPOAOGAT O 1 AAI
provided by the internships, among othes.

4AAT A 18 O"OEACA O Aibpiiui Al 66 A Emiddbafesdt £ OEA EI
the various schools

School No. 1 School No. 2 School No. 3

Bridge to the job

Direct access to a job XXX X X

Quality improvement when compared

. : XX XX XX
to previous jobs

Qualification improvement when

. . XXX XX X
compared to previous jobs

Source: Own data
Note: we have marked the intensity of the variables in question with an X

5. Final comments

Given that the traditional labor socialization processes have lea broken, the practical work
carried out in actual labor contexts have acquired new meanings. The labor market appraises
transferable and socioprofessional knowledge and skills that the young people do not manage
to get during their high school cycle oitheir initial insertion trajectories, which are very often
fragmented.

Do the internships allow the young to get closer to the new knowledge needed for work? Or to
face a labor world that is both complex and unequal? Do they allow them to improve ihéabor
and vocational opportunities after the internship? Given the limits imposed by the exploratory
nature of thisvolume, we have tried hereafter to show the answers to these questions.

The young people interviewed, who generally speaking have only hadaass to precarious labor
opportunities or who have never worked, value the fact of having a prior experience, granted
with a certain degree of control, as a positive opportunity to get acquainted with the rules of the
game of the labor world, with complexinterpersonal relationships, and the acknowledgement of
what is expected from them, not only in terms of specific knowledge and problem-solving but
also in terms of attitudes.

Although the socieprofessional skills have been mentioned by all of the yag people, there are
other kinds of skills that crop up and that point at some differences between the graduates from
the various schools. For example, among the graduates of school Npwhich introduces an
integrated internship model, the technical qudty and the possibility to put in practice what they
have learnt at school seems to ba very strong element. Conversely, some of the students of the
other two schools emphasize the personal skills learnt during the internships.

The graduates of the threeschools have indicated that they feel they are better prepared to face
the labor world after this tutored labor experience; the internship had an impact on what they
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wanted. However, findings also vary from one school to the next. The youth of school Npthe
integrated model, do not seem to have perceived the internship as a discovery of their vocation
or as an access point to a labor world to which they would not have entered otherwise. It rather
works as a confirmation of a vocation they had before. @wersely, for the youth of school No. 2,
where the internship is a limited model, a complement of their training, the experience had a
strong influence on their vocational maturity and a considerable influence on the decision to
keep on working when the opportunity came up. This is so not only because they valued that
opportunity but also because they thought they had a small probability of finding another jobf
the same quality.As for the young people from the school where the internship is valued as an
opportunity to get experience in a formal job, it is precisely this aspect they underscored: they
gained access to a segment of the labor market to which it would have been difficult to enter on
the basis of their own social capital alone.

The impact of nternships on the subsequent pathways also shows how a different starting point
leads to a different finish line. An important proportion of the youh get a job through the
internship, but the proportion increases with the integrated model of school No. The quality of

the jobs they get after the internship is essentially good. However, when compared to the
gualification level of the tasks they carry out in their present jobs, these mechanisms lead to a
higher qualification job only for those coming fromschool No. 1, and to lesser extent, to those
from school No. 2. As could have been expected, the internship does not replace the soundness
of a high school technical training process.

In short, this paperhas onlyexplored the subjective and objective potatial of the internships as
tools to improve the opportunities of the young. Besides the traditional values, some new ones
have cropped up and they have a positive impact on their pathways. Stemming from these
analyses new questions, much deeper questionscome up. Among them we find, on the one
hand, the interest in developing studies with a more ambitious follow up period, which might
confirm the findings and make them more complex, also as a function of their usefulness to
make more comprehensive decigins. On the other handwe may wonder how complex it
becomes to implement internships and to manage such a mechanism at the level of the full
educational system, as a bridge between education and labor. For the time being, the strong
impact on the young coing from different training and social profiles seems to be a good
starting point to promote the introduction of this mechanism with more emphasis on the
research agenda on education and labor and also on the public policies of secondary education.
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